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Abstract 
Finland has not escaped the global impact of mass migration and internationalisation. As a 
result, in recent years the country has begun to address how to foster social inclusion and 
promote multicultural practices within Finnish society. The New Horizons game project, 
based in the International Business Degree Programme at JAMK University of Applied Sci-
ences, conducts research and development targeted at enhancing intercultural interac-
tions between host and migrant cultures across Finland. The objective of the present study 
is to gain insights into the acculturation experiences of Russian migrants in Finland, and to 
apply those insights in the creation of content for a new youth pack of New Horizons game 
cards. 
A phenomenological research approach forms the research strategy, and data was col-
lected using a qualitative approach in which twelve intensive semi-structured interviews 
were conducted with young adult Russian migrants in Finland. A rigorous analysis of the 
data employs a modification of the Stevick-Collaizzi-Keen method to ensure reliability of 
the research implementation. 
By revealing some of the challenges and opportunities associated with the acculturation 
process, the results provide insights into the socio-cultural adaptation of young Russian mi-
grants to Finnish society. The findings helped to inform the creation by the researcher of 
content for the New Horizons youth game in Russian cultural contexts. Recommendations 
about the project’s future developmental direction is provided, along with suggestions for 
further research and development activities for exploring the presence of Russian migrants 
in Finland, and for exploring the acculturation processes and strategies of migrant popula-
tions. 
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1 Introduction 
For the New Horizons (NH) project, based at JAMK University of Applied Sciences in 
Jyväskylä, Finland (JAMK), 2017 was rich in developments and achievements. The 
project experienced organic growth within Finland and gained recognition abroad 
through an increasing number of registered users outside of Finland. This was 
achieved by implementing the strategy for New Horizons information dissemination 
and increasing awareness, building partnership relationships, and continuing re-
search and development activities aimed at providing relevant content for the New 
Horizons games.  
As regards activities in Finland, in 2017 the New Horizons project was presented at 
the Nordic Intercultural Communication (NIC) conference in Jyväskylä, Finland. The 
game was facilitated in several educational organizations such as the POKE vocation-
al college, the Gloria Multicultural Centre, local high schools as well as language cen-
ters, NGOs, and libraries. Furthermore, in 2017 two semesters within a cross-cultural 
management course were dedicated to the development of the New Horizons pro-
ject. 
In 2017 the New Horizons management team also facilitated teacher workshops at 
the Society for Intercultural Education, Training, and Research (SIETAR) European 
Congress in Dublin, Ireland, and the European Association for International Education 
(EAIE) in Seville, Spain. The workshops produced positive feedback and interest from 
the public abroad.  
Moreover, that year the New Horizons project released a second product, the Cul-
tural Competence Mini-Games, that includes two fifty-card mini packs (beginner and 
advanced levels). The game is a simple and useful tool that enhances player’s cultural 
literacy and diversity understanding by introducing a guide to peaceful and efficient 
coexistence in a multicultural environment. (New Horizons 2017, 1.) 
JAMK is a signatory of the United Nations’ PRME Directive, which advances sustaina-
bility in business schools. In 2017 the NH project emphasized the development of a 
sustainable business management education component in the school’s International 
Business Degree Programme. In conjunction with the sustainability component, the 
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project also developed a reciprocal community service component. Hence, New Hori-
zons forms a product that is both applicable to the development of business-related 
studies and resolving socially-meaningful issues. 
In 2017 the New Horizons project made a presentation at the Ministry of Education 
and Culture of Finland, and thus started forming a basis for the development of the 
third New Horizons product. The New Horizons youth deck is currently under devel-
opment within JAMK University of Applied Sciences (JAMK) since September 2017. 
The new deck touches upon numerous essential topics relevant to youth, such as bul-
lying, hate speech, free time activities, employment, relationship, friends, etc. How-
ever, it also addresses issues of cultural diversity among youth, and interaction be-
tween young people with different cultural backgrounds in the contexts of modern 
globalization and a high rate of human capital mobility. Thus, the researcher decided 
to contribute to the development of the youth deck and enrich the game's content 
by providing unique insights from Russian migrant youth in Finland, since the re-
searcher herself has a Russian origin and the experience of living three years as a mi-
grant in Finland. 
This study was conducted by a third-year student from the Degree Programme of In-
ternational Business and Business Administration at JAMK. Before the decision about 
conducting this research was made, the researcher actively participated in the New 
Horizons project since 2016. Thus, this research is a logical continuation of the re-
searcher's activity within the New Horizons project.  
1.1 The researcher’s background and motivation for conducting the 
study 
The researcher was born and raised in Russia and had her identity and personality 
formed under the influence of a rather monocultural environment. At the age of 18, 
the researcher moved to Finland and faced striking contrasts between Russian and 
Finnish culture, concerning communication, behavior, teaching, and learning, and 
many other aspects of daily and professional life. The radical change of cultural set-
ting had a significant impact on the researcher's mindset, which from the beginning 
turned to be challenging, but over time led to the development of the researcher's 
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cultural competence and understanding, as well as improved communication effi-
ciency. 
The researcher’s motivation and interest for the topic was stimulated during more 
than two years of learning in a multicultural environment, focusing on the study of 
subjects related to intercultural communication in business contexts, conflict man-
agement and cross-cultural negotiation, and cross-cultural management. The influ-
ence of a culturally diverse environment, numerous hours of teamwork with interna-
tional students, and the desire to take part in a socially-meaningful project resulted 
in the researcher’s decision to choose the cross-cultural management academic track 
as her academic major during the second year of the studies, and to join the New Ho-
rizons project management team. Working as a member of the New Horizons man-
agement team brought a lot of opportunities for academic and personal develop-
ment for the researcher, including participation in the SIETAR Congress in Dublin and 
a chance to work together in an internship with Dr. George Simons on the develop-
ment of the diversophy® material, and particularly diversophy® game about Russia. 
1.2 Structure of the research 
This research follows the structure suggested by the JAMK reporting instructions for 
bachelor’s theses and consists of six consecutive chapters that are composed in a 
way as to make reading of the thesis an easy and enjoyable experience.  
The introduction chapter (1) familiarizes the reader with the context of the study and 
introduces the New Horizons project with an emphasis on its main achievements and 
developments within the last year, in order to awake the reader’s interest and ex-
plain the background and objectives of the study. It also introduces the reader to the 
researcher’s background within the field and justifies the researcher’s motivation for 
conducting this study. The theoretical framework chapter (2) provides a holistic de-
scription of the project’s theory base through secondary data, and reveals the con-
texts of the study more comprehensively. The theory section will introduce a com-
parison of some Finnish and Russian cultural features and will present theories on ac-
culturation strategies and data about the Russian migrant population in Finland.  
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The methodology chapter (3) will introduce the research questions, describe the re-
search objectives and how the research will be implemented, including relevant re-
search philosophies, designs and specific methods of data collection and analysis 
used to answer the research questions. The fourth chapter Results (4) will report the 
main findings about Russian migrant youth experiences in Finland and will present 
the draft cards developed on the basis of the research findings.  
The Discussion chapter (5) will focus on specific outcomes of the research, summariz-
ing findings and justifying that the research questions are provided with sufficient an-
swers. The Conclusion chapter (6) will summarize the research, prove the reliability 
of the research approach, data collection and conclusions, identify limitations of the 
study, and provide recommendations as well as suggestions for further research. 
The following figure (Figure 1) represents the structure of the research:  
 
 
 
Figure 1. Structure of the research 
 
 
Introduction
Theoretical
Framework
Methodology Results Discussion Conclusion
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2 Theoretical framework 
2.1 New Horizons history overview 
The story of the project begins in autumn 2015 at JAMK University of Applied Sci-
ences (JAMK) when a group of students, lecturers and other participants gathered to-
gether to establish the JAMK United for Refugees (JUfR) project as a local community 
awareness campaign in response to the global refugee crisis (JUfR n.d.). 
The global refugee crisis, also referred as the migrant crisis, was caused by an aggre-
gation of a set of factors, such as the global economic crisis; deepening social ine-
qualities in many countries; consequences of military conflicts and civil wars, destabi-
lization of these countries, etc. (Banulescu-Bogdan, Collett 2015). However, accord-
ing to the International Organization for Migration (2016), the armed conflict in Syria 
appears to be the most significant driver of the forced migration, though the ongoing 
violence in such countries as Afghanistan and Iraq, abuses in Eritrea, as well as pov-
erty in Kosovo also forced people to look for new lives abroad.  
The Migrant Crisis has had the most significant impact on such countries as Turkey, 
Greece, Germany, Italy, France; however, in 2015 Finland received over 32,000 of 
asylum claims (The Finnish Immigration Service 2015). The number of claims in 2016 
constituted to over 5,000 more (The Finnish Immigration Service 2016). For Finland 
this situation was unprecedented; never before the country was so affected by the 
forced migration flows (Major immigration flows to Finland 2017). A lot of Finnish 
people felt scared and unwilling to see newcomers in their country. Racist move-
ments such as Soldiers of Odin strengthened their influence and caused many unlaw-
ful incidents. (The Guardian 2016.) 
Thus, the urgent need to take appropriate measures to deal with the consequences 
of the crisis that Finnish society faced became evident. In order to prevent the subse-
quent increase in violence, fear and misunderstanding between the migrant popula-
tion and the Finnish population, it has been necessary to increase mutual awareness 
of each other's cultures and ensure creation of a safe community in which it would 
be possible to build perspective relationship based on mutual respect, understand-
ing, and trust. (JUfR 2016.) 
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The following mission statement reflects the initial aim of the JAMK United for Refu-
gees project: 
Our response to the refugee crisis at JAMK is to create an ongoing awareness 
and educational campaign that will include the entire JAMK community and fo-
cus on serving those in need. Through this campaign, we wish to strengthen 
and unify our JAMK community that is aware of its cultural surroundings, em-
braces diversity as a strength and seeks to find positive ways to make a differ-
ence in the world. (JUfR 2016a, 2.) 
 
Initially, the project was embedded in a cross-cultural management course guided by 
senior lecturer Steven Crawford with the help of two other JAMK lecturers Ronan 
Browne and Diane Ruppert. The first semester within the project was dedicated to 
raising awareness about the local and the global consequences of the refugee crisis, 
ways to reduce tension and minimize the harm caused by a destructive effect of the 
crisis. In the classroom, students were working on developing their own solutions to 
the crisis, shared their cultural backgrounds, and explored ways that might be helpful 
in building interactive bridges between the host culture and refugees, immigrants, 
visitors, foreign students and other newcomers in Finland. Activity within the course 
aimed at forming a safe environment within JAMK that would be favorable for em-
bracing benefits of diversity, empathy, understanding, and acceptance. As most of 
the students within a cross-cultural management course were exchange students 
coming from all over the world, a class composition set up a fruitful, culturally di-
verse learning environment. (ibid., 3-4.) 
Since the JAMK United for Refugees was an ambitious but a pioneer project, it faced 
a lot of uncertainty and challenges to deal with: for example, lack of resources, espe-
cially time, and communication challenges due to conflicting on the basis of differ-
ences in cultural approaches (Auvinen, Kortelainen 2016, 27). 
The project’s management team formed in 2015 comprised three JAMK senior lec-
turers, three degree students, and the project’s strategic partner and famous inter-
culturalist Dr. George Simons. Collaboration between the JAMK United for Refugees 
project and Dr. George Simons resulted in the creation of the New Horizons cards-
based game, a professional training tool that enhances intercultural empathy and un-
derstanding, celebrates diversity and contributes to building a meaningful dialogue 
10 
 
 
between communities and between individuals residing in Finland. (New Horizons 
2017a, 6.) 
The New Horizons game was created on the basis of diversophy® Finland game de-
veloped in 2011 by two JAMK thesis students supervised by Steven Crawford and Dr. 
George Simons (ibid., 7). 
The initial intention of the management team was to create content for the New Ho-
rizons starter pack game (also referred as the New Horizons Bridge-Building Game) 
mainly based on Finnish cultural aspects together with knowledge about the Iraqi 
and Syrian cultures, beliefs and traditions. However, it soon became evident that the 
cultural composition of the game must be significantly expanded taking into consid-
eration cultural demographics of all refugee populations in Finland. Thus, the man-
agement team decided to include to the deck materials about Afgani, Somalian, and 
some other migrant cultures. (Auvinen, Kortelainen 2016, 20-24.) Moreover, nine 
asylum seekers were enrolled into the course as Open University students that al-
lowed them to participate in the project, contribute to the content development 
from the perspective of their cultures, and earn 5 ESTC credits. Asylum seeker stu-
dents’ contribution allowed to extend the game content to a mix of Finnish, Afghani 
and Iraqi cultural knowledge and to provide some material with Arabic translation. 
One of the most significant outcomes of the project at this stage was providing asy-
lum seeker participants with funding, academical development opportunities and 
support, social networking experience and an opportunity to continue their educa-
tion with Master’s degree level. (New Horizons 2016, 6.) 
The game underwent many transformations, edition, testing, translations and other 
developments during Phase 2 when the first cards were created, and Phase 3 fo-
cused on dissemination of the game across Finland as well as providing support and 
facilitation to the New Horizons games’ users. (See Figure 2.) Gradually, the New Ho-
rizons project shifted from a local response to developing a nationwide response to 
the migrant crisis across Finland. Phase 4 was dedicated to many purposeful activi-
ties: completing printed version of the starter pack game; networking; promotion 
and marketing; R&D activities; developing and planning new content directions such 
as youth culture material, sports-related and employment & entrepreneurship re-
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lated content; developing strategy on adjustment of language level of the game ma-
terial to ensure that it would be appropriate for different target users, for example, 
new learners of Finnish, youth, and migrants; developing strategy for further collabo-
ration with the Ministry of Education and Culture of Finland. (New Horizons 2017a, 
3.) 
Other significant achievements of the project can be found in the in the introduction 
part of the study. 
 
 
 
Figure 2. Phases of the New Horizons project development 
 
Currently the New Horizons project continues to grow, develop, collaborate and net-
work, expand the number and the range of themes and topics covered in the New 
Horizons materials as well as seeks to respond to more business, cultural and social 
issues. However, first and foremost the New Horizons projects is a product of JAMK 
University of Applied Sciences’ School of Business, hence its prevailing focus is on de-
velopment of sustainable business management education practices and compre-
hensive educating and training of tomorrow's business leaders.  
The New Horizons project also continues to make efforts to ensure that every 
teacher, trainer, library, NGO, social worker, cultural center and others in need are 
aware that the New Horizons games are freely available on the project’s website, 
while the project is open for building partnership relationships and collaboration 
(New Horizons n.d). 
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The impact that the New Horizons has on different people, organizations, processes 
is significant. Table 1 describes the projects’ general relevance and utility from three 
different perspectives according to the subject of benefit.  
 
Table 1. The New Horizons’ relevance according to the subject of benefit 
Subject of benefit The New Horizons’ impact 
Home institution (JAMK University of 
Applied Sciences) 
Development of new teaching and 
learning practices within the University; 
Strategic positioning of the Interna-
tional Business Programme; 
Fostering JAMK’s recognition outside 
the school. 
Students Participation in socially-meaningful pro-
ject; 
Involvement in experiential learning and 
service learning activities; 
Ability to develop linguistic compe-
tence; 
Ability to develop intercultural literacy 
and communication skills; 
Transferable skills development; 
Sustainable business management edu-
cation experience. 
The New Horizons’ stakeholders Delivery of wide knowledge basis and 
experiences of the project; 
Acquisition of support and guidance in 
projects development; 
Networking and collaboration. 
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Pedagogical approaches supporting the project 
The management team of the New Horizons realizes that it is essential to ensure that 
reliable pedagogical approaches constitute to a solid theoretical basis of the project 
to provide it with sufficient academic value.   
During Phase 1 and Phase 2, experiential learning and meaning-centered education 
were the most emphasized and actively implemented pedagogical theories. 
Meaning-centered education is an approach to teaching and learning which empha-
sizes a significance of the learning process itself and is less restricted by the limits of 
an academic curriculum. The self-motivating and self-regulating nature of meaning-
centered education allows students to learn more about themselves and the im-
portance of the learning process, while teachers act more like facilitators, provide 
guidance and support for students, striving to build a dialogical relationship with 
them, negotiate issues and overcome challenges. (Kovbasyuk, Blessigner 2013, 16-
18.) 
Experiential learning is an approach to teaching and learning developed by David 
Kolb at the beginning of the 1970s on the works of John Dewey, Kurt Lewin, and Jean 
Piaget. Jackson and Caffarella (1994, 5) define experiential learning as follows: 
In its simplest form, experiential learning means learning from experience or 
learning by doing. Experiential education first immerses learners in an experi-
ence and then encourages reflection about the experience to develop new skills, 
new attitudes, or new ways of thinking. 
2.2 Gamification and game-based learning 
In recent years the term "gamification" became increasingly popular. More and more 
people consider gamification as an efficient tool to optimize business operations as 
well as learning and training processes, attract interest to products or promote ser-
vices.  
This phenomenon is being introduced in a variety of spheres of human activity, from 
marketing and staff training to healthcare and higher education. People use gamifica-
tion to designate a special method for solving various tasks of different complexity 
and purpose. (Hall 2014.) In business sector such famous brands as Nike, Microsoft, 
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Volkswagen introduce the use of game elements into non-game processes which al-
lows to increase sales significantly and provide engagement elements to their mar-
keting strategy, i.e. a unique experience of consuming a product (Petersen 2013). 
Successful examples of insertion gamification into non-gaming activities take place in 
different application fields such as sustainability, enterprise resources planning, logis-
tics, transportation, and many other innovative processes (Stieglitz et al. 2017). 
The following explanation provides a key to understanding the effectiveness of using 
gamification in different spheres of application: according to sociological theory, 
game along with work, learning and communication comprise four primary areas of 
human activity. Game also creates a safe environment for participants to act within, 
and develops their ability to make decisions, work in teams and implement critical 
thinking. (Kapp 2012, 12.) 
Considering the definition of gamification, most experts usually refer to it as “the use 
of game design elements in non-game contexts.” (Deterding et al. 2011, 1). Hence, 
gamification is not a single game or a set of games, nor a specific strategy for devel-
opment of a particular process, but an approach to designing any purposeful activity 
with the aim to enhance interest, engagement and motivation of participants (Good-
hue 2016).  
According to Simões, Redondo, and Vilas (2013), gamification generally have two ma-
jor elements that people seeking for additional value include into non-game prac-
tices. These elements are game mechanics (points, level, badges, virtual goods and 
gifts or leaderboard) and game dynamics (reward, status, achievement, self-expres-
sion or altruism). (1-2.) 
Experts suggest using gamification to achieve goals that are not directly related to 
the content of the game; for example, developing certain skills, stimulation of inter-
est to carrying out routine tasks, increasing productivity of the process, etc. The use 
of game design elements is particularly efficient in such areas of activity where sub-
jects (participants) of the process need to be additionally motivated to implement as-
signed tasks, as well as to speed up the process of achieving some goal. For instance, 
one of such areas of activity is education and training. (Lee, Hammer 2011, 1-2.) 
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However, it is important to distinguish two very similar terms that are commonly 
confused in the context of gamification: playing and gaming. Playing and gaming are 
different types of human activity, since playing implies free-form expressive action 
directed mainly at entertainment and not guided by any set of rules, whereas gaming 
implies following a set of rules and aims at the achievement of a certain goal. (Caillois 
2001, 7.)  
Apart from gamification, there is a similar phenomenon, usually referred as game-
based learning, or serious games, which is an approach to teaching and learning that 
relates to the use of games to enhance the learning experience (Isaacs 2015). In this 
case, teacher includes playing games to the learning curriculum as an alternative way 
to present theoretical course material, thus learning comes directly from playing 
games (Felicia 2014, 9). While playing games in a classroom, students develop 
knowledge and skills in an interactive and engaging environment, and further these 
knowledge and skills are applicable within non-gaming environment. It is especially 
effective for teachers to implement collective game play in a classroom. Implementa-
tion of game-based learning works both for digital and non-digital games, for chil-
dren and adults training and learning. (Michael, Chen 2006, 30.) 
McCall (2011) states that:  
Assigning students to play the game in groups creates a far more effective 
learning environment for several reasons. First and foremost, employing play 
teams emphasises development of collaboration skills. In addition to being an 
important skill in its own right, collaboration allows students to help one an-
other when playing, pooling their talents and insights. (78.) 
 
New Horizons utilizes principles of gamification and game-based learning by intro-
ducing playing games in a classroom and suggesting playing the New Horizons games 
during workshops, training sessions, conferences to enhance ongoing learning, skills 
and cultural competence development, empowering discussion on socially-meaning-
ful issues and employing an experiential approach to teaching and learning. Particu-
larly, the use of the New Horizons games supports training programs on diversity, 
global management, intercultural communication, conflict management. (New Hori-
zons n.d.) 
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2.3 diversophy®  
diversophy® was first developed by Dr. George Simons, founder of George Simons In-
ternational in 1972 as a tool that would enhance training student assistants in higher 
educational institutions about handling conflicts and efficiently resolving challenges 
that youth face in the multicultural environment of societies and universities. (diver-
sophy® n.d.)  
diversophy® utilizes principles of gamification and game-based learning as an ap-
proach to teaching, learning, and training, and is currently known as an efficient busi-
ness training tool which is used by global corporations, public agencies, social service 
agencies, universities and colleges, healthcare organizations, NGOs, interculturalists 
& diversity specialists, and many others.  
This series of interactive learning games are designed to develop the global & local 
cultural competence with an emphasis on doing business with different cultures, and 
within more than forty years of its development, diversophy® became a collection of 
about 60 games, which are nowadays used all over the world. It has a huge database 
of cultural wisdom, which is complemented every year through collaborating with 
numerous partners, sharing knowledge and creating new content together. (diverso-
phy® n.d.a.) 
Even though most diversophy® games touch upon cultural competence and cultural 
diversity issues in business context, there is a variety of games dedicated to the study 
of the cultural characteristics of a particular country, some of diversophy® games 
also reflect on major social issues such as gender and sexual identity, healthcare and 
migrant acculturation. One of those games is the New Horizons starter pack game 
(nowadays referred as the New Horizons Bridge-Building Game) on connecting host 
and migrant cultures in Finland, which is a product of collaboration between Dr. 
George Simons and the JAMK United for Refugees project launched by JAMK Univer-
sity of Applied Sciences.  
The game was released in 2016 as a not-for-profit product, free of charge and availa-
ble for free downloading. The original New Horizons Starter Pack consisted of about 
100 cards most of which were supplemented with translations into three languages 
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(English, Finnish, Arabic). The New Horizons starter pack game was a pioneer game 
related to the issue of migrants’ acculturation. However, its thematic relevance and 
success in further development and dissemination had a positive impact on the crea-
tion of subsequent games affecting the relationship between the migrant cultures 
and other European cultures.  
Usually, diversophy® game is a set of 250 cards which are divided into five categories, 
complimented with related facilitation support materials. 
Card Types 
diversiSMARTS: Challenge players’ factual knowledge about specific cultural topics. 
diversiCHOlCE: Place players in intercultural situations that challenge them to make 
decisions about how best to behave or respond. 
diversiSHARE: Enhance communication and teambuilding skills. They encourage dis-
cussion by asking players to share something about themselves, their opinions and 
feelings. They underline the message that we are all different, even in our own cul-
tural groups, and that we can continue to learn from each other. 
diversiRISK: Put the players in situations that are beyond their control. Some situa-
tions are “positive” (+) and some “negative” (-). These cards allow players to experi-
ence, in a non-threatening way, how differences can result in unexpected benefits or 
costs. 
diversiGUIDE: Offer wisdom from different cultures and recommendations that en-
courage the players to look for opportunities to apply it in their work or life. 
(Auvinen, Kortelainen 2016, 15.) 
2.4  The New Horizons youth deck 
Youth content development constitutes Phase 5 of the New Horizons project activi-
ties. The release of Meaningful in Finland Action Plan launched by the Ministry of Ed-
ucation and Culture of Finland with the main aim to fight racism and hate speech as 
well as to foster social inclusion inspired the New Horizons management team to in-
troduce this new developmental possibility of the project in autumn 2016. (Meaning-
ful in Finland Action Plan, 2.) The following call indicates a long-term objective of the 
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Ministry. The Ministry expects to achieve this objective through the implementation 
of the ten actions plan.  
The Government’s long-term objective is that in 2025 Finland will be a good 
country for everyone. This means that the country will be welcoming and inter-
national with people representing many different languages and cultures and 
displaying a positive attitude towards one another and the rest of the world 
making Finland a unique place to live in. (ibid.) 
 
The ten actions plan summarizes major expectations of the Finnish government to-
wards upcoming social change and development of multiculturalism practices in the 
country, depicts significant procedures that the Ministry and its stakeholders are 
aiming to implement, and highlights spheres of the community life that will be 
mostly affected by the plan actuation. (See Figure 3.) 
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Figure 3. The Meaningful in Finland ten actions plan (Meaningful in Finland Action 
Plan 2016, 8) 
The New Horizons project responds to the Ministry call by developing game content 
that would cover youth-related topics and foster fighting racism, hate speech, bully-
ing and social inequality within the Finnish community, especially among youth. The 
main aim of the youth-related developments of the New Horizons project is to en-
hance enduring empathetic human connections between young people residing in 
Finland, promote intercultural and interpersonal communication competence, un-
derstanding and acceptance, discover the youth culture in Finland in its striking di-
versity and assist those in need with reliable material that would be an asset for 
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working with young people, opening important and sometimes difficult topics and 
conversations in the classroom. (New Horizons 2017, 2.) 
The New Horizons project started engaging local high schools in the beginning of fall 
2017. From the JAMK side, development of the new content was mainly based on a 
cross-cultural management academic track activity. The collaboration with high 
school students started from an entering the New Horizons “Bridge-Building” game 
play session that took place in Jyväskylän Lyseon lukio (high school of Jyväskylä) on 
October 23rd.  JAMK students facilitated the game play session that included the New 
Horizons introduction, warming up (icebreaker) activity, actual game play in small 
teams of approximately five people around the table, and a debriefing discussion 
when students talked about their experience of playing the game, asked questions, 
expressed their feelings and concerns. (See Figure 4.)  
 
 
Figure 4. The New Horizons game play process 
 
The researcher had a role of one of facilitators during this game play session and ob-
served high interest and enthusiasm of the high school students about the event. The 
entering game play session has set a positive starting point for further collaboration 
between the high school and the New Horizons project. Later on, students from 
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Schildt high school joined the project, so that overall number of participants consti-
tuted to fifty-three (53), of which thirty (30) high school students (18 Lyseon lukio 
high school students and 12 Schildt high school students), and twenty-three (23) 
JAMK students. This has been followed by forming mixed groups of the high school 
and the JAMK students and a continuous process of cards creation that included 
brainstorming group meetings, cards creation sessions as well as individual work.  
A preliminary taken study on youth culture in Finland (with a focus on Jyväskylä) by 
Ulla Ceesay in 2017 has formed a theoretical framework for the further development 
of a list of “Themes and Topics Related to Youth Culture Content” that was provided 
to the JAMK project students in order to be studied and used during the card crea-
tion discussions as an orienteer to make sure that topics and themes covered in pro-
duced draft cards material are relevant and up-to-date.  
As a result, together students generated and translated into Finnish approximately 
fifty (50) draft cards on youth culture. The final stage of the project was the first test 
game play session held at JAMK. Although the majority of the draft cards were gener-
ated by the high school students, the JAMK project students also actively partici-
pated in the cards formulation process. Since the JAMK project team included seven 
(7) Russian students, few final cards reflected on youth culture issues in the Russian 
context. (See Figure 5.) 
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Figure 5. The New Horizons youth deck draft cards about Russia 
 
With development of the New Horizons youth deck, the project also addresses the 
concepts of sustainable business management education and service learning. By in-
troducing these concepts to the teaching and learning curriculum, the New Horizons 
project corresponds to the open Letter to Academic Institutions developed by Princi-
ples for Responsible Management Education (PRME). This letter calls on business 
schools around the world to develop their academical curricula with commitment to 
responsible business practices. (Letter to Academic Institutions 2017.) 
Sustainable Business Management Education 
Nowadays the role of business in a society is commonly reassured. While questioning 
what responsibility means for businesses within the economic-driven world, more 
and more people recognize the relevance of sustainable development as a part of 
the business practice. Educational institutions training the future business leaders 
are aware of a need to reflect on these changing views. Business schools provide stu-
dents with an educational experience that repossess the role of business in society 
from money and asset generator to a force for good. (Lourenço 2013, 292.) 
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Experts often refer to sustainable development (SD) as a model of development in 
which economic, social and environmental components are equally important 
(Elkington 1999; Haugh, Talwar 2010). Initially, the sustainable development model 
was introduced by the World Commission on Environment and Development (WCED) 
in the middle of the 1980s as a matter of addressing needs of future generations and 
their right to pursue living in a favorable social, economic and natural environment 
(Our Common Future: The World Commission on Environment and Development 
1987). 
At the end of the twentieth century, the negative consequences caused by years of 
mindless industrial development at the peak of possible production capacities could 
not be ignored anymore. Many experts put into question possibility of peaceful and 
healthy coexistence of people and corporations in the foreseeable future. Thus, the 
need to develop a critically innovative approach to production, consumption and 
overall business implementation became evident. Awareness of this need resulted in 
establishing the principles of sustainable development. (Carson 1962; Meadows et al. 
1972; Schumacher 1973.) 
The importance of introducing and promoting sustainable development to the curric-
ulum of business schools is especially relevant nowadays and emphasized by such an 
authority as United Nations (UNESCO: education for sustainable development 2011). 
The inclusion of sustainability-oriented content into teaching and learning practices 
increases students' awareness about the relevance of meaningful business practices, 
promote critical thinking skills and ensure that future managers and business leaders 
will be able to make the world a better place regarding social, economic and environ-
mental sustainability and responsibility (Starik et al. 2010). 
Service Learning 
Service learning is an interactive and experiential approach to teaching, learning, and 
analysis which combines academic study with community engagement and following 
reflection on the service provided. (See Figure 6.) Learning in social context is crea-
tive and intellectual by nature; involving students into civic participation increases 
their awareness about social needs and challenges that communities face nowadays. 
(Service-Learning Toolkit: A Guide for MSU Faculty & Instructors 2015, 1-4.) 
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Figure 6. Service learning components (adapted from Service-Learning Toolkit: A 
Guide for MSU Faculty & Instructors 2015, 1) 
 
Some experts are of the opinion that the term service learning falls under the defini-
tion of any socially-meaningful activity and is equivalent to the cooperative educa-
tion, internship programs, field study, and volunteerism (Stanton 1987, 2-4). Others, 
however, emphasize that the critical feature of service learning implies possessing 
achievement of learning goals and service outcomes as equally important, while pro-
viders and recipients of the service achieve equal mutual benefit (Sigmon 1979, 9). 
Usually, the service learning approach is embedded in the curriculum of managerial 
and business-related courses so that the presence of service learning implementa-
tion is mostly relevant for business schools and degree programmes in administra-
tion. However, the mindful utilization of the service learning approach is not as fre-
quent as it might be. Many educational institutions striving for enriching their teach-
ing and learning experiences with the service learning practices usually confuse ser-
vice learning and experiential learning concepts that are not equivalent. (Furco 1996, 
9.) 
The result of sufficient service-learning implementation is a collaboration of educa-
tional organization with community institutions on the development of socially-
meaningful activities. Service learning implies pedagogy focus to be on enhancing 
students to develop their critical, reflective thinking and continuous development of 
academic skills and competencies at the same time raising their awareness of civic 
Community 
Engagement
Academic 
Study
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responsibility. (Giddings 2003, 8.) Service learning approach provides an opportunity 
to bring the real cases to the classroom and possess them through the coursework 
materials and theoretical framework related to the academic discipline as well as to 
“go to the field” and achieve academically valuable experiences outside of the educa-
tional institution (Moser, Rogers 2005, 19). 
2.5 Overview of Russian and Finnish cultural values based on Cultural 
Detective  
With the aim to provide a reliable composition of cultural values of two countries, 
Russia and Finland, the use of Cultural Detective intercultural competence tool is pre-
sent in this research, with the primary focus on its Values Lenses component. The 
purpose of including this analysis into the study is to reveal how young Russian mi-
grants recognize Russian and Finnish cultural values and at what extent this aware-
ness affects their perceptions towards Russian and Finnish cultures, how it affects 
their experience of living in Finland in general.  
Cultural Detective is a product of a continuous collaboration of hundreds of intercul-
turalists, cultural competence experts, sociologists, trainers and consultants with 
years of proven experience in the field. The Cultural Detective method was devel-
oped in the middle of the 1980s as a way to support representatives of diverse cul-
tures and multicultural groups to collaborate efficiently in business context based on 
developing sufficient understanding of cultural differences and similarities between 
countries, and an ability to benefit from them. Cultural Detective provides an effi-
cient approach to culture-based conflicts resolution, and a structured method of 
building dialogue and mutual understanding between representatives of different 
cultures, enhances the efficiency of business cooperation and relationship. Further-
more, the use of Cultural Detective contributes to ongoing learning and skills devel-
opment. (How Did Cultural Detective Come to Be? N.d.) 
Applying Values Lenses allows a better understanding of cultural features and specif-
ics, provides a basis for comparison of two or more cultures, helps to identify and ex-
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plain the reasoning for resonance between two cultures, as well as potential difficul-
ties or challenges that representatives of these cultures might face while interacting 
with each other (ibid.). 
The Values Lenses component of Cultural Detective method depicts the most com-
mon, mainstream values or general tendencies shared by a group of people, a cul-
ture. It provides an explanation of how culture and members of this culture tend to 
influence each other mutually, how cultural settings form a mindset of individuals 
who belong to a particular culture, and how individuals contribute to the consolida-
tion of specific values of their culture, creating an overall values portrait of that cul-
ture. However, the Values Lenses tool only depicts how representatives of certain 
culture “tend to” see the world, but not the way they “always do” see it. This tool 
should not be used to label people according to stereotypes or generalize cultural 
features. (Hofner Saphiere 2012.) 
In addition to defining the basic conceptions of the worldview inherent to the repre-
sentatives of a particular culture, Value Lenses also offer a corresponding negative 
perception for each of the values that might be experienced by people from another 
culture who do not share these values (ibid.). 
Generally, the concept of values denotes the plurality of behavioral, moral, ethical 
attitudes considered by an individual or a group of individuals as reference points 
that determine the quality of life criteria, the formation of positive and negative atti-
tudes about the world. Values are what guide a person or a group of people in mak-
ing decisions, forming perceptions and understanding of events and happenings, con-
flicts, interactions. (Kuznetsova 2010, 20-23.) 
Value is a broad concept that affects different spheres of human life and society in 
general. There are many systems of values and types of their classification. Sociolo-
gists distinguish moral, scientific, aesthetic, legal, philosophical, religious, social, po-
litical, economic, financial, cultural and other values. They are divided into material 
and spiritual, personal and collective values. (Kluckhohn, Strodtbeck 1961, 157.) 
Personal values are formed exclusively for every individual under the influence of nu-
merous external factors such as social and cultural environment, as well as internal 
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factors such as personal experience, personal traits, a consciousness of every human 
being (Roccas, Sagiv, Schwartz, & Knafo 2002, 792-794). 
In turn, cultural values are values commonly shared by the majority of people be-
longing to a particular culture. Typically, people do not fully understand and do not 
sufficiently distinguish a large part of the specific features of their home culture, be-
cause these features are taken for granted, and perceived as something natural and 
familiar. Often, awareness of the uniqueness of the values of one's culture comes 
with actual and prolonged contact with representatives of other cultures and is re-
vealed with recognition of differences in value orientations in the context of cultural 
contrast. (Olsen 2015.) 
As regards Finnish culture, the Cultural Detective Values Lenses tool suggests follow-
ing aspects as the most representative regarding Finnish core cultural values: hon-
esty (rehellisyys), perseverance (sisu), self-reliance, (itsenäisyys), law-abidance 
(lainkuuli-aisuus) and stability (vakaa) (Finnish core values n.d.). 
Honesty is defined as the first core value typical for the Finnish culture. Honesty is 
highly appreciated among Finnish people who tend to be truthful in the way they act 
and communicate. An experiment project carried out by Reader's Digest aimed at 
discovering the most honest cities in the world. During the experiment, twelve wal-
lets were dropped in sixteen cities around the world with the goal to test how many 
of the lost wallets will be returned to their owners. The result showed that Helsinki, 
capital of Finland could be called the most honest city among examined with eleven 
wallets backed out of twelve dropped in the city. (Debnath 2013.) 
According to Corruption Perceptions Index reviewing the levels of corruption in 180 
countries launched by Transparency International, Finland takes the third place 
among the least corrupted countries in the world in 2017 (Corruption perceptions In-
dex 2017). According to the Values Lenses tool, the negative perceptions related to 
honesty are bluntness and naivete. 
Perseverance is translated into Finnish as “sisu.” This word implies a lot of meanings, 
some of which exist only in the Finnish language. Sisu is a fundamental feature of the 
Finnish national mentality as well as one of the national words-symbols of Finland. 
Sisu means a combination of persistence, perseverance, stubbornness, and patience. 
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Sisu defines not only the ability to withstand overloads and hardships, but also the 
ability to bear misfortune with composure and coolness.  
Throughout their history, Finnish people were subjected to various kinds of severe 
tests, both natural and military. This has left a unique imprint on the Finnish national 
mentality. (Lahti n.d.) The negative perception related to perseverance is stubborn-
ness.  
Self-Reliance corresponds to individualistic nature of Finnish self-consciousness. 
Finns poses individualism and personal freedom among the most significant values 
both for an individual and the national mentality. According to Hofstede Insights 
country comparison tool, Finland has a high score (63 out of 100) on Individualism di-
mension and thus considered as the highly individualist society (Country comparison: 
what about Finland? N. d.). 
In individualist societies, the notion of responsibility, merit, and guilt is usually not di-
vided between people, if they are not working in a group, but even in this case each 
member of a team performs its role and bears personal responsibility. Finns tend to 
rely on themselves while solving problems and implementing tasks. In Finnish men-
tality seeking for someone else's help is also not common. (Alexander, Orange 2013.) 
The negative perception related to self-reliance is suspiciousness. 
Law-Abidance is a specific trait of the Finnish mentality. The system of Finnish legis-
lation is reasonably transparent, and the laws usually do not contradict each other, 
while most of the Finns consider compliance with laws as an advantage, not a re-
striction.  
Moreover, a survey conducted in 2014 showed that 50% of Finns are of the opinion 
that the law is the prevalent authority and should not be broken even if the law is 
conflicting with one’s morals and believes (For Finns, the law overrides morals 2014). 
Finns consider strict observance of laws as a guarantor of stability, security, and 
equality, which are among the most important ideals of the Finnish mentality. As a 
result, Finland demonstrates a relatively modest crime rate and one of the highest 
levels of life in the world. (Hoge 2003.) The negative perception related to law-abid-
ance is inflexibility.  
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Stability is a word that people commonly use to describe Finland and the Finnish way 
of life. Stability characterizes the financial, political, social spheres of life of the Finn-
ish community. An annual Fragile States Index launched by the Fund For Peace shows 
that Finland from year to year is consistently ranked among the most stable and sus-
tainable countries in the world. The index assesses the level of stability of each 
county according to twelve dimensional indicators disclosing social, economic, cohe-
sion and political trends. These indicators are security apparatus, factionalized elites, 
group grievance, economic decline, uneven economic development, human flight 
and brain drain, state legitimacy, public services, human rights and rule of law, de-
mographic pressures, refugees and IDPs, external intervention. In 2018 Finland was 
ranked as “very sustainable” and put on the first place among the most stable coun-
tries in the world. (Fragile States Index, Finland 2018.) 
Simultaneously, Cultural Detective formulates Russian core values as friendship (dru-
zhba), soulfulness (dusha), creative problem solving, fatalism and perseverance (Rus-
sian core values n.d.). 
Friendship is one of the essential values of the Russian culture. Sociological research 
has also confirmed the importance of selfless friendship in the Russian hierarchy of 
values which is reflected in Russian literature and Russian language. As the Soviet so-
ciologist Kon (2005) notes, a study conducted in the US in the early 1970s showed 
that Americans put friendship on the tenth place in the list of their values, while in a 
similar poll in Russia friendship was put in the sixth place. (31.) Other studies con-
ducted in the late 1970s and early 1980s depicted that in Russia young people con-
sider friendship as one of the most critical aspects of their lives. The importance of 
friendship in the Russian mentality can be associated with a collectivist approach to 
understanding and organizing life that implies striving for mutual support. (ibid., 31-
34.) The negative perceptions related to friendship are favoritism and influence ped-
dling.  
Soulfulness is one of the most ambiguous values of the Russian culture, difficult to 
explain from the point of view of foreigners. The Russian soulfulness is often defined 
as “mysterious” and “incomprehensible.” The concept of Russian soulfulness reveals 
the specific features of the Russian mentality such as excessive sincerity, openness, 
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emotionality prevailing over the objective reasoning of what is happening. The con-
cept of Russian soulfulness appeared in the second half of the XIX century in the 
works of such Russian writers as Dostoevsky and Tolstoy. (Lukov 2008.) The negative 
perception related to soulfulness is overly dramatical, emotional, impractical think-
ing.  
Creative problem solving is considered another specific Russian value. According to 
Barinov (2017), the creative approach to solving problems is inherent in the Russian 
character and Russian culture in connection with the fact that the turbulent, unsta-
ble, constantly changing nature of the Russian destiny requires finding non-standard 
solutions. (14-16.) Russian people who tend to passivity and pessimism in ordinary 
life can find an unexpectedly effective solution to a problem in an extreme situation 
(Lester 2016, 82). The negative perception related to creative problem solving is lack 
of standardized procedures and rule of law. 
Fatalism means faith in the inevitability of fate and the predetermination of the flow 
of life by circumstances that cannot be affected by a human being. Fatalism implies 
an idea of the mystical-divine or naturally-deterministic nature of events occurring in 
the life of each person. According to the philosophy of fatalism, a man is not able to 
influence the development of his life, social life, nature, his fate. (Lopuhov 2013, 
434.) 
Psychologists and sociologists explain the propensity of the Russian people to fatal-
ism by the specifics of the Russian historical past, and the formation of these traits 
under the influence of such aspects of Russian history as serfdom, the centuries of 
the absolute monarchy regime, the severe living conditions, the impact of religiosity 
on the consciousness of man. (Lapteva 2003, 126-127.) The negative perceptions as-
sociated with fatalism are pessimism and lack of personal responsibility.  
Perseverance is the only value that is common for Russian and Finnish cultures ac-
cording to the Cultural Detective Values Lenses tool. However, the resource does not 
provide an explanation of the extent to which the difference or coincidence of values 
affects the relationship between representatives of two cultures and the effective-
ness of interaction between representatives of different cultures in the business con-
text. 
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2.6 Models of intercultural interaction and acculturation strategies 
In the modern world driven by the processes of constant migration and a high rate of 
human mobility, diverse cultures and their representatives constantly collide, inter-
act, and change each other. Some cultures occupy an overwhelming position and 
tend to "absorb" minority cultures, but usually, the process of intercultural interac-
tion implies mutual influence, and the result of the merger of two cultures is a new, 
unique third culture. (Lewis 2006, 27.) 
Perhaps, the most typical example at this point is the American culture, which 
throughout its history has been shaped by the model of intercultural interaction 
called the melting pot, in which features, traits, and traditions of highly diverse cul-
tures mixes (Reisch 2008, 790-792). Another striking example is the USSR, that was a 
greatly multicultural country, ideologically and territorially unifying extremely differ-
ent ethnic groups. In the USSR the governmental policy assumed that all nations 
should merge into a single "soviet" nation. (Lebedeva, Tatarko 2009, 343.) 
The melting pot model usually distinguishes one dominant cultural group and several 
non-dominant cultural groups existing within one society. The melting pot model of 
cultural interaction implies that dominant cultural group expects non-dominant cul-
tural groups to seek for assimilation with the larger society. (Inguglia, Musso 2015, 
81.) 
The melting pot model of intercultural interaction is often opposed to the model of 
multiculturalism - a policy aimed at protecting and preserving cultural identities of 
representatives of different ethnic groups within the same country. Multiculturalism 
assumes that all cultures, minority and majority, have equal value and importance, 
equal right to public representation, self-assertion, preservation, and distribution. A 
government that is guided by the multiculturalism policy develops tools to protect 
interests of all cultural groups and fortes their integration thus to enhance diversity 
within the society. (Delgado 1994, 18.) 
Two other models of intercultural interaction are segregation and exclusion that are 
related to a negative perception towards minority cultural groups and discriminatory 
attitudes coming from dominant cultural groups. Segregation and exclusion depict 
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unwillingness of a dominant culture to interact and potentially merge with minority 
cultures, but rather emphasize their inequality and alienation concerning the culture 
of a dominant group. (Berry 2011, 8.) 
Segregation is characterized by the absence of communication between dominant 
and non-dominant societies within one country, which leads to a legitimate policy of 
restricting contacts between these different, and consequently unequal cultural 
groups. Segregation is expressed not only in the policy of a state but also in the inter-
ethnic attitudes of interacting groups. Segregation implies that minority cultural 
groups are put into conditions when autochthonous cultural group prefers avoiding 
contacts with them, thus expect minorities to choose separation strategy of accul-
turation. (Phinney, Berry, Vedder, & Liebkind 2006, 92.) 
Exclusion implies that the strategy of acculturation imposed on cultural minorities by 
the autochthonous cultural group is marginalization. Exclusion of non-dominant cul-
tural groups implicates lack of cultural and civil freedom, violation of human rights, 
lack of access to participation in community development, restriction in access to 
goods, resources, opportunities that are commonly accessible for representatives of 
dominant society. (ibid., 95-96.) 
Canadian sociologist John W. Berry (2003) refers to these varieties of intercultural in-
teraction (melting pot, multiculturalism, segregation, and exclusion) as the strategies 
of attitudes toward migrants for representatives of a host culture, or acculturation 
expectations. (19-21.) Hence, acculturation, assimilation, separation, and marginali-
zation are defined as strategies of intercultural interaction for representatives of mi-
nor (migrant) ethnic groups in society or larger societies (Berry, Sam 2006, 301). 
Regardless what model of cultural interaction prevails in a certain country or society, 
interaction between two (or more) cultures or their representatives result in accul-
turation. (Redfield, Linton, & Herskovits 1936, 149.)   
Acculturation is a two-way complex process which affects both minority and majority 
(dominant) cultures. Simply it implies a process of exchange of cultural features be-
tween host and migrant cultures. This mutual influence is necessary to ensure the fa-
vorable coexistence of two (or more) cultures within one environment. (Nadiger 
2016.) 
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One of the most famous approaches to defining the process of acculturation and its 
possible scenarios is John W. Berry’s (1997) theory of acculturation. This theory as-
sumes that there are two major factors (dimensions) affecting the process of accul-
turation – home culture maintenance factor (to what extent it is important for an in-
dividual to preserve his or her cultural identity), and host culture acquisition factor 
(to what extent an individual is willing to establish intercultural relationship, partici-
pate in the social life of a foreign society, perceive cultural features of a host culture). 
(See Figure 7.)  (5-11.) 
 
 
Figure 7. The two-dimensional acculturation strategies model (adapted from Berry 
1997, 10) 
 
Different combinations of scores on these dimensions provide four possible scenar-
ios of cultural adaptation, which Berry defines as four strategies of acculturation. 
These strategies are: 
Assimilation, which takes place when minority (migrant) culture and its representa-
tives lose (refuse) their cultural identity, seeking to merge with a host country’s cul-
ture, adopt its traditions, language, religion, customs. Assimilation is a process and a 
result of the complete adoption of cultural attitudes of a new cultural environment 
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that involves partial or complete loss of national identity. (Berry 2011, 6.) Assimila-
tion can lead to the complete disappearance of a particular nation as a cultural and 
ethnic phenomenon. Assimilation is a long-lasting process which can take a lifetime 
of an individual and is hardly achieved for an adult. (Mondal n.d.) 
Separation, which occurs when minority culture and its representatives refuse cul-
tural exchange and interaction with members of a host culture but preserve and fol-
low their own cultural traditions. Migrants who choose separation strategy of accul-
turation usually stick to their national diaspora and avoid contact with representa-
tives of a host culture. (Berry 2011, 6.) 
Marginalization, which means that members of minority cultures lose touch with 
their culture, reject, or are forced to reject their ethnic identity under the influence 
of socio-cultural factors of the environment. At the same time, migrants are not able 
or do not want to accept a new culture and to become full-fledged members of a so-
ciety of a dominant culture. Thus, they do not identify themselves with the culture of 
the ethnic majority, nor with the culture of the ethnic minority. (ibid., 7.) 
Integration, when both interacting cultural groups retain their cultures, but at the 
same time establish close intercultural contacts with another culture (Berry 1997, 9). 
Integration strategy of acculturation implies that representatives of a minority cul-
ture, for example migrants who have moved to another country with the aim of find-
ing a permanent place of residence, adopt cultural features, customs, language of a 
host culture, but retain their national (cultural) identity without renouncing its cul-
tural features, continuing to adhere to its religion and traditions, preserve and share 
their cultural heritage. Commonly, individuals who have experienced integration 
strategy of acculturation refer to themselves as bicultural. (Johnson 2011, 41.) 
Strategies of assimilation and integration usually imply forming mutual positive atti-
tude between the host and the migrant culture, empowering empathy and under-
standing among representatives of interacting cultures (Stow 2015, 35). 
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Hence, it is evident that separation and marginalization are less favorable strategies 
of cultural adaptation since they are associated with such adverse effects as accul-
turation stress, forming negative perceptions, lack of communication between indi-
viduals (Chirkov 2009, 178). 
Assimilation strategy leads to the most significant sociocultural changes; separation 
strategy is associated with a small rate of cultural change, while marginalization can 
be characterized as an unsuccessful adaptation (Markova 2015). 
However, not always strategy of acculturation can be chosen by the subject of the 
acculturation process.  
If migration to another country was a voluntary decision, normally, the migrant has 
more chances and opportunities to choose the most favorable, according to the per-
sonal preference, strategy of adaptation to a new cultural environment. However, if 
migration was forced, the options for choice are significantly reduced. (Bourhis, 
Moise, Perreault, & Senecal 1997, 381-382.) Besides, as described above, dominant 
group can have a significant impact on the nature and the process of acculturation of 
new-comers.  
Many factors affect the speed and the efficiency of the acculturation process. They 
include the level of tolerance towards migrants in a host culture (the degree of differ-
entiation of a host culture), political and economic conditions of interaction between 
a migrant and a host culture, nature of migrant’s involvement in social life of a domi-
nant culture (from active participation to observation), the amount of time that a mi-
grant has in order to undergo the process of acculturation, as well as the age factor 
of migrants aiming at successful adaptation to a foreign cultural environment. (Dow 
2010, 223.) 
Cheung, Chudek, and Heine (2011) argue that the age of migrants who are involved 
in the process of acculturation is of paramount importance. Young migrants are able 
to adapt to a new environment more quickly and efficiently, while older people feel 
it extremely difficult to adjust to different cultural surroundings, as during the pro-
cess of growing up, the individual develops and fixes habits, manners of behavior as-
sociated with a particular cultural environment, as well as strong attachments to a 
certain way of life, place, community. (147-151.) Another principal factor that fosters 
36 
 
 
the process of acculturation among young migrants is an ability to learn a foreign lan-
guage faster and more efficiently (Berry 2013, 1127). 
The most important result and the goal of acculturation process is an achievement of 
a stable, long-term adaptation to foreign cultural surroundings. This adaptation im-
plies that an individual feels comfortable within the cultural environment without 
feeling like a stranger, whereas the changes that an individual goes through are not 
too painful to lead to psychological trauma or marginalization. Adaptation is usually 
considered in two aspects: psychological and sociocultural. (Grushevitskaya, Popkov, 
& Sadohin 2002, 210-211; Berry 2011, 13.) 
Psychological adaptation is referred to the achievement of psychological satisfaction 
within the framework of a new culture. It is expressed in good mental and physical 
health state, adequate personal and cultural self-identification of an individual. So-
cio-cultural adaptation is defined as an ability to find a place in a new cultural envi-
ronment, to be able to interact with others, to solve daily life issues related to work, 
study, leisure activities. (Berry 2011, 15-16.) One of the most significant indicators of 
sociocultural adaptation of an individual is his or her employment or ability to per-
ceive education that would meet the skills and the predispositions of a migrant, 
would give him or her an adequate social status (Searle, Ward 1990, 450). 
2.7 Russian migrant population and Russian diaspora in Finland 
Nowadays, however continuing a long-lasting tradition, the Russian-speaking 
minority represents the fourth largest population by language in Finland (after 
Finnish, Swedish and Sami), and constitutes to 77,177 people in 2017 (Statistics 
Finland 2017). In Finland Russians also represent the second largest group of 
foreigners by the country of previous citizenship (after Estonia), and according to data 
relevant for 2017, the number totals 29,183 people (Statistics Finland 2018). 
In the category of people with foreign background currently residing in Finland, those 
whose background country is the former Soviet Union or Russia forms the largest 
group of residents. The number equals to 70,760 people at the end of 2016, which 
represents more than 20% of all people with foreign background among the 
population in Finland. Besides, the second largest group in this category are 
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Estonians (43,234 people), among which there are also many Russian-speaking 
people. (Statistics Finland 2016.) 
To clarify the difference between the Russian population by nationality and the 
Russian-speaking population of different nationality, it is essential to provide a 
historical reference.  
Since its inception in 1922, the Soviet Union was a multinational state. By 1938, it 
included not only Ukrainians and Belarusians, whose mentality was always 
historically close to the ethnic Russian population, but also Georgians, Armenians, 
Uzbeks, and many other nationalities, whose culture, religion and traditions differ 
from the Russian one at a great extent. (Lappo 1983, 212.) 
However, in order to manage the country successfully, including its armed forces and 
industrial production, the government was aware of a substantial need in one 
common language that would be understood by all the Soviet Union citizens. Thus, 
on 13 March 1938, the Central Committee of the Party and the Government of the 
USSR issued a resolution on the compulsory study of the Russian language in primary 
and secondary schools of all the Soviet Union republics. (Kovalenko 2013.) The 
Russian language was also the primary language of mass-media and science in the 
country.  
Despite the official legislation on languages of the nations of the USSR, which 
guaranteed freedom to preserve, develop, spread languages of all constituent 
republics of the USSR, freedom to choose a language in education and 
communication, many ethnic minorities considered the Russian language to be 
imposed and alien. Thus after the collapse of the USSR in 1991, the ideology of the 
newly independent states was based on the struggle against the "imperial" heritage, 
particularly removing the Russian language from the everyday use, education, public 
administration, and other spheres of social life. (Shimov 2011.) Nevertheless, 
nowadays the percentage of the Russian-speaking population among citizens of the 
former Soviet republics is still relatively high (Zubacheva 2017). 
Concerning the history of Russian immigration to Finland, two main periods of the 
most massive immigration of the Russian-speaking population to Finland can be 
defined as two main waves (Raeff 1990, 51). 
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The first wave of Russian immigration to Finland was one of the flows of the "white 
wave of Russian immigration" that took place after the Revolution of 1917 and by far 
is considered the most significant for Russia regarding population gone. During this 
immigration wave, about five million people left Russia. This wave of immigration 
was caused mainly by political and ideological reasons, as after the Revolution took 
place many people seek ways to escape from the Bolshevik regime. (Raymond, Jones 
2000, 23-24.) Since Finland was a part of the Russian Empire until 1917, many 
Russian people who had relatives, friends, or property in Finland fled there and were 
offered a "Nansen passport" - an official document established in 1919 by the League 
of Nations that was issued to stateless individuals (Volen, Kruglikova 2017, 50-52). At 
this case, the process of acculturation and assimilation for the Russian migrants went 
comparatively easy and fast, and a lot of children of these Russian migrants became 
Finnish citizens and Finnish language speakers (Slobin 2001, 513-516). 
The second mass wave of Russian-Finnish immigration took place in the early 1990s 
when Finnish government initiated the state repatriation programme. The ethnic 
Finns residing on the territory of the former USSR republics were granted a right to 
apply for Finnish citizenship and move their families to Finland. (Volen, Kruglikova 
2017, 52.) This programme was mainly developed for Karelian Finns and 
Ingermanland Finns (also referred as Ingrian Finns), who were forcibly relocated in 
1942 to Syberia and other Russian regions from their homes on the Russian 
territories located near the Russian-Finnish border. The application period for 
repatriation officially closed In 2011. According to the Finnish Immigration Service, 
about thirty thousand people have moved under this program during the period of 
twenty years. (Ingrian Finns’ repatriation queue closing 2011.) 
There are also several other reasons for the resettlement of the Russians to Finland, 
due, for example, to the political and financial instability of Russia after the collapse 
of the Soviet Union (Volen, Kruglikova 2017, 51). 
Another factor affecting the Russian migration flow to Finland, particularly the 
Russian youth migration, is a high rate of student mobility. According to Finnish 
National Agency for Education, Russia is the first country of origin of international 
higher education degree students in 2016, when the number of Russian degree 
students constitutes to 2,959 (Top 5 countries of destination and origin of 
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international higher education degree students in 2016 2016). However, this year 
was not an exception, during the whole period of 2010 – 2016 Russians were the 
largest group of foreign degree students including both graduate and post-graduate 
students (CIMO 2016). (See Table 2.) 
 
Table 2. Number of Russian degree students in Finland from 2010 to 2016 (adapted 
from CIMO 2016) 
Year 2010 2011 2012 2013 2014 2015 2016 
Number of Russian 
degree students 
1776 2107 2500 2816 3044 3045 2959 
 
Russians also hold the first place in the top twenty most common nationalities of 
new international degree students in 2010 and 2015, with the number of 619 and 
782 students respectively (International degree students by nationality in 2010 and 
2015 2015). These numbers are provided by statistics on data and registers collected 
by the Statistics Finland, the Ministry of Culture and Education and the Finnish 
National Board of Education (ibid.). 
Concerning exchange students mobility, Russia is considered a significant strategic 
partner for many Finnish educational institutions and is an essential part of the 
national strategy for the internalization of Finnish higher education with the aim to 
increase student and teacher mobility and to strengthen collaboration between 
higher education institutions (CIMO 2013, 1-2). 
Particularly, the FIRST programme (Finnish-Russian Student and Teacher Exchange 
Programme) was established in 2000 by the Centre for International Mobility (CIMO) 
in order to provide funding and support for the development of balanced mobility 
between Finnish and Russian institutions of higher education. The FIRST programme 
also offers practical training opportunities, intensive courses, seminars, and other 
platforms for cooperation between Russian and Finnish students, teachers and 
trainers. (ibid., 3-4.) 
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However, there is no study available that would reveal specific reasons that motivate 
Russian-speaking students to move to Finland and apply to higher educational 
institutions.  
The Russian-speaking diaspora in Finland  
Cambridge Dictionary (n.d.) provides the following definition for the term diaspora: 
“the spreading of people from one original country to other countries.”  
In Finland the Russian-speaking diaspora mainly residents in the capital area (more 
than 20, 000 people, of which 14,500 are in Helsinki). The next largest Russian mi-
grant group residents in Turku (2,800), followed by Tampere (2,500), Lappeenranta 
(2,200), Lahti (1,700), Kotka (1,000), Joensuu (0,9 thousand), Jyväskylä (0,8 
thousand), Kouvola (0,7 thousand). (Соотечественники: общие данные 
[Compatriots: general data] 2014.) One of the main reasons for Russian migrants to 
choose these places of residence is the better opportunity for employment, as well 
possibility for Russian children to study at schools where subjects are taught in both 
Finnish and Russian (Kangaspunta 2011, 23). One Finnish-Russian school is located in 
Helsinki. Another one is the Finnish-Russian school of Eastern Finland located in 
three cities - Imatra, Joensuu, and Lappeenranta. (International Schools & Private 
Schools in Finland n.d.) 
Currently, there are more than one hundred organizations oriented to Russian 
speaking community run by the Russian diaspora. These organizations include 
language clubs, internet communities, youth clubs, etc. In 2000, the Finnish 
Association of Russian-Speaking Organizations (FARO) was established, which 
includes more than forty Russian-speaking clubs. (Русскоязычные организации и 
СМИ [Russian-speaking organizations and mass media] n.d.) 
The Russian diaspora conducts many cultural and social activities, related to 
supporting and preserving the Russian cultural heritage, its traditions, customs, 
religion, and language. It also offers support and guidance to those in need, 
particularly Russian migrant newcomers. Every year national festivals, concerts, and 
events are organized by the Russian-speaking community. However, the diaspora 
does not seek to abstract from the Finnish community. It is open and willing to 
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cooperate and collaborate with Finns and other ethnic groups. (Volen, Kruglikova 
2017, 52.) 
3 Methodology 
The following chapter describes the choice of the research method and explains why 
it is suitable for answering the following research questions derived from the 
background materials:  
What socio-cultural issues and challenges concern young Russian migrants in 
Finland? 
What kinds of coping strategies emerge from these youth as they acculturate to 
Finnish culture? 
How can the perspectives gained serve to inform the creation of content for the 
New Horizons youth deck? 
The purpose of this research is to study the lived experiences of young Russian 
migrants in Finland by exploring the cultural nuances of such experiences; what 
challenges and opportunities are associated with these experiences; how different 
living in the Finnish environment is from living in the Russian environment; and how 
adapting to these difference affect the wellbeing and the mindset of the Russian 
migrant youth. The analysis of the data collected from the informants of the study 
will provide a theoretical framework from which Russian-oriented content for the 
New Horizons youth deck can be informed and created. This content can also be 
relevant to a future Russian-Slavic culture game. 
3.1 Research approach 
According to Creswell (2013, 3), a research approach combines three main elements 
- the worldviews, the designs (also referred as procedures of inquiry), and specific 
methods for conducting a study, including matters of data collection, data analysis, 
and implementation. These three elements define the way a study should be imple-
mented and thus, will be thoroughly described in the methodology chapter of this re-
search.  
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Philosophical assumptions or worldviews of a qualitative research help to explain the 
researcher’s philosophical perceptions about reality that form a framework for con-
ducting the study, and identifies the nature of the research itself as well as the re-
searcher’s role in the study (Hathaway 1995, 536). 
The use of a constructivist research philosophy guides the methodology of this study. 
According to the constructivism worldview, reality is a product of human experience, 
which is given a unique, however subjective, meaning based on the social, cultural 
and environmental surroundings of every individual. Thus, the researcher who is 
guided by a constructivist philosophical approach aims at identifying the context of 
these features and interprets them based on personal experience and consciousness. 
(Creswell 2013, 9.) 
Constructivism represents a holistic approach to description of human psychic acts, 
which is explained through a "gestalt" concept in classical philosophy. Gestalt implies 
that there is no single reality, wherein subjective reality consists of perceptions, in-
terpretations, and specifics of meanings and the correlations between them. Thus, 
constructivism relates to two fundamental ideas: the integrity and the versatility of 
the “inner world” of an individual. (Kozyrev 2010, 239.) 
In order to answer the research questions and achieve the aims of the present study, 
a qualitative approach to research is implemented. Creswell (1998) suggests several 
reasons for conducting a qualitative study. A qualitative approach to research should 
be utilized if the research questions start with “how” and “what,” as well as if studied 
topic lacks considerable existing exploration, while the researcher aims at presenting 
a rigorous, changed view of the topic under investigation. Most importantly, the rea-
son for conducting a qualitative study denotes active and continuous interaction with 
the research informants, that usually takes place in the participants’ habitual envi-
ronment. Finally, a qualitative approach to research allows to position the researcher 
as an active participant of the study who experience learning about the participants’ 
stories and tries to remain impartial and true to the research findings, setting aside 
personal biases and any prejudgments. (17-18.) 
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Creswell also provides definition of a qualitative research: “Qualitative research is an 
inquiry process of understanding based on distinct methodological tradition of inquiry 
that explore a social or human problem.” (ibid., 15.) 
Research designs, also referred as strategies of inquiry, are specific types of inquiry 
within qualitative, quantitative, and mixed methods approaches that provide con-
crete direction for procedures in the research implementation (Denzin, Lincoln 2003, 
50).  
As regards a qualitative approach to a research, there are five typical research de-
signs that guide a researcher’s actions. These designs are narrative research, phe-
nomenology, grounded theory, ethnography and case study. (Strauss 2012.) 
A phenomenological approach to research has its roots in philosophy, sociology and 
psychology, and has been influenced by the philosophers Edmund Husserl and Alfred 
Schutz, who studied and described interpretive understanding of human interaction 
(Bogdan, Biklen 1998, 23). 
Phenomenological research focuses on exploring the meanings of a concept or a phe-
nomenon, experienced by a group of individuals, providing a structural, qualitative 
narrative analysis of these experiences with minimal distortion or interpretation 
from the researcher. The researcher conducting a phenomenological study sets aside 
personal biases and prejudices about the phenomenon being studied while uncover-
ing as much as possible about participants’ experience. (Moustakas 1994, 30.) 
A specific requirement for carrying out a reliable phenomenological study is separat-
ing of the researcher from his or her feelings and beliefs about the phenomenon be-
ing investigated in order to ensure an unbiased approach to the research. The re-
searcher should formulate his or her expectations from the research results and set 
them aside. This process is called phenomenological reduction or bracketing. (Stew-
art, Mickunas 1990, 47.) 
According to Welman and Kruger (1999, 189), “the phenomenologists are concerned 
with understanding social and psychological phenomena from the perspectives of 
people involved.” 
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A phenomenological study aims to describe a particular phenomenon as accurately 
as possible from the perspective of individuals who have a lived experience of this 
phenomenon. Phenomenological research seeks to provide accuracy, preciseness, 
and versatility of experiences under investigation. (Polkinghorne 1989, 46.) 
A phenomenological study is qualitative and descriptive by nature. It implies direct 
interaction with participants of the study to collect data about as many different as-
pects of experiencing certain phenomenon as possible. These aspects are typically 
feelings, perceptions, meanings, consciousness. Interviewing participants is consid-
ered the most logical, hence dominant approach to data collection in a phenomeno-
logical study. (Bevan 2014, 136.) 
The following table (Table 3) unfolds specifics of a phenomenological research ac-
cording to five dimensions: focus, discipline origin, data collection, data analysis, nar-
rative form. 
 
Table 3. Five dimensions of phenomenology (adapted from Creswell 1998, 65) 
Dimension Phenomenology 
Focus Understanding the essence of experiences 
about a phenomenon 
Discipline origin Philosophy, sociology, psychology 
Data collection Long interviews with up to 10 people 
Data analysis Statements, meanings, meaning themes, 
general description of the experience 
Narrative form Description of the “essence” of the experi-
ence 
 
3.2 Methods of data collection 
There are two primary sources of data that are used in research regardless what re-
search approach is chosen, qualitative, quantitative or mixed-methods: secondary 
data implies the data that is already collected or proposed by others, while primary 
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data is the data collected for the first time directly during the research (Phillips, Sta-
warski 2008, 37). 
The researcher derived the secondary data for this research from materials devel-
oped for the New Horizons youth deck within the project activities in 2017. Specifi-
cally, the secondary data of the present study includes the youth-related cards cre-
ated by the JAMK students and the high school students within the collaborative pro-
ject that took place in autumn 2017, the list of themes and topics related to the 
youth culture content, and the report on youth culture highlighting results of inter-
views with youth and educators located in Jyväskylä by Ulla Ceesay. 
The primary data for the research was collected during face-to-face in-depth semi-
structured interviews with open-ended questions. Interviewing together with obser-
vation are considered the most suitable methods for collecting data in a qualitative 
study (Jamshed 2014, 87). 
An interview is a powerful tool to collect extensive data in qualitative research. While 
conducting an interview, a researcher is able to gather the factual information about 
people’s attitudes and consciousness, collect statements and opinions, reveal experi-
ences of the study informants at a high extent, understand the informants’ motiva-
tion, reasoning, meanings about a situation or a phenomenon being studied (Drever 
2003, 1). Indeed, interviews can provide high-quality data if the interviewer is aware 
of the importance of careful preparation and planning of the interviews, rational 
choice of the interviewees, carefully designed questions, following all necessary pro-
cedures during the interview, considering issues of ethics and responsibility, and the 
use of adequate language (Graham 2000, 12). 
Semi-structured interviews have certain frames provided by a logical sequence of the 
pre-designed questions which guides the interview with specific milestones and 
helps the interviewer to touch upon certain important topics within the conversa-
tion. However, semi-structured interviews are somewhat flexible and do not restrict 
the interviewer from freestyling and asking spontaneous follow-up questions in reac-
tion to the previous answer. (McCammon n.d.) A typical length of a semi-structured 
in-depth interview with open-ended questions is about 30-50 minutes (Keats 2000, 
31). 
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Open-ended questions provide the researcher an opportunity to get the story as told 
by the participants with in-depth descriptive answers, and to go with the flow of dis-
cussion, however taking into consideration the interview protocol. It implies that this 
type of interview feels less formal and more like a dialogue, rather than a quiz with 
concrete “yes” or “no” answers. (Harrell, Bradley 2009, 27.) 
Zorn (2008, 1) suggests starting an interview with warm-up questions about general 
features of the topic discussed and finishing an interview with asking a question like 
“Is there anything else you’d like to tell me?” to make sure that the interviewee has a 
chance to comment further on the issues that arose in his or her mind during the 
conversation.  
The process of primary data collection using the interviewing method involves a se-
ries of steps in a procedure. The researcher begins the primary data collection pro-
cess by identifying an appropriate population of the study and consequently narrow-
ing it down to a proper sample of the study with the use of chosen sampling tech-
nique. (Miles, Huberman 1984, 18.) After that, the researcher decides on the most 
practical approach to structuring the interview, from which it is possible to collect 
the most relevant data to answer the research questions. For a one-on-one inter-
view, the researcher needs to find informants who would be willing to openly talk 
and share the meanings they attribute to the experience being studied. In this case, it 
is important to use adequate recording equipment that would ensure high quality of 
recorded data, audio or video, if there is any. (Creswell 1998, 124.) 
The researcher also needs to develop the interview protocol with open-ended ques-
tions and enough space between questions to take notes of the interviewee's an-
swers. However, quickly written notes may be partial and chaotic because it is chal-
lenging to lead the dialogue and interact with the interviewee while taking notes at 
the same time. Another critical issue to consider about conducting an interview is an 
interview site or location. The location should be quiet, booked or decided in ad-
vance, having appropriate acoustics. (Edwards, Holland 2013, 57.) 
Obtaining an informed consent form from each of the interviewees is also essential 
to ensure issues of ethics and confidentiality. Finally, in the course of the interview, 
the researcher should listen carefully, keep focused and remain aware of answering 
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the research questions, be respectful and engaging, consider the timing of the inter-
view and follow the protocol. (Creswell 1998, 123-125.) 
3.3 Population and sampling 
A research population is defined as “a full set of cases from which a sample is taken” 
(Saunders, Lewis, & Thornhill 2006, 205). Concerning this research, that aims to study 
the experience of living in Finland as a young Russian migrant, the definition for the 
population of the present study would be “all young Russian-speaking migrants resid-
ing in Finland.” 
However, as usually populations of the research’s interest are too large and wide-
spread to work with directly, whereas numerous individuals of the population are 
barely accessible, there are specific techniques and instruments of sampling (select-
ing informants for the study) that help to collect the data from larger populations 
(Proctor 2005, 106). Hence, the term sample can be defined a subset of the popula-
tion under investigation (Crossman 2018). 
In a phenomenological study, “the phenomenon dictates the method (not vice-versa) 
including even the type of participants” (Hycner 1999, 156). In this study, two types 
of sampling will be employed in a sequence, the purposive sampling, and the snow-
ball sampling, both of which belong to a non-probability sampling approach.  
The initial sampling method for this study is the purposive sampling, which is a non-
probability sampling technique used to identify primary participants who have expe-
rienced the phenomenon being studied (Patton 2002, 240). This sampling technique 
implies that the sample representatives are selected according to certain criteria to 
address the objectives of the study (Palys 2008, 697). Concerning this research, it 
means that only those participants who have experienced living in Finland as a young 
Russian migrant are considered as an appropriate sample. Specifically, a maximum 
variation (heterogeneous) type of purposive sampling will be employed in this study 
to provide a diverse range of cases (experiences) within the studied phenomenon 
(Saunders 2018, 35). Thus, the researcher is going to select those individuals, who 
can reveal the phenomenon from different perspectives due to the differences in 
specifics of personal experience. In the context of this study, the researcher provides 
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maximum variation by engaging two Russian high school students, two exchange stu-
dents involved in the double-degree programme at JAMK, two first year JAMK degree 
students, two second year JAMK degree students, two third year JAMK degree stu-
dents, and two young Russian migrants fluent both in Russian and Finnish who have 
experienced studying outside JAMK, particularly in the University of Jyväskylä. 
Snowball non-probability sampling is the second sampling technique that is applied 
in this study. The snowball sampling implies that the researcher starts involving par-
ticipants for the study from referring to one or several known individuals. These indi-
viduals direct the researcher further by suggesting more people who might like to 
participate in the study voluntarily or might have the essential data for the research. 
Each respondent tells the interviewer where he or she can find more people of the 
research interest, refers to them directly, and thus the sample grows with each step 
like a snowball. (Dudovskiy n.d.) 
Usually, the snowball sampling is implemented while the population of the research 
interest is specific, difficult to identify or locate, rare or barely accessible. However, it 
is considered an appropriate choice if the researcher does not know himself or her-
self enough volunteers for the research, or if there are not enough known individuals 
who are willing to share their experiences about the phenomenon being studied. 
Snowball sampling is not representative enough to develop a statistical perspective; 
however, it is widely applied in a qualitative study. (Crossman 2018a.) 
The subtype of snowball sampling that will be applied in this study is exponential dis-
criminative snowball sampling. (See Figure 8.) This subtype implies that the initial in-
formant refers to several individuals. Some of them, in turn, may reject participating 
in the study, and others may refer the researcher to more potential participants. 
Thus, the sampling process resembles building a chain where chain links have not the 
equal potential utility; hence the chain is discriminating. (Etikan, Alkassim, & Abuba-
kar 2016, 1.) 
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Figure 8. Exponential Discriminative Snowball Sampling (adapted from Dudovskiy 
n.d.) 
 
3.4 Implementation and analysis 
The researcher conducted each interview for the present study face-to-face with in-
terviewees at JAMK University of Applied Sciences according to pre-designed inter-
views schedule. To provide a quiet place where no one would disturb the interview 
process, the researcher reserved a room with proper acoustics and facilities. Each in-
terview was expected to last approximately forty minutes. However, the duration of 
each interview, as well as the number of questions asked, varied from one partici-
pant to another. Some extra time for pre-interview procedures (setting up equip-
ment, signing an informed consent form, filling in the interview protocol) was also 
considered.  
The researcher made audio recordings of each interview with the permission of the 
interviewees. To ensure ethical and confidential issues, the researcher assigned a 
unique study code to each interview, and then thoroughly transcribed the collected 
interviews with the use of transcription software. All interview materials including 
audio files, informed consent forms, interview protocols, other interview notes are 
saved in multiple copies on different hard drives to prevent them from equipment 
failure (Easton, McComish, & Greenberg 2000, 705). During each interview, the re-
searcher took notes to capture the most critical points and non-verbal communica-
tion, the atmosphere of an interview, the interviewee’s disposition to talk, difficult 
questions and topics, pauses, and voice tone. These notes are also called “memos” 
and represent an essential source of qualitative data. (Miles, Huberman 1984, 69.) 
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Another essential procedure in this research implementation is developing informed 
consent for the participants of the study.  
Informed consent is defined as “an ethical and legal requirement for research involv-
ing human participants.” (Nijhawan et al. 2013, 134). It is a process of informing and 
educating participants about all features of the study. These features include the na-
ture and the purpose of the study; planned procedures of the data collection; dura-
tion of participation; any reasonably foreseeable risks or discomforts to the subject 
that might be caused by participation in the study, as well as possible benefits of par-
ticipation in the study; description of participants’ rights and anonymity issues (Bailey 
1996, 11). Since in phenomenological study participants are often considered “co-re-
searchers,” their interest and concerns regarding the research must be taken into 
consideration (Waters 2017). 
In turn, an informed consent form is a written document which summarizes all infor-
mation about the study and is signed by each informant (Creswell 1998, 115). For this 
research, an informed consent form was designed before interviews took place and 
was sent to participants via e-mail one week in prior to the interview meetings to let 
participants study the consent accurately, ask questions and clarify conditions, and 
decide whether they want to take part in the research or not. 
The protocol of the interview, also referred to as notes of the interview or postscript 
(Helfferich 2009, 21; Cicourel 1974, 67), was developed for this study to capture 
some essential data about participants like name, age, sex, number of years spent in 
Finland, as well as to highlight crucial features of the interview situation and to point 
out pre-designed questions that will guide discussion. In order to be able to take 
quick notes during the interview, some space between questions was created.  
With the aim to provide relevant analysis of the data, the researcher implemented a 
sufficient rhetorical structure. In a phenomenological study this structure includes 
the following steps: horizonalizing individual statement, creating meaning units, clus-
tering themes, advancing textual and structural descriptions, and presenting an inte-
gration of textural and structural descriptions into an exhaustive description of the 
essential invariant structure of the experience (Moustakas 1994; Hycner 1999). This 
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approach to phenomenological analysis is called a modification of the Stevick-Col-
laizzi-Keen method (Moustakas 1994, 121). 
Looking closer at the steps in a procedure of analyzing a phenomenological study, 
horizonalization of the data implies that the researcher first extracts statements 
about how informants describe specifics of their experiences from the interview 
transcription, lists the most significant ones as having equal worth and creates an 
overview of nonrepetitive and exclusive meanings (Polkinghorne 1989, 44). 
The next step in the procedure is forming textural descriptions of these statements 
by grouping them into “meaning units,” defining the main topics covered in the units 
and listing them separately. The use of verbatim references to interviewees’ sayings 
is considered relevant at this stage. (Moustakas 1994, 90-93.) 
After meaning units are defined, the researcher clusters them in order to form 
themes, following with constructing a detailed and in-depth description of meanings 
using an imaginative variation or structural description approach which develops an 
understanding of how the phenomenon was experienced with reflection on the re-
searcher’s perception towards different perspectives of the phenomenon (ibid., 97-
98; Hycner 1999, 154). 
Finally, the overall description of meanings is constructed with the aim to define the 
essence of the experience (Creswell 1998, 54-55). 
After each interview was sufficiently analyzed, the cards creation process took place. 
The researcher took a leading role in the cards creation process, meaning that cards 
will be developed by the researcher based on the data collected from the interview-
ees. The researcher aims at designing approximately twenty (20) draft cards for the 
New Horizons youth deck. However, the number of cards developed from each inter-
view may vary from one participant to another. While creating cards in the Russian 
contexts, the researcher utilized several external sources apart from the interviews 
material to ensure the reliability of the content of the cards. 
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3.5 Timeline of the research 
The table below (Table 4) represents the schedule or the timeline of the research im-
plementation and describes its main stages and procedures, as well as participants 
involved in the particular stages of the research implementation process. The follow-
ing table aims to describe out the most important milestones and procedures that 
took place from the beginning to the ending of the research development.  
 
Table 4. The research implementation timeline 
Time period Research implementation matter People involved 
January 2018 Research plan confirmation. 
Beginning of the literature review 
chapter writing. 
Steven Crawford (The-
sis supervisor) 
February 2018 Finalizing the literature review chap-
ter. 
Development of the methodology 
chapter of the study. 
Steven Crawford  
March 2018 Development of the informed con-
sent form and the interview proto-
col. 
Active phase of primary data collec-
tion. 
Steven Crawford;  
Informants of the study 
April 2018 Finalizing of the primary data collec-
tion. 
Beginning of the data analysis pro-
cess. 
Active phase of development of the 
draft cards on the basis of the re-
search findings. 
Informants of the 
study; 
Steven Crawford  
The second half 
of April 2018 
Finalizing the data analysis process. Steven Crawford 
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Development of the discussion and 
the conclusion sections of the re-
port. 
May 2018 Abstract writing. 
Finalizing the last matters of the the-
sis. 
Thesis submission. 
Steven Crawford; 
The second reader of 
the thesis; 
Thesis committee  
 
4 Results 
The following chapter describes the main findings derived from the interviews 
collected for this study; summaries and displays data extracted from reflecting notes, 
memos, interview protocols, interview transcriptions, observations and other 
sources of the qualitative data obtained during the study; describes research 
demographics; and presents draft cards for the New Horizons youth deck developed 
based on the research findings.   
This chapter also presents answers to the research questions formulated in the 
methodology section of the report. The overall purpose of the following chapter is to 
present findings, but do not offer opinions on them or overinterpret them. 
Nevertheless, clarification comments follow some of the findings presented.  
To depict data critically, the direct quotations that capture precisely what the 
interviewee said, headings and titles are employed in this chapter. Notes to the 
informants’ direct quotes are placed in parentheses to avoid misunderstanding and 
paraphrasing. The use of tables and figures represents the process of reducing and 
structuring the data with the aim to organize it sufficiently. 
4.1 Demographics summarized  
The term demographics refers to specific characteristics of the research sample. The 
word has its origin from the Greek language and combines concepts of people (de-
mos) and picture (graphy). Variables included in the demographical composition may 
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vary, and the researcher defines the most appropriate ones according to the re-
search purpose. (Salkind 2010.) 
The following table (Table 5) represents, summarizes and structures detailed infor-
mation about the sample of the study. The sample of the study is defined in the de-
mographical composition according to following variables or distribution factors: 
gender, age, number of years spent in Finland and home institution of the inform-
ants.  
 
Table 5. Demographics summarized 
Distribution factor Number of informants Total % (N=12) 
Gender  
Male informants 
Female informants 
 
6 
6 
 
50% 
50% 
Age  
18 years 
19 years 
20 years 
22 years 
23 years 
 
                      3 
3 
4 
1 
1 
 
                    25%  
25% 
33.33% 
8.33% 
8.33%  
Number of years in 
Finland 
0-1 year 
2,5 years 
3,5 years 
5 years 
14 years 
 
 
4 
4 
2 
1 
1 
 
 
33.33% 
33.33% 
16.67% 
8.33% 
8.33%  
Home institution 
JAMK 
Moscow State University 
of Management 
 
6 
2 
 
 
 
50% 
16.67% 
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(Double degree 
programme at JAMK) 
Jyväskylän yliopisto 
(university of Jyväskylä ) 
Jyväskylän Lyseon lukeo 
(high school) 
 
 
2 
 
2 
 
 
16.67% 
 
16.67% 
 
The following table (Table 6) represents the list of the research informants according 
to their unique study code assigned to each informant with the aim to ensure their 
anonymity and maintain long-term confidentiality of the information. Informants’ 
study codes are assigned using the following logic: the first letter of the code repre-
sents a simple sequence of the informants regardless the order in which interviews 
were collected, the second letter refers to the gender of the informants, the last two 
numbers imply the age of the informants. During the following analysis of the inter-
views’ material and referring to the interviewees’ direct quotes, the use of these 
codes will be implemented. 
 
Table 6. Informants’ study codes and an explanatory comment 
Study code of the informant Explanatory comment 
1M18      Male informant, 18 years old 
2M18      Male informant, 18 years old 
3M19     Male informant, 19 years old 
4M20      Male informant, 20 years old 
5M20      Male informant, 20 years old 
6M23      Male informant, 23 years old 
7F18       Female informant, 18 years old 
8F19       Female informant, 19 years old 
9F19       Female informant, 19 years old 
10F20     Female informant, 20 years old 
11F20    Female informant, 20 years old 
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12F22    Female informant, 22 years old 
 
4.2 Findings derived from the Interviews  
The findings of the study have been inductively extracted from the interview material 
and analyzed using the content analysis approach to qualitative research. Inductive 
reasoning correlates with the descriptive nature of the study. The inductive content 
analysis does not imply testing hypotheses, but rather moving from specific observa-
tions to broader generalizations and theories. (Silverman 2001, 81.) 
Patton (2002, 453) defines content analysis as “any qualitative data reduction and 
sensemaking effort that takes a volume of qualitative material and attempts to iden-
tify core consistencies and meanings.” Content analysis, in turn, aims at reducing the 
volume of the textual data collected for the study, identifying and structuring catego-
ries of qualitative data by exploring and defining relationship between units of mean-
ings, at the same time trying to “stay true” to the textual, raw data, and avoid mis-
leading interpretations (Downe-Wambolt 1992, 313-315). This process is often called 
open coding (Strauss, Corbin 1990, 62). 
Each interview transcription was reread line by line from three to five times to define 
and extract significant statements about each of the informants’ experience that 
comprised the raw data for the analysis. The main aim of horizonalization was to in-
dicate similarities among significant statements given by the informants, eliminate 
repetitive (complete duplicate) statements, discover identical patterns of experi-
ences, and seek for relationship and correlations between the meanings of partici-
pants’ lived experience in order to create meaning unites and formulate universal 
themes that are actual for all experiences lived by the informants of the study. 
(Hycner 1999, 53.)  
Revised and categorized meanings were organized into cluster themes, from which 
specific sub-themes were derived. Five (5) core cluster themes providing a textural 
description of “what happened” regarding the lived experiences of the informants, 
and fourteen (14) corresponding sub-themes providing a structural description of 
“how” the phenomenon was experienced are presented in the following table (Table 
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7). These themes and sub-themes will be analyzed separately and sequentially in 
connection to the informants’ meanings attributed to living in Finland as young Rus-
sian migrants. 
 
Table 7. Five (5) core cluster themes and fourteen (14) sub-themes emerged from 
the interviews’ analysis 
Core cluster themes Sub-themes 
Interests and participation in social life Hobbies  
Spending free time in Finland and how it 
differs from spending free time in Rus-
sia 
Communication  Differences between the communica-
tion styles of Finnish people and Russian 
people 
Internet as a communication medium 
Experiences with racism, hate speech or 
bullying in Finland 
Education Perceived advantages of Finnish educa-
tion   
Comparing the structure of Finnish and 
Russian education  
Comparing pedagogical approaches in 
Finnish and Russian education 
Self-awareness  The most important things in my life 
The main concerns about my life 
The impact of living in Finland as a 
young migrant on my self-image and 
lifestyle 
Adapting to foreign cultural environ-
ment 
Coping with stereotypes and cultural 
differences 
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The most favorable and the least favor-
able aspects of living in Finland 
Missing Russia 
 
4.2.1 Interests and participation in social life  
The research aimed at discovering as much as possible about the informants’ lived 
experiences related to residing in Finland as young Russian migrants. Informants’ in-
terests, hobbies, the way they spend their free time in Finland and how it differs 
from the way they spend their free time in Russia, participation in social life within 
the Finnish community were considered as critical components of the studied phe-
nomenon.  
The interviewees’ answers to the following questions designed for the interview pro-
tocol constituted the primary source of the data for the analysis in this subchapter.  
The questions revealing interviewees’ interests, hobbies, free time activities and par-
ticipation in social life were: 
1. How do you usually spend your free time in Russia? How do you spend your free 
time in Finland? 
2. What are your hobbies, and do you have enough opportunities to pursue your 
hobbies in Finland? 
The variety of the informants’ interests turned out to be rather diverse, from an in-
terest in fashion, trends, philosophy and studying new languages to politics, astron-
omy, medicine, physics and other fundamental sciences. Most informants stated that 
they fulfill their interests by learning and exploring new things from the Internet.  
Informant 5M20 stressed that: “I am glad that we live in the 21st century. Almost any 
information is freely available on the Internet. Sources are so numerous that you can 
find almost every answer to your question. If I am interested in learning or under-
standing some topic or issue, all I need to do is to pick up the phone and go Google 
it.” 
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During the analysis of the interview materials, there was no correlation found be-
tween the field of interest and gender, age, or other characteristics of the inform-
ants. Moreover, interests of each of the informants varied and covered quite differ-
ent spheres. For example, informant 6M23 stated that: “I do not have one specific 
area of interest. I am interested both in engineering and politics, for instance, and in 
many other things as well. I try to broaden my mind with as many interests as possi-
ble, I learn about new things all the time and try to find an area that would be really 
close to me.” 
As regards participation in social life, some informants admitted that they are not 
very active at this point. Informants 1M18, 4M20, 7F18 explained the reasoning for 
that as being extroverts, preferring solitude, spending time on their own mainly. In-
formants 10F20 and 11F20 mentioned that they feel like strangers in the Finnish soci-
ety and do not feel like participating in the social life in Finland at all, while most of 
their friends were left in Russia. 
Informants 3M19, 8F18, 9F19 shared that their social life mainly implies spending 
time with friends, partying or having fun in their free time or during weekends. How-
ever, informant 3M19 highlighted that moving to Finland had a positive impact on his 
social skills: “Before moving to Finland I was less socially active, spending my free 
time only with the closest friends or my family. Having moved to Finland, I found my-
self in a completely different environment - life in a student housing without parents, 
many foreigners, very energetic and interesting people around. I had to learn how to 
socialize, communicate, make friends and participate in different activities, and to en-
joy it.” 
Informant 2M18 gave a critical remark about specifics of social life in Finland: “I feel 
that interesting social life is not among benefits of living in Finland: First of all be-
cause Finns are generally not so socially active by nature. For me, it is hard to per-
suade my Finnish friends to go hang out together somewhere. Finns are homebodies. 
In comparison to Russia, there are (in Finland) not so many places where you can go 
and just socialize with others.” 
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4.2.1.1 Hobbies  
First of all, it is important to distinguish two related concepts, which are different by 
nature, but easily confused while talking about someone’s free time activity.  
Interest is a state of increased attention to a particular object, causing positive emo-
tions in a person as well as the willingness to discover further the object of interest.  
Hobby is a kind of human activity, involving a regular dedication of time for practice 
and development of certain skills. Participating in a hobby is usually systematic and 
requires a certain amount of leisure time. The main goal of pursuing a hobby is en-
joyment and the desire for self-realization.  
While talking about hobbies, some informants (1M18, 3M19, 6M23, 8F19, 12F22) 
named a great variety of activities and stated that hobbies are essential part of their 
lives. Other informants (2M18, 4M20, 5M20, 7F18, 9F19, 10F20, 11F20), in turn, ad-
mitted that they do not have many hobbies or any specific activity that would be en-
joyable for them.  
Informant 9F19 shared: “I do not have many hobbies. I do not like sports and do not 
have any specific skills related to hobbies. What I usually do in my free time is read, 
watch movies or draw, if I have a mood for it.”  
The most named hobbies among the informants were different sports (kiting, skate-
boarding, martial arts, football, dancing, rock climbing, kickboxing, aerobics, snow-
board), arts (painting, playing instruments like guitar and ukulele, music production), 
and leisure hobbies like reading, watching movies, walking.  
Informant 12F22 emphasized that in Finland there is no division on girlish and boyish 
types of hobbies: “I like kickboxing, and it does not seem strange to anybody. In Fin-
land gender equity is obvious, and no sport is considered as 'inappropriate' for girls. 
In Russia, this kind of prejudice takes place quite often.” 
Informants were asked if moving to Finland affected their hobbies and whether in 
Finland there are more or fewer opportunities to pursue their hobbies.  
Most informants (8) stated that moving to Finland did not affect the way they take 
up their hobbies. 
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According to informant 5M20: “It does not matter where you live; if you are really 
keen on doing something – you will find the way to do it.” 
However, informants 1M18 and 3M19 reported on the opposite. According to in-
formant 1M18: “My hobby is kiting, and I used to dedicate a considerable amount of 
my leisure time to it when I was living in Russia, but in Finland, I have no opportunity 
to do kiting because lakes are small and there is no that kind of wind I need for kiting. 
I hope that I will not lose my skills because of lack of practice in Finland.” 
Informant 3M19 also shared that moving to Finland made him abandon his hobby: “I 
was fond of skateboarding when I lived in Russia, but I had to abandon my hobby af-
ter moving to Finland. Why? There is no suitable terrain, and there are hills and slides 
everywhere. I also have no crew to skate with.” 
Informants 10F20 and 11F20 reported on two other reasons limiting them from pur-
suing their hobbies. These factors are lack of classes for non-Finnish speakers and un-
affordable prices for services in comparison with Russia. Informant 10F20 explained 
further: “My hobby is to play guitar, and I cannot pursue it in Finland, because there 
are no classes in Russian (in Jyväskylä), and I could not find any classes in English ei-
ther. However, I am not sure that I would be able to study in English as my language 
level is not enough. Moreover, everything is costly. I also like a snowboard, but snow-
boarding here is too expensive for me, a Russian student.” 
4.2.1.2 Spending free time in Finland and how it differs from spending free time in 
Russia 
Ten (10) informants stressed that there is a considerable difference in a way they 
spend their free time in Finland and in Russia. First of all, all the informants (12) be-
lieve that in Finland they have much more free time than in Russia. 
According to informant 11F20, having extra free time is confusing at some point: “I 
have so much free time here in Finland, that I feel confused and do not know what to 
do with it. Sometimes I miss my study load from a Russian university. Here I even do 
not know how to spend my free time because I got used to being always busy in Rus-
sia. In Finland I have a feeling that nothing happens, days are too empty. In Russia, 
you have so many things to do that you have no time to feel bored.” 
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At the same time, some informants shared that having extra free time is a tremen-
dous asset. Informant 8F19 mentioned: “In Finland, I have more free time in compari-
son with my high school life. Here I dedicate my time to plenty of things, and I even 
have time for working. I have more time for my hobbies; I developed my painting skill 
in Finland pretty well. I am less stressed and can dedicate my time to things I like, dis-
cover new interests and hobbies. I like to spend time outdoors, enjoying nature and 
beauty all around. I am not in such a rush as in Russia, where I could barely see my 
friends during weekends, as I was so overloaded with my studies, courses, and all the 
mandatory things.” 
Most informants (11) reported on a similar tendency about the way they spend their 
free time in Russia and Finland. Free time activities in Russia were characterized as 
outdoors, fun, implying many parties, visiting different places and events, spending 
time downtown. Oppositely, ten (10) informants said that spending free time in Fin-
land means being at home and spending time on hobbies or with closest friends.  
Informant 5M20 declared: “There is a big difference in how I spend my free time in 
Finland and Russia. I would describe spending free time in Russia as “active,” and in 
Finland, it is “passive.” When I have free time in Russia, I try to do as much fun and 
unusual things I can. I never feel bored, because there are numerous opportunities for 
entertainment and having fun all around the city. In Finland, I just do not know where 
to go. After almost three years of living in Jyväskylä, I know every corner here, and I 
feel bored.” 
Informant 2M18 accentuated that for him spending free time in Finland means being 
bored and mostly on his own while spending free time in Russia is associated with 
many adventures and adrenaline: “In Finland, I do not do much interesting in my free 
time. I can go to the gym or learn Finnish. Usually, I do not have much fun in my free 
time, just do all the daily routine and entertain myself on my own. When I go to Rus-
sia for holidays, I party hard and spend all time outdoors with friends, looking for new 
emotions and adventures. By that, I mean parties, clubs, drinking, doing crazy things, 
fights, police...much fun.” 
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Informant 6M23 stated that in Finland there are fewer places to go according to his 
interest: “There are many big cities in Russia, and each is filled with all kinds of enter-
tainment possibilities. Clubs, bars, restaurants, shopping malls, museums, social clubs 
and afterschool clubs, sports clubs. Whatever you like to do, you will find a place for 
your hobby. In small Finnish cities like Jyväskylä, there are not many places to go ac-
cording to my interest. For example, I like electronic music, but In Jyväskylä, there is 
only one place in the entire city where I can listen to it and dance to it.” 
Informant 7F18 explained that her free time in Finland is boring because she has no 
friends to spend time with: “I love to have fun in my free time, which for me means 
spending time with people I like. In Russia, I have several close friends whom I enjoy 
spending my free time with, but I do not have close friends in Finland, so in my free 
time I am alone and usually just stay at home, read books or watch movies.” 
Seven (7) informants emphasized that they feel it essential to dedicate free time to 
self-development. Informant 3M19 commented: “Both in Russia and in Finland I try 
to spend my free time productively, with some benefit for myself. When I have time, 
free from study and work, I try to learn something new, read, do sports and dedicate 
enough time to studies, assignments, and self-learning.” 
4.2.2 Communication 
Communication was considered another important core theme for the analysis since 
every humankind is a social being that needs communication and interaction with 
the surrounding world, people. A person who avoids communication cannot refer to 
himself or herself as a part of a society, and is limited to exploring the world and ex-
pressing oneself through communication. Communication is an essential part of the 
lived experience, and for this study it was crucial to find out how young Russian mi-
grants communicate, what is (according to the informants) the difference between 
the communication styles of Finnish people and Russian people, and to what extent 
does this difference influence the informants’ self-perception and the attitude to-
wards other people. 
In order reveal this aspect of the experience, the informants were asked following 
questions: 
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1. What is different about the communication styles of Finnish people and Russian 
people? 
2. Have you ever experienced racism, hate speech or bullying in Finland? If so, tell me 
a story as an example.  
4.2.2.1 Differences between communication style of Finnish people and Russian peo-
ple 
Most of the interviewees were of the opinion that there is a considerable difference 
between how Finnish people and Russian people communicate.  
According to informant 6M23: “Finnish communication style is less formal, I mean 
when you write a letter to your teacher, or where you come to a bank or a hospital 
you can just call people by names and spend less effort on compliance with formali-
ties. However, Finnish people respect each other’s personal space and private life. In 
Finland, no one ever stops you on the street and comments on how weird your dress 
or hairstyle is. In Finland people also respect personal space, keep distance and never 
bother each other. On the other hand, Russians are more negotiable and direct. You 
can easily “bargain” on things or come to an agreement that would be appropriate 
for both parties. However, Russians usually do not mind personal space.” 
Informant 9F19 reported on unfavorable specific of the Russian communication style: 
“From my point of view, one of the specific aspects of the communication style in Rus-
sia is a public reprimand, and I really do not like it. I do not like the way strangers 
treat each other. I do not like that in Russia people do not respect private life and per-
sonal space. A stranger can interrupt you on the street with a negative comment on 
your appearance, dress, the way you look in general. In Finland no one cares about 
your look, no one judges you. In Russia judgment is everywhere. I think in Finland 
people are more concerned about the inner world of an individual.” 
Informant 12F22 shared an interesting point about specifics of the Russian communi-
cation style: “Russians are rude sometimes and generally more aggressive than Finn-
ish people. However, I even like it. It makes me feel drive energy and adrenaline. I like 
that in Russia I can conflict with strangers, cashiers or fussy passers-by in the subway, 
it is good to chill out a bit and let my bad energy off. I think other Russians are of the 
same opinion.” 
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According to informant 8F19: “Russian people are more open and talkative, in gen-
eral. However, youngsters behave similarly in Russia and in Finland. At least person-
ally, I never had problems with communicating with young Finns. Finns are generally 
less direct, sometimes it is hard to get what they really mean, but it just takes time 
for them to get used to you and open themselves for a closer relationship with for-
eigners.” 
Informant 10F20 described the difference between the Russian communication style 
and the Finnish communication style as following: “Russians are very open and can 
share their personal things easily even with people they do not know well. In turn, 
Finns keep distance and never share their personal things, maybe only with closest 
friends. Finnish people are very polite and show respect to others, but they more lis-
ten, than talk. Russians are both good talkers and listeners. It is important for them 
(Russians) to open their souls, speak out. Russians are very sincere and always say di-
rectly what they mean, even if it is something rude. I think that Finns are opposite. 
They are very polite and friendly, but very careful about their personal, and they 
never tell you to the face that they do not like you.” 
Informant 2M18 confirmed the tendency that Finns prefer to keep distance and less 
willingly make friends with strangers: “I would say that Finns keep distance always. 
They show respect to each other and consider personal space, privacy. No one would 
bother you or come too close. In Russia it is opposite, familiarity is widespread. (In 
Russia) communication is very informal, you may just meet a person, but the next day 
you are best friends. People easily open to each other, even to strangers. Amusingly, 
but this openness is considered as being sincere to another person, showing trust and 
good intentions. I like Russian style more; I like Russian soulfulness.” 
Informant 6M23 admitted that he had negative experience with differences between 
the Russian and the Finnish communication styles: “I do jiu-jitsu for five years in Fin-
land. I joined one club and started to train there regularly. Five years have passed, but 
I still feel like a stranger there. Finns treat me like I am different, even though I speak 
Finnish fluently. I also suspect that they talk about me behind my back. Finns seem to 
be less sincere at least to foreigners. It is tough to guess what they mean and what do 
they think about you. Russians, in turn, are very direct at this point. If they do not like 
66 
 
 
something about you, they say it directly to your face. Finns may not tell you in per-
son about their pretenses to you, but in fact, they think bad about you.”  
According to informant 7F18, the difference between communication styles of Rus-
sian people and Finnish people restricts her from making friends in Finland: “I am 
struggling with finding friends here, and I do not think I could succeed in finding a 
close friend in Finland. I think there is a difference not only in a way Russians and 
Finns communicate, but also in their worldview, mentality. Some things can be only 
understood by Russians, because there are specific features of the Russian mindset. I 
do not feel I speak the same language with Finns, even though we all speak English. 
We can talk about general things, but it is hard to achieve real understanding.” 
4.2.2.2 Internet as communication medium 
In the modern world driven by the constant development of high technologies and 
continuous digitalization, the Internet becomes an integral part of life for many peo-
ple, especially the youth. The Internet allows not only to quickly find the necessary 
information, store and transfer files, make purchases and work, but also communi-
cate. Communication via the Internet is especially important for people who live far 
from their friends, family and loved ones.  
Most of the informants (10) pointed out that they consider the Internet as a vital 
communication source. According to the informants, the Internet helps them to keep 
in touch not only with family and friends, but also with the Russian information 
space, follow the news updates, music and literary releases.  
According to informant 5M20, the Internet helps to stay in touch with people and do 
not feel alone abroad: “Sometimes I feel low because I feel lack of communication 
with my parents, friends who are in Russia, and my girlfriend. Fortunately, I can com-
municate with them from a distance, via the Internet. This allows me not to feel 
lonely and isolated from the world, from the people who are important to me.” 
Informant 7F18 emphasized that the Internet is an important communication source 
for her, as well as an essential part of her daily life: “The Internet allows me to make 
up for the lack of communication because it's hard for me to find friends in Finland, 
and my Russian friends are far away. I spend a lot of time on the Internet, perhaps 
most of my free time. I communicate with friends and parents through messengers, 
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read the news, and almost do not detach from the phone screen. I can say that my 
phone with the Internet connection is one of my friends.” 
Even though the Internet provides the informants with an ability to communicate 
with people and stay updated about what is going on in the world, there is one snag 
about the Internet in Russia, which was described by Informant 10F20: “It is good to 
have internet as a communication source, because I left some of my friends and fam-
ily in Russia. Usually, I use messengers and the Russian social network called VK to 
communicate with people. Unfortunately, at the moment freedom of speech and 
freedom of communication are undergoing tough times in Russia. Some messengers 
and social networks got blocked, which limits people from communicating freely, and 
in general, this tendency is scary.” 
4.2.2.3 Experiences with racism, hate speech or bullying in Finland 
The majority of the informants (8) stated that they never experienced racism, hate 
speech or bullying in Finland.  
Informant 4M20 presumed that it is related to the fact that Finnish society is very tol-
erant, and the ideas of equity and mutual respect are highly possessed within the so-
ciety. The informant also provided a comparison with the situation in Russia: “Finns 
are really tolerant and treat everyone equally. I never even seen any racist act to-
wards any nationality. Even if some Finns are not tolerant inside, they rarely show it. 
It is not common for Finns to say aloud that they do not like someone, they keep it in-
side. Russians do the opposite. They always say straight to the face if they do not tol-
erate someone, or do not like someone, they often show their critical perception; I 
think Russians are more conflict-oriented.” 
Accordingly, informant 8F19 claimed: “I never experienced bullying or racism in Fin-
land, and I never witnessed it myself or ever heard of anyone being bullied. I think 
Finnish people are very respectful of themselves and others, polite and modest.” 
Informant 2M18 proposed possible reasoning for never being bullied in Finland: “I 
think no one wants to mess up with a Russian. I have a feeling that Finns treat Rus-
sians cautiously, with some respect and maybe a bit of fear. They expect that Rus-
sians can do crazy things, so there are not many volunteers among Finns to have 
problems with Russians.” 
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However, four (4) informants reported on having experiences with racism, hate 
speech or bullying in Finland.  
Informant 6M23 shared that within five years of living in Finland he got a considera-
ble experience of being treated negatively in Finland: “Yes, I experienced that many 
times. In sports, in my daily life. I think it was related to the fact I am Russian. Some-
times when I talk Finnish to some Finns, they answer me back in English, I guess try-
ing to show me that they suspect my Finnish is not good enough to understand the 
answer. I feel deficient about that like they want to emphasize that I am a foreigner 
here, not the same with them.” 
Informant 12F22 said that she was bullied at school for being Russian: “Yes, I experi-
enced racism and bullying many times. Finns even have a humiliating nickname for 
Russians, "ryssä," this is how Russians were called during the Winter War to show 
how Finns hate Russians. At school, I was bullied sometimes because I was Russian, 
and children made me cry. But I cannot say it is a common trend for Finnish children 
to bully, I think it depends on a family, how well you are raised in.” 
Informant 1M18 admitted that he noticed negative perception from elderly Finnish 
people towards Russians and explained it as follows: “They remember the Winter 
War, the years of dependence on the Russian Empire, and other injustices inflicted on 
Finland by the Russians. They remember how much grief the Russians have brought 
to the Finnish people, so it's natural that they dislike the Russians and are not particu-
larly happy to see them in their country.” 
According to informant 5M20, he had several unpleasant incidents with racism-like 
perceptions in Finland: “I never experienced racism or bullying at the university, but I 
can recall one or two incidents with humiliating comments from Finns. It happened in 
some club; I do not remember which one. I was drunk and accidentally grappled with 
a drunk Finn who, hearing and recognizing the Russian speech, spoke negatively 
about the Russians. He said something like he is sick of the number of Russian loung-
ers in his country. However, he quickly went somewhere, apparently unwilling to ag-
gravate the conflict and bring the matter to a fight. I felt furious.” 
Suspicion about Finns talking bad things about Russians behind their back was ex-
pressed by informant 11F20: “I never faced any racist act or bullying towards me in 
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Finland, but I have a feeling that Finns talk bad things about Russians behind our 
back; however, they would never say it to the face.” 
4.2.3 Education 
Education was considered a critical core theme for the analysis and one of the vital 
parts of the informants’ experiences about living in Finland, since all the informants 
are currently studying in Finnish higher educational institutions and consider this part 
of their lives as prevailing regarding both lived experience in Finland and the current 
period of life in general.  
Education was also named by the majority of the informants (10) as the main reason 
to leave Russia and go abroad, apart from informants 6M23 and 12F22 who moved 
to Finland due to the family reasons. Informants 1M18, 2M18, 4M20, 5M20, 8F19 
stated that the decision to apply for Finnish higher education was their initiative, as 
during the last year of studying at high school they were actively seeking for the best 
higher education option and had to choose between several alternatives.  
Informants 3M19, 7F18, 9F19, 10F20, 11F20 highlighted that the reason to go to Fin-
land for higher education was suggested to them by parents or other relatives, while 
informants themselves were not planning to move abroad, but decided to follow the 
third party’s advice. According to informant 9F19: “I haven't actually planned it (mov-
ing to Finland). My parents suggested me to go to Finland as they appreciated the 
possibility to study abroad. I always knew that Finland is a stable country with a high 
quality of life, but I never thought about it myself, however now I think it was a good 
decision to go here.” 
Informants 10F20 and 11F20 who are studying at JAMK as the double degree pro-
gramme students also mentioned that: “Our university (Moscow State University of 
Management) and JAMK had close cooperation relationship, and the possibility to 
study at JAMK was actively promoted among our students. The application procedure 
was easy and quite fast as well, which was a motivation to go to Finland.” 
The most named reasons to apply for higher education in Finland among the inform-
ants were: opportunity to study in English, opportunity to experience learning in di-
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verse cultural environment and become a part of the international learning commu-
nity, free education meeting European standards, high quality of education and its 
international recognition, associated opportunities for exchange and practical train-
ing, closeness to Russia, new experiences. 
4.2.3.1 Perceived advantages of Finnish education 
This sub-theme focuses on the specific meaning attributed to the education core 
theme and is eliminated for further analysis due to the fact that it was similar and 
commonly stated by the majority of participants. Statements revealing following sub-
theme were extracted from the transcription, summarized, compared and displayed 
in following.  
Eight (8) informants emphasized competitive advantage provided by Finnish educa-
tion as a critical feature of their experience with education in Finland.  
Informant 1M18 explained following: “I believe that Finnish education will give me a 
competitive advantage while applying for a job. Finnish diploma has status and is rec-
ognized in Europe. I believe that if I apply for a job with my Finnish diploma, they will 
call me back. Practical training and opportunity to go for the exchange almost every-
where is also a huge asset that will help me to obtain significant experiences.” 
Informant 7F18 moved to Finland at the age of 15 with the aim to finish high school 
abroad and to complete a distinguished International Baccalaureate Diploma Pro-
gramme (IB), which provides international qualification for further studies. Informant 
7F18 explained her perception towards specific advantages of Finnish education as 
follows: “Being a graduate of this programme means for me a diploma that is recog-
nized worldwide. In Finland, I have the opportunity to get a school level education 
that will open many doors for me in the future when I will be applying to higher edu-
cational institution. If you graduate from school in Russia, then you will be able to 
continue your studies only within Russia. While being a graduate of this programme, I 
will be able to apply to many universities across Europe. This diploma will give me a 
certain status and will undoubtedly become my competitive advantage.” 
Informant 5M20 explained perceived advantages of Finnish education as following: “I 
think that the opportunity to study in Finland is a great advantage for me, because 
Finnish education is considered among the most high-quality ones. It is also for free, 
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at least it used to be when I started my studies, which is a great advantage. I also like 
the fact that as a Finnish university student I am granted with many opportunities for 
further employment and obtaining crucial experience of learning in an international 
environment. Another good thing about studying in Finland is that here I can develop 
my language skills and thus become more valuable as a potential employee.”  
Other significant advantages of Finnish education were mentioned by informant 
6M23: “Receiving Finnish diploma is a good starting point to move further across Eu-
rope. In turn, Russian diploma is only useful within Russia. I like that Finnish education 
is very modern and innovation-driven, so that in Finland students are able to study 
the most recent trends according to their specialization. I also like that Finnish univer-
sities have partnership relations with many educational institutions around the globe, 
so that academical and knowledge exchange takes place constantly. Oppositely to 
Russian education, which is quite isolated from the rest of the world, Finnish educa-
tion implies openness and many collaborations with other countries.” 
4.2.3.2 Comparing the structure of Finnish and Russian education 
Generally, most of the informants were of the opinion that one of the specific fea-
tures of the Finnish education is the flexibility of studies and the associated with that 
opportunity for students to regulate their study load, study progress, chose subjects 
and focus on specific areas of studies according to their interest. This feature was 
given unambiguously positive estimation by the informants and was named one of 
the most favorite features of the Finnish education.  
Informant 6M23 explained that: “Finnish educational system gives everyone a right 
to choose what to study, it is flexible and gives more opportunities for students to ad-
just their study load. I like that it is very focused at the same time. By focused I mean 
that if you want to focus on engineering, you are not forced to study many subjects 
not-related to engineering, so one can focus more on the field he or she wants to be 
good at, and do not waste time on subjects out of their interest and specialization. 
This works both for schools and universities. In Russian university, if you study phys-
ics, you have mandatory courses from completely different fields – like philosophy, 
history, economics.” 
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Student’s freedom to manage their study process was also emphasized by informant 
9F19: “In Russia, a lot of decisions about the studies are made by teachers, they or-
ganize pretty everything about the learning process. In Finland, you can decide more 
on yourself, how you want to manage your studies, what to study, how to organize 
your time. There is flexibility.” 
Informant 10F20 reported that: “I like the flexibility of studies here. In Russia, there is 
a strict schedule that you must follow and cannot affect anyhow. Here you have a 
choice, and it leads to self-development and better focus.” 
Defining Finnish education nine (11) informants referred to it as “practice-oriented”, 
“innovative,” “well-structured,” “more efficient in comparison to the Russian one”, 
and consequently “interesting to study and explore.” 
While comparing structures of the Finnish and the Russian education, informant 8F19 
noticed that technologies and innovations are embedded in the structure of Finnish 
education, which makes it different from the way Russian education is structured: 
“Technologies here (in Finland) are everywhere. I feel that in Finland innovative ap-
proach to studies is highly prioritized. At JAMK the campus looks so good, new and 
digitalized, and there are so many electronic systems that ease student’s life: like op-
tima, library system, mobile apps that make studies more interesting. As regards Rus-
sian education, teaching and learning sources are outdated, which makes studying 
way less interesting.” 
Informant 1M18 underlined that the structure of Finnish education implies working 
with real cases, which is a great benefit: “I like working with real companies and their 
cases. I like that you can test your knowledge on practice, it helps to understand the 
subject better and to make sure that the knowledge is applicable. Unfortunately, in 
Russia working with real companies barely takes place.” 
Informant 5M20 provided a critical remark on comparing structures of the Finnish 
and the Russian education: “My education in Finland is highly practical. I know it is 
supposed to be so at the University of Applied Sciences, but I am not sure about 
schools, yliopistos or the system in general. However, at JAMK students are imple-
menting tasks and developing projects, rather than just absorbing tons of theoretical 
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knowledge without clear understanding how to use it in a real life, which is very typi-
cal for the Russian education.” 
Informant 10F20 agreed with above but admitted that in Finland she feels lack of 
theory during the learning process: “At JAMK there is a considerable amount of prac-
tical tasks, group works and real companies’ cases to work on, it is true. I like it, and I 
think that it makes sense. However, I feel lack of theoretical material that would sup-
port me in my learning. I think it would be good if there was a mix of the Russian and 
the Finnish approaches to teaching and learning.” 
Another significant difference in the way the educational process is structured in Fin-
land and in Russia was depicted by informant 2M18: “Talking about high schools, the 
educational process is structured differently in Russia and in Finland. I can state sev-
eral aspects that are very different. First of all, in Russian schools, there are no peri-
ods of studies. In Finnish schools, academic year is divided into six periods, and at the 
end of each period, you have an exam which is the only criterion of your grade for the 
subject. I like this system, it seems logical, and it helps me to organize myself and 
structure everything in my head. Secondly, grading systems are different. In Russian 
schools, there is a five-point grading scale, and in Finnish schools it is ten-point. I 
think that Finnish one is fairer and more objective, and (in Finland) teachers never 
give you less than five out of ten, I think because teachers do not want students to 
feel stupid.” 
4.2.3.3 Comparing pedagogical approaches in Finnish and Russian education 
While being asked “Tell me about your experiences with Finnish education? How 
does it compare with Russian education?”, most of the informants emphasized that 
they notice a considerable difference between pedagogical approaches in Finnish 
and Russian education.  
According to the collected statements, the majority of informants are aware that re-
lationship between teachers and students affect the learning process, students’ per-
ceptions toward studies, their motivation and self-awareness. All (12) the partici-
pants stated that Russian educational system is characterized by a strict hierarchy 
among school and university staff, as well as a striking distance between teachers 
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and students expressed in following many formalities, bare accessibility of teachers 
and a lack of trust between teachers and students. 
According to informant 9F19: “In Russia hierarchy between teachers and students is 
noticeable. Here (In Finland) I see a very friendly attitude from teachers towards stu-
dents, and vice versa. You can even share lunch with your teacher, which is hard to 
imagine in Russia, it is a big benefit that you can establish a friendly relationship with 
your teacher because this is where trust starts from.” 
Informant 3M19 stressed that: “There is no strict hierarchy between students and 
teachers (In Finland) and it engages you actually to communicate with your teachers 
and ask for help. In Russia, you do not refer to your teacher as a tutor, facilitator of 
your studies. Teachers are not a source of support, but rather overseers who control 
you. This makes you less enthusiastic about communicating with them. For the major-
ity of the Russian students, the main reason to talk with teachers is that teachers are 
about to punish them, or there is a big problem about studies. In other words, many 
Russian students try to avoid their teachers because usually talking to them implies 
something bad happening.” 
Informant 12F22 explained the difference between teachers-students relationship in 
Russia and Finland as following: “Finnish education implies that teachers and stu-
dents are on friendly terms, and they treat each other as more or less equals. I think 
you can only trust a person whom you consider as a friend. Accordingly, with some-
one considered as a friend you can share your concerns and be sincere that you do 
not understand something. If you are scared of your teacher, as it usually happens in 
Russia, you will never be sincere with him or her. In Russia teacher is a high authority 
to respect and to be scared of, so students keep silent about their challenges, thus of-
ten feel low and uncomfortable.” 
Informant 7F18 currently studies at the high school in Finland and explains the way 
relationship between teachers and students are built from the high school student 
perspective: “Teachers’ approach to communicating with students is more human-
istic, teachers provide support, make concessions easily. Once I missed two months of 
studies because of an important personal reason, but I was able to negotiate it with 
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my teachers. In Finland I am not scared to ask questions during a class, I feel like 
teachers really care if I understand the material.” 
Another interesting point concerning the relationship between teachers and stu-
dents was depicted by informant 11F20. She mentioned that in Russian educational 
institutions, both schools and universities, there is a common “tradition” for teachers 
to choose “pets,” i.e., favorite ones among students, and treat them way better than 
other students. Specifically, informant 11F20 explained: “In Russia, almost every 
teacher has favorite students or several students whom he or she treats way better 
than others. In other words, personal attitude may considerably affect your results. 
Oppositely, in Finland, all students are treated equally, no matter whether they are 
liked by a teacher, or not. In Russia, I often feel prejudice coming from my teachers, 
some of they do not like me, and it affects my studies, here in Finland I never experi-
enced that.” 
Informant 6M23 agreed that the way relationship between teachers and students 
are built in Finnish schools and universities have positive impact on the learning pro-
cess, and with the use of proof by contradiction explained how poor relationship be-
tween teachers and students in Russia negatively affect the learning process: “In Rus-
sia educational system is very hierarchic so that students feel that they do not have 
any rights to show their disagreement, can’t debate, discuss, find the truth in what 
they learn. They are just consumers of the education product – which is completely 
overdue, but there are no other options. Normally, there is no dialogue between 
teacher and students in Russia.” 
Informant 5M20 stated that the difference between Russian and Finnish pedagogical 
approaches is obvious, and that the Finnish approach is much more preferable by the 
majority of Russian students studying abroad: “In easy words, Russian pedagogical 
approach does not imply any form of a dialogue between teachers and students. Ac-
cording to the Russian teachers, their main task is to present the material that should 
be studied, and the main task of students is to receive, collect, digest and memorize 
this material by heart. No one cares if there are some challenges taking place in this 
process, no one cares if the student is struggling with his or her studies. It is only the 
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student’s problem, and this is discouraging. I believe that Russian pedagogical ap-
proach is inefficient, while the Finnish one gives both students and teachers a huge 
advantage to communicate, discuss, share opinions and help each other.” 
Informant 2M18 who is currently studying at Finnish high school defined the differ-
ence between the pedagogical approaches in Finland and in Russia: “In Finnish 
schools teachers try different approaches to present material – playing games, learn-
ing from songs, watching videos and documentary, experiments, creative tasks. In 
Finland, there is also an individual approach to each student, and since approaches 
are different, you never get bored of studies. In turn, in Russia, there is no individual 
approach at all, and Russian teachers do not try different approaches to presenting 
materials and organizing the learning process. Usually, these are (at Russian schools) 
just lectures, taking place in the form of a teacher's monologue.” 
4.2.4 Self-awareness  
The following subthemes are formed and conceptualized in order to undercover the 
aspects of self-awareness of the informants. Another aim of this chapter is to dis-
cover to what extent the experience of living in Finland as a young Russian migrant 
affects informants’ self-image and lifestyle. Three (3) questions designed for the in-
terview protocol related to the aspects of the informants’ self-awareness: 
1. What are the most important things in your life? 
2. What are your main concerns about life? 
3. How do you think living in Finland has changed you? (In terms of lifestyle, self-im-
age, body image, etc.) 
One of the primary goals of the study was to let the informants share about how 
they personally feel about their lives and particularly about living in Finland as young 
Russian migrants.  
Self-awareness refers to the ability of a person to define his or her own personality 
and mindset, recognize oneself as a unique individual with specific needs, values, be-
lieves and motives.  
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4.2.4.1 The most important things in my life 
While answering the question “What are the most important things in your life?” 
most of the informants struggled producing concrete ideas and narrowing their 
thought down to particular examples. Generally, the informants tended to define the 
most important things in their lives from rather broad and universal, not personal, 
concepts like stability, safety and peace. The majority of the informants considered 
these things as fundamental, defining their overall well-being.  
Informant 3M19 shared that: “It is hard to point out what are concrete things that 
are the most important for me. I think inner harmony and balance are the most im-
portant. If these aspects are fallen out, like bricks from the basement, nothing can be 
built on it. I mean, if you have a conflict inside yourself, you will hardly maintain any-
thing in your life. Thus, for me, the most important would be mental and physical 
health.” 
Informant 5M20 agreed with this point, adding that: “I can barely name three the 
most important things in my life. Actually, everything I am dealing with in my life is 
important. However, I emphasize stability, high quality of my life and the ability to be 
myself.” 
Informant 6M23 admitted that for him personal freedom is prevailing, and that he 
sees an apparent difference between the degree of freedom in Russia and Finland: 
“For me the most important things are possibility for self-development, being in har-
mony with myself, freedom to do what I want to do, and having people around me 
whom I can trust. In Russia freedom is hardly achievable. People’s freedom is defined 
by the government and restricted in many spheres of their lives. In Russia, you cannot 
be sure that you will not go to prison for just saying what you think.” 
As regards more personal things, the most reported answers were family (reported 
by nine informants), friends (reported by ten informants), good education (reported 
by six informants), career, money and social status (reported by four informants). 
Concerning family, an interesting point was shared by informant 10F20: “The most 
important thing for me is my family, my parents, grandparents and other relatives. By 
family, I also mean a family that I am going to build. Family implies the only people 
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who care about you, so for me, it is the most important thing to make sure I have 
these people around me, and they are doing well.” 
Informant 8F19 stated that what important for here are not things, but people: “The 
most important for me are my loved ones, my family, my friends, my boyfriend. In 
general, people who mean a lot to me. For me, people mean much more than things.”  
Six (6) informants mentioned that education, studies, and academic success is among 
the most important things for them. Informant 7F18 explained that: “The reason why 
I am in Finland is to study, this is my main task and my main focus in life at the mo-
ment. To justify my presence in Finland, I must study well and succeed in academic 
life.” 
Career, money and social status were considered as the most important things by 
one (1) female informant and three (3) male informants. 
Informant 4M20 stressed that there is a correlation between gender and things that 
one is likely to give priority according to public expectations: “For me career, money 
and my social status mean a lot because this is how my father raised me. From my 
early childhood, I was taught that a man should be independent, wealthy and suc-
cessful.” 
4.2.4.2 The main concerns about my life 
For the majority of the informants, concerns are associated with uncertainty about 
future and are related to their undefined status in Europe after graduation. Ten (10) 
informants expressed their concerns about whether they can find their place away 
from home and cope with the difficulties of living abroad alone. Informants 6M23 
and 12F22 do not share these concerns since they already have multiple citizenship 
(in Russia and Finland) and feel quite confident about future at this point.  
Informant 9F19 shared that: “My main concern is my future. I do not want to go to 
Russia after graduation, but I am not sure if I will be able to settle in Europe. I do not 
have any concrete plan about it yet, and it makes me scared, as the situation in Rus-
sia regarding politics and social unrest is getting worse every day, so I cannot imagine 
my future in Russia, it is simply unsafe.” 
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Informant 8F19 explained her primary concern as following: “About concerns – they 
are mainly thoughts about future. I am a migrant here in Europe, and I have concerns 
about whether it will be possible for me to stay here. No one can promise that to me, 
and it is hard to predict how life will change even in one year. My future is very uncer-
tain even though I have plenty of plans and dreams. If I can't find a job in Europe, I 
will not get my visa prolonged and will have to go back to Russia. I would consider 
this as a failure. I do not want to go back to Russia, because the quality of life is lower 
there. In Russia, there is less freedom and opportunities.” 
Similarly, informant 3M19 stressed that his concerns are related to instability in Rus-
sia and in the world in general: “My main concern is that the world will be ruined, es-
pecially in Russia. I am worried that my parents who are in Russia will suffer from the 
regime. I am afraid of war. It is just a matter of pushing one button to turn the whole 
world into ashes.” 
Informant 5M20 shared his opinion about uncertainty as a common concern for 
young people: “My main concern is uncertainty. It is common for all people of our 
age, I think. I have a lot of questions with no answer. However, I need to figure them 
out as soon as possible. What if everything will go wrong? How to make sure that I 
can manage everything? So far, I do not know, I do not know what is going to happen 
after I graduate.” 
Five (5) informants reported that education and challenges related to studies are 
among their primary concerns.  
According to informant 2M18: “I am mostly worried about exams, deadlines, and the 
success in my studies in general. It is essential for me to graduate from the school 
with high grades and to get accepted to the university of my choice. I do not have 
many concerns about 'global' things.” 
For informant 4M20 main concerns are associated with finishing his studies at JAMK 
and graduation: “I am worried about how successfully I finish my studies and what 
grade for my thesis I am going to receive. I am very focused on my diploma at the 
moment, and I worry a lot about it.” 
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Informant 7F18 admitted that she has a lot of concerns about her life at the moment: 
“I have a big list of concerns. I am concerned that I will not be able to find my place in 
the world. I am worried about my parents’ well-being since they have to stay in Rus-
sia, which is very unstable today. I am concerned about war as well. I am worried 
about forming my cultural identity. I am afraid I will be foreign everywhere.” 
Finding her place in the world, family’s well-being and formulation of the cultural 
identity are also defined as the main concerns by informant 12F22: “Apart from the 
fear of loneliness, I am afraid that something wrong happens to my family. I am also 
afraid that I will not be able to achieve a sense of being at home in a particular coun-
try. I refer to myself as both Russian and Finnish, and sometimes I feel that I do not 
know for sure who I am.” 
Informant 11F20 emphasized that for her family is both the essential thing in life and 
the primary concern at the same time: “Family is both the most important thing in 
my life and my biggest concern. The worst thing that could happen to me is if some-
thing bad happens to my family. I do not worry about future, only about people I 
love.” 
4.2.4.3 The impact of living in Finland as a young migrant on my self-image and life-
style 
While being asked about how living in Finland has changed their lives, most of the in-
formants (7) admitted that many changes have taken place in their lives during the 
period of living in Finland, but they feel it difficult to distinguish whether these 
changes are related to their experience of changing cultural environment and living 
in Finland as young Russian migrants, or these changes are associated with the pro-
cess of growing up, learning life, rethinking values and reforming perceptions about 
what is right and what is wrong.  
Generally, all the informants (12) stated that they feel a positive impact of living in 
Finland on their self-image and lifestyle.  
According to informant 5M20: “I recognize that my experience of living in Finland 
positively affected my life. I got valuable experience in general, I learned a lot about 
myself and the world around me, about other people. Here in Finland environment is 
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very different in comparison to Russia. What I like the most is that I met many inter-
esting people from other countries, found friends and learned how to adapt to differ-
ences and how to overcome challenges.” 
Nine (9) informants shared that changes that happened to them during the period of 
living in Finland are positive and can be characterized with productive self-develop-
ment and personal growth, becoming more mature, responsible and reliable.  
Informant 3M19 shared that: “Finland changed me in a way that I became more re-
sponsible, focused on important things, independent and more mature. In Finland, I 
understood that I am the only person responsible for my future, and I feel more moti-
vated about developing myself, because It is in my best interest, and no one is going 
to push me towards my goal.” 
Informant 11F20 agreed with this point of view, adding that: “I became more focused 
on my studies and more motivated to achieve high results. In Russia, it is common 
that teachers force students to do tasks in time, be present and follow the rules. It 
makes you feel that you are subordinate, you have no motivation to try hard, and 
sometimes you want to rebel. In Finland it is opposite – you do not have a feeling that 
you must do something, as no one expects you to be the best. You just want to do 
your best for yourself.” 
According to four (4) informants, in Finland, they feel less pressure and less stress, 
which is related to having more free time and less study load. 
Informant 10F20 revealed that: “In Finland, I became less stressed. In Russia, I used to 
conflict with my teachers and with others because I felt pressure coming from people, 
environment, from all around me. Here in Finland, I became more calm and friendly, 
because I am not so stressed out and other’s expectations do not press me.” 
Informant 4M20 noted that after moving to Finland, he became more balanced and 
calm and suggested that this could be the result of the influence of a peaceful and 
stable Finnish environment: “I believe that I became more stable and relaxed in Fin-
land. This is perhaps because the life in Finland is generally less stressful and chaotic 
than in Russia. People around me in Finland are also more relaxed, friendly and posi-
tive.” 
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Three (3) informants shared that living in Finland had a positive impact on their atti-
tude towards health and leading a healthy lifestyle.  
Informant 1M18 said: “In Finland, I started leading a healthy lifestyle, doing sports, 
eating well. I feel that in Finland healthy lifestyle is very popular. I also stopped smok-
ing because cigarettes are expensive in Finland. I just started taking care of myself 
more, and I think this is how living in Finland affected me.” 
Informant 6M23 shared that: “I started to be more responsible for myself and made 
several decisions about making my life more productive and healthy. I quitted many 
self-destructing behaviors such as drinking alcohol, smoking, wasting my time on 
nothing. I believe that the experience of living in Finland helped me to grow up faster 
and start taking care of myself.” 
Five (5) informants expressed that being away from home for a long time made them 
reconsider their attitude to the concepts of home, family, the importance of friends 
and loved ones around. Informant 12F22 commented that: “For me, my family is es-
sential, but it seems to me that I was not sufficiently able to appreciate how im-
portant it is to be near my loved ones until I moved to Finland and lost the oppor-
tunity to see my grandmother as often as I want. When you move to another country 
and leave your loved ones, you realize how much you need them.” 
Informant 10F20 described that: “I used to take my family for granted when I lived in 
Russia. Now, when I am far from my family, I understand better that I should appreci-
ate my family more and spend more time with them. I think you only understand that 
something is important to you when you lose the ability to have this thing in your 
daily life.” 
Informant 8F19 shared that living in Finland has changed her in a way that she 
started to be more responsible, self-confident and law-abiding: “I stopped littering on 
the streets. Now I feel so ashamed for doing it in Russia. People do mind the rules in 
Finland, they respect sustainability, environment and the way their cities look. I also 
feel a lot more positive and free. In Russia, people have a lot of expectations about 
you and are generally not supportive. In Finland, I feel more accepted. There are so 
many different people from around the world, and I realized that everyone has his or 
her own story and the way of doing things, and it is okay to be different.” 
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Informant 4M20 stated that experience of living in Finland helped him to understand 
where his place in the world is and to rethink the perspective of future life in Russia: 
“Before I moved to Finland I thought that Russia is not a good place for me, that I 
cannot imagine my future there. However, now when I have different experiences to 
compare, I finally understood that I love Russia and I want to go back there after my 
graduation.” 
4.2.5 Adapting to foreign cultural environment 
For young Russian migrants living abroad, the extent at which they can adapt to for-
eign cultural environment determines how comfortable they feel in the every-day life 
and how productively they can work, learn, communicate and interact within the 
Finnish community. Adapting to a foreign cultural environment is a long-lasting pro-
cess associated with both positive and negative aspects of the experience. Negative 
aspects of adaptation include cultural shock, nostalgia, homesickness, lack of under-
standing and thus rejection of a foreign culture, coping with stereotypes, feeling of 
loss of habitual environment and social status, discomfort caused by awareness of 
differences between cultures, social and personal disorientation. (Bochner 2003, 6-
8.) 
As regards positive aspects of adaptation, they include a sense of euphoria, excite-
ment, self-realization, and pride, motivation, exploring new opportunities, meeting 
new people, the development of linguistic, communicative, professional and other 
skills (Berry, Annis 1974, 384). 
4.2.5.1 Coping with stereotypes and cultural differences 
Most informants reported that they had not many stereotypes about Finland before 
they moved to the country. This was explained by the geographical proximity of Rus-
sia and Finland as well as by shared historical past due to the fact that Finland was a 
part of the Russian Empire for a period of almost a hundred years. Eight (8) inform-
ants also mentioned that personally, they had not many stereotypes about Finnish 
people as they used to visit Finland many times before moving to the country.  
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Informant 2M18 shared that: “I had not that many stereotypes because I visited Fin-
land before moving here many times, and I do not think that our cultures are that dif-
ferent. I think Russia and Finland are quite close to each other - both mentally and ge-
ographically.” 
Informant 3M19 agreed with that, explaining further: “I think that the reason for ste-
reotypical thinking is the lack of knowledge about the country. I did not have any ste-
reotypes about Finland and Finns before I moved here, because I had visited this 
country many times and had the opportunity to observe people with my own eyes 
and make conclusions.” 
However, the most common stereotypes about Finland and Finnish people reported 
by the informants were: Finnish people are closed, non-communicative, reserved, 
cold and quiet; Finnish cities are small and boring, nightlife is meager, entertainment 
options are limited and unvaried.  
Informant 9F19 admitted that she had some stereotypes about Finland and Finns, 
but after living in Finland for some time, she was able to realize that these stereo-
types were untruthful: “Some people around me in Russia told me that Finns are not 
sociable, pretty close, and it will be difficult for me to make friends with them and to 
work with them. But I after I moved to Finland I see that Finns are very open-minded, 
initiative, enthusiastic about working together with foreigners.” 
None of the informants stated that they had any negative experience in Finland re-
lated to coping with stereotypes about Russia and Russian people. According to the 
majority of the informants, Finnish people do not take stereotypes about Russia and 
the Russians seriously but treat them as jokes that have nothing or a little in common 
with reality.  
According to informant 3M19: “Most of the Finns I met here treat Russians well. I be-
lieve they think we have a lot in common. For sure some Finns think that Russia is 
chaotic, and the government is weird, but they know about rich Russian cultural herit-
age, and most of the youngsters are looking forward visiting Russia, especially Saint-
Petersburg.” 
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Informant 5M20 highlighted that: “I haven’t faced any stereotypical thinking about 
Russia and the Russians. I guess Finns are familiar with what Russia is. Of cause, I 
heard some common jokes about Russian bears walking in the city, communism and 
drinking vodka every day, but Finns are aware that these are just jokes. Most im-
portantly, by making these jokes, Finns do not aim at offending anyone.” 
Moreover, some informants reported about knowing that Finnish people, especially 
youngsters, are interested in learning about Russia and Russian culture. Informant 
4M20 shared that: “Most of the Finns I know have a friendly attitude towards Russian 
people and Russian culture. I know about five Finns who are currently studying Rus-
sian language and looking forward visiting the country.” 
As regards coping with cultural differences, most of the informants are of the opinion 
that Russian and Finnish cultures are not that different. Seven (7) informants shared 
they opinion about Russian and Finnish cultures having similarities regarding food 
culture, traditions, and customs, managing workplace. The most striking cultural dif-
ferences reported by the informants are related to differences in the communication 
styles, specifics of which were presented in the subchapter 4.2.2. 
Another peculiar finding derived from the interviews depicts that the majority of the 
informants struggle with defining specifics of the Finnish culture.  
Informant 11F20 admitted that she could hardly tell what Finnish culture is: “When I 
think about Finnish culture as a phenomenon, nothing appears in my mind. I cannot 
come up with something concrete, which would associate for me with the Finnish cul-
ture. Why? I think it is because Finland is a small country and Finnish culture is not as 
famous and widespread as the Russian one. Moreover, I think that there is not much 
difference between the Russian and the Finnish cultures. We eat the same things, we 
celebrate mostly the same holidays, we work and take a rest the same way.” 
However, some informants agreed that despite the fact they do not feel that there is 
a “coping with cultural differences” for them, they notice differences in a way the 
Finnish life is organized in comparison with Russia.  
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Informant 5M20 listed specifics of the Finnish life that amazed him when he moved 
to the country: “In Finland, a working day is much shorter than in Russia. For exam-
ple, my parents work ten hours a day, while in Finland people finish their work at 
around five in the evening. Banks, KOAS student housing, student service at JAMK 
have a very short working day, and it is hard to organize your time so that you can 
reach representatives of these units. In Russia, everything works all day long as well 
as during holiday time.” 
Informant 3M19 shares a story about his experience with discovering Finnish law-
abidance: “This made me puzzled. When you buy something in the student café, using 
that Kela student card, you cannot share your meal with a friend or lover. If the café 
staff witnesses it, you will be asked to pay double price, even though you and your 
friend only ate one portion. So, the idea is that you get only what you paid for. It is a 
strict rule, maybe too strict from the Russian perspective, but at the same time, it 
makes sense after you get used to it. It is a rule, and it should be followed, that is it.” 
Informant 2M18 shared another interesting specific about the way Finns organize 
their lives: “What makes Finnish people so different from Russian people is that Finns 
plan and organize everything, even such things as parties, which are spontaneous by 
nature. Finnish people have their parties strictly planned. They organize place, sched-
ule, number of people, amount and types of alcohol. They inform the police about the 
party in advance. Finns even can ask the police to drive them home. When I had my 
first school party, my teacher instructed me about everything, how the party is ex-
pected to go, how long it is expected to last, and whom I can ask for help in case I get 
drunk. My classmates came to the party so organized, with their own alcohol, know-
ing what time they need to leave to catch the right bus. I think in Finland there is no 
spontaneously as a phenomenon, and for Russians it is weird.” 
Informant 1M18 shared another unpleasant episode with experiencing Finnish law-
abidance: “Finns follow the rules so strictly that it comes to the point of absurdity 
from my point of view. Once I helped my friend with newsletters delivery. We parked 
in someone else's parking place just for 15 minutes to spread newsletters to one 
building. An old lady noticed it, came out of the building and called for parking in-
spection, so we were fined. Whereas in Russia it is possible to negotiate about this 
kind of issues, in Finland it is completely impossible.” 
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4.2.5.2 The most favorable and the least favorable aspects of living in Finland 
Living in a foreign county is related to both positive and negative aspects of experi-
ence that are subjective and are defined by each individual regarding personal expec-
tations, attitude towards people, culture, lifestyle, opportunities for self-develop-
ment in a foreign environment.  
Generally, the majority of the informants were of the opinion that most of the as-
pects of living in Finland are positive and favorable for them. Eleven (11) informants 
agreed that they like almost everything about living in Finland and that all in all living 
in Finland is better than living in Russia.  
Informant 8F19 listed things that she likes the most about living in Finland: “About 
Finland I like almost everything. Beautiful nature, friendly people, high quality of life, 
my education, my teachers and their attitude towards students. I like busses coming 
according to schedule, but I dislike it at the same time because I am not as punctual 
as busses and I cannot expect them to be a bit late. I like opportunities that my uni-
versity provides me. I like the international community to live in, and the ability to 
make friends with people from foreign countries.” 
Informant 6M23 added that: “I love being in Finland. I love Finnish life. I like stability, 
high quality of life, high quality of products, high quality of my education. The living 
conditions in Finland are extremely favorable for self-development, study, work, and 
enjoyment of life.” 
Seven (7) informants shared that they like feeling of being safe in Finland, the stabil-
ity of the country, high quality of life and people’s friendly attitude.  
Informant 12F22 stated that: “I like that life in Finland is safe, stable and comforta-
ble. I like that salaries are higher in Finland in comparison with Russian salaries. I like 
that in Finland I feel that I have a lot of opportunities and do not need to worry about 
making ends meet.” 
Oppositely, for five (5) informants stable, predictable and measured life is among sig-
nificant disadvantages.  
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Informant 7F18 expressed that: “I do not like that Finland is tiny and boring. Every-
thing is too quiet, measured, simple, stable. Nothing unusual or exciting happens to 
me in Finland.” 
Informant 2M18 is of the same opinion: “What I dislike about living in Finland is that 
life in Finland is too predictable, stable and calm. Nothing surprising happens here, I 
always know what is going to happen tomorrow, and it makes me so bored.” 
Besides being bored of stability and predictable nature of the Finnish life, two (2) in-
formants admitted that they experienced episodes of depression in Finland.  
Informant 1M18 shared the following: “This winter was the first winter that I spent in 
Finland, and during this time I had a couple of episodes of severe depression because I 
felt too sleepy, bored and alone. In Finland, life becomes too slow and empty during 
the winter time. Nothing is moving or working after nine in the evening, people stay 
at home, and the already calm and measured Finnish life becomes super boring and 
gloomy.” 
Informant 3M19 expressed his understanding about the least favorable things about 
living in Finland: “I do not have many things I dislike about living in Finland, maybe 
some things I am just not able to get yet. However, I am going to discover it soon and 
to get used to it.” 
4.2.5.3 Missing Russia 
Missing home country is one of the main signs of the first stages of cultural shock, 
however for many migrants feeling of homesickness and nostalgia are common even 
after complete adoption to the foreign cultural environment. Usually, the extent of 
missing home country helps to determine how comfortable or uncomfortable mi-
grant feels in a foreign country, and how essential specifics of the home culture are 
for migrant. For the informants of the study missing Russia might imply missing com-
munication in the Russian language, missing Russian holidays, traditions, food, social 
and cultural environment, habitual lifestyle, as well as missing particular things and 
people left in Russia.  
Half (6) of the informants stated that they do not miss Russia. This was explained by 
having an opportunity to visit the country as often as needed, as well as by having a 
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chance to communicate in Russian, stay in touch with friends and relatives and get 
access to the Russian media, social networks and other sources of information via 
the Internet.  
Informant 5M20 explained that: “I think that I do not miss Russia that much because I 
know that at any time I can buy a bus ticket and go see my friends and family. It is 
psychological I think. If I studied in Australia and knew how far Russia is, maybe then I 
would be nervous.” 
Informant 7F18 stressed that she misses nothing about Russia except for family: “I do 
not miss Russia at all. I am glad that I left this place. If I loved that country so much, I 
would never move to Finland. The only thing I miss is my family, but I see them in the 
holiday time.” 
The most reported things missed from Russia by the informants were family, friends, 
Russian food, and the Russian spirit.  
Informant 12F22 explained what the Russian spirit is and what does it mean for the 
Russian migrants living abroad: “In Russia, there is a special spirit, the energy of life. 
By this, I mean the feeling of fight you have to face every day to get what you want. 
Here in Finland most of the things come to you easily, and you follow the stream. In 
Finland everything is predictable, and I miss this thrilling feeling when every day is an 
adventure. This feeling gives me inner motivation. In Russia, you need to stand for 
your rights, and I miss this.” 
Informant 3M19 shared: “I miss nothing from Russia but my family. I already took 
everything from living in Russia that I could. All the aspects of living in Russia like Rus-
sian literature, food, music, social life are not so important for me. I only miss the 
family feeling.” 
Informant 8F19 lists some aspects of living in Russia that she misses but stresses that 
the opportunity to travel to Russia quite often allows her not to feel homesickness so 
acutely: “From Russia I miss low prices and shops working 24/7. I also miss my friends 
and family. Sometimes I feel lack of rich social and cultural life and entertainments – 
like visiting theaters, museums, concerts, exhibitions, but when I go back to the coun-
try, I fulfill these needs.” 
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Informant 1M18 shares what are his the most missed aspects of living in Russia: “I 
miss my friends, talking in Russian, the energy of the Russian life, its atmosphere and 
spirit. I also miss traditional Russian food.” 
Informant 6M23 also reported missing traditional Russian food: “I miss traditional 
Russian cuisine. Food is an important part of a culture and creates strong associa-
tions with happy moments.” 
Informant 4M20 shared what he misses the most about Russia, explaining further the 
concept of “special Russian energy and atmosphere”: “I miss my family and my dog. 
My sister gave birth to a daughter, my niece, and I do not have the opportunity to see 
her as often as I would like. Besides, I miss the atmosphere of St. Petersburg. I like the 
atmosphere of a big, industrial city, where present and past are in a good neighbor-
hood, crowds, fuss, constant movement. Strange as it may seem, but when people 
are running and hurrying around, it's easier to calm down and concentrate, not to 
feel so alone. I've been to many big cities outside of Russia, but I always miss this spe-
cial feeling.” 
4.3 Draft cards for the New Horizons youth deck developed based on 
the research findings  
The following subchapter aims to provide an answer to the third research question of 
the study, which is formulated as: 
How can the perspectives gained serve to inform the creation of content for the 
New Horizons youth deck? 
Apart from exploring the meanings of the lived experiences for several individuals 
about the phenomenon of living in Finland as young Russian migrant, the study fo-
cused on extracting specific aspects of these experiences that would provide relevant 
material for developing Russian youth culture related draft cards for the New Hori-
zons youth deck and possibly for a Russian-Slavic culture youth game. The qualitative 
data gathered as a result of interviewing young Russian migrants residing in Finland 
revealed numerous themes and topics relatively appropriate for generating the cards 
ideas.  
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Despite the fact that in the methodology chapter it was stated that “cards develop-
ment process will take place after the interviews material will be sufficiently ana-
lyzed,” in practice it turned out that the process of cards ideas development is rather 
long and consistent, thereby it has begun during the data collection.  
The development process of the Russian youth-related draft cards included seven 
stages: identifying potential card idea during each interview, revising card idea dur-
ing the data analysis, designing each card according to the five types of cards (diver-
siSMARTS, diversiCHOICE, diversiSHARE, diversiRISK, diversiGUIDE), reviewing 
sources to prove reliability of the data, card formulation, considering appropriate 
language level, translation into Russian. (See Figure 9.) 
 
 
Figure 9. Card ideas development process 
 
As interviewees described different aspects of their lived experiences of being young 
Russian migrants in Finland, the researcher marked the most interesting and im-
portant as sources for the potential cards. Moreover, some interviewees expressed 
their willingness to share a story related to the topic of the question, thus these sto-
ries were considered as appropriate sources for diversiRISK, diversiSMART or diver-
siCHOICE cards. Some interviewees also shared Russian proverbs, national wisdom 
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and famous sayings by the Russian authors, that were transformed into diversiSHARE 
cards.  
Initially, the researcher aimed to formulate approximately two-three card ideas from 
each interview, however, due to the difference in length, a number of the questions 
answered, and the depth of the discussion of each of the interview the number of ex-
tracted cards ideas varied from one interview to another.  
The researcher organized the “raw” material for potential cards in a way as to meet 
the design of one of the five possible types of cards. The researcher did not pursue 
the goal of formulating the same number of cards for each type since this would limit 
the potential of the material. If the idea for the card arose from the narrated story 
(personal experience of the informant), then it was subjected to superficial revision 
and verification of facts using the Internet sources. In case the idea for the card was 
separated from the context of the discussion during the interview, it was carefully 
processed and checked against reliable sources, statistics, existing research findings, 
and other proven sources both in Russian and English. 
The use of appropriate language was considered to ensure final material to be suita-
ble for the young people. Since the New Horizons youth deck is targeted at high 
school and university students (14 – 20 years old), it was important to adjust lan-
guage level as to make it understandable for the potential players and to make play-
ing the New Horizons youth game an easy and enjoyable experience.  
The researcher facilitated Russian translation of the draft cards by her own and re-
quested the third person fluent both in Russian and English to proofread the material 
to critically examine errors in spelling, grammar, syntax, punctuation, and formatting. 
The present study’s supervisor Steven Crawford assisted the researcher with ensur-
ing the accuracy and the grammar of the English text of the cards. 
Referencing to several secondary data sources complemented the draft cards devel-
opment process. For example, the draft cards revealing the Russian migrant youth 
culture were examined through the list of themes and topics related to youth culture 
content developed during Phase 5 of the New Horizons project from Ulla Ceesay's re-
search on youth culture in Finland. Additionally, the youth culture cards created 
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within the fall 2017 collaboration project with Jyväskylä’s high schools were revised 
to avoid duplication and repetitiveness of the cards.  
Some of the developed cards reveal quite sensitive aspects of the youth culture such 
as gay relationships, violation of laws, suicide. With the permission of the research 
informants, sensitive materials were processed with no names and personal data 
stated. The context of these cards was reformulated to ensure the anonymity and 
the confidentiality of the data.  
The cards developed as a result of this research are referred as “drafts” since they re-
quire several further steps in development procedure such as editing, extended 
proofreading, testing. These development procedures are expected to be imple-
mented by the New Horizons management team before the cards emerged from the 
research findings can be included in the final youth deck. As a result, twenty-nine 
(29) draft cards in the Russian context on the basis of the research findings were cre-
ated for the New Horizons youth deck and approved by Steven Crawford. These draft 
cards can be found in the appendices section of the present report. (See Appendix 3.) 
5 Discussion 
The discussion begins by pointing out the study implementation matters and 
revealing the specifics of the data processing that must be taken into consideration 
to evaluate the reliability of the research findings critically. The following chapter will 
also provide a summary of the main results emerged from the analysis, and address 
the concepts of cultural values recognition and the process of the cultural adaptation 
of the research informants. These concepts and theories were described in the 
theoretical framework section of the present study regarding existing literature and 
previous research on the topics under investigation.    
The primary aim of this chapter is to prove that the research questions are provided 
with sufficient answers, thus to demonstrate the consistency and the utility of the 
study. Since every study has restrictions justified by the limits of the research 
situation, methodological matters, time available to investigate the research 
problem, and limited resources, it is vital to acknowledge the study limitations to 
denote further research possibilities.  
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The researcher attempted to design the interviews for the present study with the 
aim to avoid leading questions and do not impose specific topics on the informants, 
but instead allow them to describe their lived experiences of being young Russian 
migrant in Finland in a way they see and feel it, and then to derive the most 
important meanings of that experiences during the data analysis process. One of the 
primary objectives of a phenomenological study analysis is to ensure that “data can 
speak for itself,” thereby allowing correlations between concepts to emerge and 
being able to organize them into a sufficient structure (Polit, Beck 2008, 30).  
Thus, topics covered in the interview protocol varied from ones defining rather 
personal aspects of self-consciousness of the research informants (the most 
important things in life, the main concerns about life, free time, hobbies, experiences 
with racism, hate speech and bullying, lifestyle, self-image, body-image, 
communication aspects) to topics revealing the lived experience in Finland 
specifically (questions about the most favorite and the least favorite things about 
living in Finland, experiences with Finnish education and its comparison to 
experiences with Russian education), and topics reviewing the process of adaptation 
to a foreign cultural environment, reasons for moving to Finland, discovering Finnish 
culture, dealing with stereotypes and bias. However, the interview protocol did not 
dictate the overall rhetorical structure of the data analysis but somewhat supported 
the analysis development with specific milestones and pointers.  
Initially, the researcher expected to collect interviews in English which is the primary 
language of the study. However, some participants, primarily the youngest ones, 
preferred to answer the questions in Russian, as one informant stated that: 
“Language barrier will limit me to answer according to my vocabulary, but not the 
way I feel.”  
Hence, the interviews collected in Russian were translated into English at the 
transcription stage of the analysis. The researcher attempted to preserve the 
specifics of the meanings and the contexts of the collected statements when 
translating from one language to another by using dictionaries and other linguistic 
resources to sufficiently and accurately translate metaphors, phrasemes, idioms, 
jargon words and common figurative expressions of the Russian language. For this 
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matter, the researcher addressed some unclear meanings back to the interviewees 
with the request to provide a clarification.  
The majority of the participants described their disposition to talk and motivation to 
take part in the research as a willingness to provide all possible assistance as well as 
a curiosity about gaining new experience of being interviewed and sharing their 
stories. One informant pointed out that: “We need to help each other; once I help 
you, the other day you help me in turn.” 
Specifics of the interview situation varied from one participant to another. In the 
course of the study, the researcher was able to reveal that the first year students and 
the exchange students felt less uninhibited during the interview and tended to 
struggle with answering some of the questions, explaining this by the lack of 
awareness on specific issues. Thus, the length of these interviews and the depth of 
the discussion were not equivalent to interviews that engaged the second year and 
over the second year students. Though the validity of the interview material 
emerged from the discussion with the exchange students is not inferior in 
comparison to the discussions with other informants. For instance, the exchange 
students provided a unique insight of specifics of the teaching and learning process in 
the Russian higher educational institution. 
5.1 Discussion of the findings   
This phenomenological study explored the lived experiences of young Russian mi-
grants residing in Finland, revealing various aspects of these experiences such as 
communication, education, self-awareness and adapting to a foreign cultural envi-
ronment, as well as uncovering opportunities and challenges associated with these 
aspects of the experience. Twelve (12) young Russian migrants at the age from 18 to 
23 residing in Finland comprised the heterogeneous sample of the research and were 
engaged in extensive semi-structured open-ended interviews aiming at exploring 
meanings they attribute to experiencing the phenomenon under investigation.  
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The study has highlighted several critical issues related to the phenomenon of being 
young Russian migrant in Finland. A phenomenon is a central concept that is exam-
ined in the phenomenological study and a central concept that is experienced by sub-
jects of the study (Stewart, Mickunas 1990, 17).  
During semi-structured open-ended interviews, the researcher aspired to determine 
an essential structure of living in Finland as a young Russian migrant. The essential, 
invariant structure (also referred as essence) implies that there is a single unifying 
meaning of the experience (Creswell 1998, 55). While writing an essential structure 
of a lived experience phenomenologists suggest providing a composite summary on 
each of the aspects explored within the examined phenomenon (Colaizzi 1978, 59). 
Respectively, a narrative of the exhausted description of the essential structure of liv-
ing in Finland as a young Russian migrant implies discussion on each aspect of the ex-
perience separately.  
Starting with interests and participation in social life described by the informants, 
the study has shown that the young Russian migrants are interested in various 
spheres of activities and consider the Internet as a helpful tool and a reliable source 
to find information of their interest and attain self-education. It is possible to state 
that the Internet makes up for the lack of information sources in the Russian lan-
guage since the number and the variety of books and other sources of information in 
Russian are limited in Finland. Another important conclusion that is possible to de-
rive considering the interests of the informants, is that Russian youth are continu-
ously looking towards self-educating rather than consuming an “information noise” 
and focusing on passive entertaining content that has no educational potential and 
does not imply any cognitive development. 
The diversity of the informants' interests and their active desire to learn, explore new 
areas of interest and to apply their knowledge, allows challenging the widespread 
opinion that the modern generation of the Russian adolescents is passive, unreason-
able, indifferent, and does not seek to self-development and self-realization (No-
vichenkov 2017). 
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The study also uncovered that moving to Finland has both positive and negative ef-
fects on the way Russian adolescents pursue their hobbies. On the one hand, unaf-
fordable prices for hobby-related services (sports clubs, interests clubs, music instru-
ments classes) and fewer opportunities to take up specific types of hobby like kiting 
set certain limitations on young Russian migrants in Finland with respect to their 
hobbies realization.  
On the other hand, flexible structure of the studies in Finnish educational institutions 
and relatively more free time in Finland allows young Russian migrants to explore 
new hobbies and interests and to spend more time on development of the hobby-
related skills.  
Regarding participation in the Finnish social life, there is evidence that Russian mi-
grant youth face particular challenges and cannot refer to themselves as active in 
participating in the social life in Finland. Some informants of the study struggle with 
their inner restrictions, others realize that Finnish social life is passive and boring by 
nature and is not that appealing to the Russian youth. As a result, some young Rus-
sian migrants admit that they feel like strangers within the Finnish society and see 
this aspect of their experience of living in Finland as barely favorable. This finding of 
the study corresponds to the results obtained in the research on the integration of 
Russian immigrants into the Finnish labor market and society by Kangaspunta. 
Kangaspunta (2011, 22) claims that the presence of Russian adolescents within the 
Finnish society is weak which is partly affected by the difference in cultural specifics 
and relative closeness of the Finnish community. 
The research by Jasinskaja-Lahti (2000, 73) proves that separation attitudes of Rus-
sian adolescents and the considerable differences in perceived behavior associated 
with specifics of the Russian and the Finnish identities predict the low level of in-
volvement into the Finnish social life for most young Russians living in Finland. 
However, the lack of recent studies on the nature of adaptation of young Russian mi-
grants to the Finnish society limits candid discussion on this matter. Hence, the find-
ings of the present study might encourage other researchers to explore the presence 
of young Russian migrants within the Finnish society further. 
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The aspect of communication constitutes to another important topic for the discus-
sion on the experience of being a young Russian migrant in Finland. This study finds 
that, generally, the young Russian migrants are aware of a considerable difference 
between the Russian and the Finnish communication styles which results in having 
some negative experiences and challenges to cope with.  
The Russian communication style is characterized by a short distance, which from the 
point of view of the European communication rules and norms is considered as being 
ultra-short. Russian communication thinking in a broad sense allows the invasion of 
an individual's personal space in the physical sense and in the psychological sense. 
Russian people consider it normal to gesticulate abundantly, touch their interlocu-
tors, approach closer than thirty centimeters, and also touch upon personal or sensi-
tive topics in the conversation, and to ask questions about private life matters. (Pro-
horov, Sternin 2006, 94.) 
It is possible to assume that the Russian communicative consciousness is inherent in 
the concept of limited communicative sovereignty. Many Russian people consider it 
acceptable to handle comments to strangers, express their opinions even if no one 
asked about it, interfere in someone else's conversation, interrupt interlocutors. 
(ibid., 108.) 
At the same time, the Finnish communication style has almost entirely opposite fea-
tures; Finns are very sensitive to minding the distance during the conversation and 
are careful about their personal space and about discussing private life. In general, 
for Finnish people, it takes more time to build a trustful relationship with others, in-
cluding a stranger in own social circle and feel comfortable about interpersonal inter-
action. (Lewis 2005, 95.) 
Regarding such a striking difference between the Russian and the Finnish communi-
cation styles, it can be stated that many young Russians living in Finland experience 
difficulties in communication, which often leads to the limited amount of contacts, 
especially close friendship, between the Russians and the Finns. Most informants of 
the present study admitted that their communication with Finns outside the univer-
sity is minimized. Some informants of the study independently stated that they sus-
pect that Finnish people are “talking bad things behind their back.” 
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However, none of the informants managed to prove this surmise, which allows pre-
suming that this negative perception results from unconscious bias and a severe in-
stance of misunderstanding (Dutta 2008, 9). 
Regarding experiences with racism, hate speech and bullying in Finland, most of the 
participants reported never being the subject of racism, hate speech, or bullying. The 
majority of the research informants are of the opinion that this is due to the fact that 
in the Finnish society the ideas of tolerance and acceptance are actively promoted, 
while Finnish people do not tend to demonstrate aggression or disrespect inherently 
towards representatives of other nationalities, in particular, the Russians. From the 
opinions provided by the informants, it is possible to conclude that the attitudes to-
ward young Russians in Finland is overall positive, and the level of discrimination of 
the Russian ethnic minority is not considerable. None of the informants reported on 
experiencing negative attitude towards themselves regarding their ethnicity in edu-
cational institutions, at work or in state institutions.  
Although, according to the study on the level of discrimination of the Russian-speak-
ing population in Finland conducted by the Culture Foundation in 2018, one in five 
participants of the study reported about being discriminated in Finland because of 
their origin. The study concludes that the more Russian people experience discrimi-
nation in Finland, the less they respect Finnish society, which makes integration ex-
tremely difficult. (Русскоязычное население Финляндии ощущает 
дискриминацию [The Russian-speaking population experiences discrimination in 
Finland] 2018.) 
Experiences of the young Russian migrants associated with education are especially 
significant in the context of this study. For all the informants of the research educa-
tion implicates the main reason for moving abroad. The young Russian migrants en-
gaged in the present study recognize a considerable variety of perceived advantages 
of the Finnish education and are of a strong opinion that an opportunity to study in 
Finland is a benefit for their future academical and professional life. The informants 
of the study unequivocally positively expressed their experiences of studying in Fin-
land and characterized the Finnish educational system as well-structured, innovation 
and research & development-oriented, focused on the application of knowledge in 
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practice, flexible, recognized throughout the world. None of the young Russian mi-
grants interviewed expressed regret at the decision to apply to the Finnish educa-
tional institutions. All the informants of the present study shared that they highly ap-
preciate all the aspects of their experience related to receiving education in Finland, 
from the structure of their studies to employed pedagogical approaches.  
Despite the fact that the informants recognized that educational systems in Russia 
and in Finland are sufficiently different, adapting to these differences is not associ-
ated with many challenges or discomfort for the young Russian migrants. Oppositely, 
Russian youth engaged in the present study stated that they are happy to study in 
Finland and that they like studying here much more than studying in Russia.  
According to the research informants, the main reasons for majority of Russian ado-
lescents to apply for Finnish education are following: opportunity to study in English, 
opportunity to experience learning in diverse cultural environment and become a 
part of the international learning community, free education meeting European 
standards, high quality of education and its international recognition, associated op-
portunities for exchange and practical training, closeness to Russia, new experiences.  
Thus, the results of the study at some extent explain why Russian students constitute 
the largest group of international students in Finland for many years. However, in the 
course of the study the research informants shared in 2017 there were much less 
Russian applicants for the JAMK’s degree programmes in International Business and 
International Logistics. 
It is possible to explain this tendency by the recent introduction of tuition fees for 
non-Finn and non-European student, that are unaffordably high for most of the Rus-
sian high school graduates looking forward higher education abroad according to the 
research informants. The situation is aggravated by the current unstable political and 
economic conditions in Russia and a weak exchange rate of the national currency. 
The analysis of self-awareness of the research informants and the extent at which 
the change in a cultural environment affects this aspect of young Russian migrants’ 
lives in Finland allows concluding that for many representatives of the Russian youth 
living abroad, stability, security, opportunity for self-realization and a sense of free-
dom are prevailing. The fact that these features are closely correlated with the core 
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cultural values advanced in Finland makes it possible to state that in the context of 
self-awareness many young Russian migrants feel comfortable in Finland.  
The results of the present study richly describe the most important things in life and 
the main concerns about life according to some young Russian migrants residing in 
Finland. These the most highlighted meanings can be processed as individual values 
of the research informants. The majority of the Russian adolescents engaged in this 
study reported that they consider family, friendship, good education, career, money 
and social status as the essential things in their lives, while uncertainty about future, 
challenges associated with studies, the wellbeing of their relatives are among the 
leading concerns for the research informants.  
The study explored that many young Russian migrants in Finland struggle with uncer-
tainty about their perspective to stay in Europe after the graduation. The informants 
commonly expressed that they do not want to go back to Russia due to the social and 
the political instability in the country, relatively low quality of life and the limited op-
portunities for obtaining high salary position related to the academic specialization. 
The fears expressed by the informants are not unfounded; according to statistics, 
currently Finland is undergoing an economic recession, and the number of working 
places is gradually decreasing, while in 2018 the unemployment rate constitutes to 
8,8%. The unemployment rate for young people aged from 15 to 24 shows an up-
wards tendency in comparison to data for 2017 and amounts to 24,1% respectively in 
March 2018. (Finland Unemployment Rate 2018.) 
Furthermore, Kangaspunta (2011) emphasizes that there is evidence that Russians 
struggle with entering Finnish labor market which results in frustration and feeling of 
being discriminated. Finnish companies tend to give preference to potential Finnish 
employees, while the lack of fluency in the Finnish language makes Russian job seek-
ers barely competitive on the labor market. (43-46.) 
Five out of twelve informants of the study are currently employed in Finland, but 
only two of them have full-time jobs. However, in March 2018 the Finnish govern-
ment released a change in the legislation concerning granting graduated students 
with a residence permit for the job seeking matters. Starting from 15 May 2018, the 
length of this type of residence permit for non-EU citizens will be extended to two 
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years, which gives young Russian migrants a better opportunity to settle within Eu-
rope. (Finland doubles the length of student and researcher residence permits to up 
to 2 years 2018.) 
All the informants stated that moving to Finland has changed their lives to a great ex-
tent, but most of these changes are considered positive by the young Russian mi-
grants engaged in the study. This positive impact implies changed attitude towards 
health and leading a healthy life, improved self-image and lifestyle, a lower amount 
of stress and pressure which results in feeling more relaxed and emotionally stable. 
The specifics of adapting to foreign cultural environment explored in the present 
study will be extendedly discussed in the subchapter 5.2. focusing on the accultura-
tion strategies of the research informants. Apart from that, the most significant find-
ings regarding adapting to foreign cultural environment from the perspective of the 
research informants are that the young Russian migrants engaged in this study are 
able to define stereotypes and abstract from them, referring to the fact that stereo-
typical thinking results from a lack of knowledge about a foreign culture. The inform-
ants expressed their preference to study the aspects of the Finnish culture on their 
own, rather than to take the mainstream stereotypes seriously. According to the in-
formants, they do not experience adverse episodes related to stereotypical Finnish 
thinking about Russia and the Russians. Oppositely, the informants shared that most 
of the Finns, especially young ones, show interest in the Russian culture and are en-
thusiastic about studying Russian history and visiting the country to gain new experi-
ences.  
Speaking about the Finnish culture, most informant admitted that they are not too 
active in its exploring, but empirically they do not feel much difference between the 
Russian and the Finnish cultures that could lead to experiences with a cultural shock. 
The number of favorable aspects of living in Finland dominates the negative aspects 
in the opinion of the young Russian migrants engaged in this study.  
The informants of the study poorly expressed tendencies towards homesickness and 
nostalgia. In spite of the fact that the majority of the respondents strongly identify 
themselves with the Russian ethnicity and strive to preserve aspects of the Russian 
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culture, homesickness is not peculiar to them. On the contrary, the Russian adoles-
cents are enthusiastic about the opportunity to travel around the world and seek 
their place in one of foreign countries.  
Most informants do not feel a sense of discomfort or fear in connection with the 
abandonment of their homeland; the primary factors that bind them to Russia are 
family and friendship ties. From the analysis of the qualitative data obtained during 
the interviews, it is possible to conclude that many Russian adolescents tend to main-
tain old friendships and highly appreciate the friendship that they have been able to 
test for years. Some informants also shared their opinion on the fact that the closest 
friendship can be only built with a person with the same mentality. Curiously, this is 
not related to the ability to speak the same language fluently. The young Russian mi-
grants engaged in the present study explained that in this case, it is a question of 
sharing the general perception about the world, which is related to a number of spe-
cifics of the Russian mentality, the so-called "mysterious Russian soul," that is poorly 
understood by non-Russian people. 
From the study undertaken it is evident that the majority of the research informants 
describe their lived experience in Finland as positive and life-changing, and perceive 
it is a definite asset to their future academic, professional and personal develop-
ment. The majority of the research informants expressed that they characterize their 
decision to move to Finland as right and justified, and state that they do not regret it. 
Living in such foreign country as Finland implies both positive and negative aspects of 
experience, however for the Russian adolescents engaged in the present study posi-
tive aspects of living in Finland prevail. Generally, most informants of the study ad-
mitted that they feel comfortable and safe in Finland and refer to their psychological 
and socio-cultural adaptation as satisfactory.  
One of the most significant findings of the study reveals that for many Russian mi-
grants studying in Finland this country is not a desirable place for settlement, but ra-
ther a springboard allowing them to obtain significant experiences, skills, and oppor-
tunities for finding their place in the world in the future.  
The main aim of a consistent and detailed discussion about the findings of this study 
was to provide a holistic and critical description of the lived experiences of young 
104 
 
 
Russian migrants residing in Finland, to deduce the central tendencies of these expe-
riences that are relevant to all participants engaged in the present research. 
Polkinghorne (1989, 46) suggests that a holistic description of the essence of the 
lived experience should provide the reader with a feeling that: “I understand better 
what it is like for someone to experience that.” 
5.2 Acculturation strategies of the research informants 
The data collected from the participants of the study during semi-structured open-
ended interviews reveals acculturation strategies in the participants as a young Rus-
sian migrant living in a foreign cultural environment, as enables to discern which 
strategy of acculturation is the most common among young Russian migrants resid-
ing in Finland. The conclusions about each informant strategy of acculturation will be 
made regarding the informants’ statements about their attitude towards the Russian 
culture; the way the informants define their ethnic identity; at what extent the in-
formants associate themselves with the Russian culture and how they interact with 
the Finnish culture; how interested the informants are in exploring the Finnish cul-
ture, language, traditions, and arts; how the informants participate in the life of the 
Finnish society; how they see (or do not see) themselves in the future in Russia or 
Finland. 
As it was explained with the use of Berry’s theory of cultural adaptation, the accul-
turation strategy of a migrant is partially affected by the strategy of attitudes toward 
migrants for representatives of a host culture or acculturation expectations of the 
larger societies. Thus, it is crucial to presume what acculturation expectations are the 
most common in Finnish society and what model of intercultural interaction is pre-
vailing in Finland.  
According to Queen’s University research on Multiculturalism policies in Contempo-
rary Democracies, in 2010 Finland was assigned with score 6 (out of 8) in regard to its 
multiculturalism policies for immigrant minorities. While evaluating multiculturalism 
policies related to immigrant minorities each country is examined according to eight 
(8) different indicators that cover a wide range of areas of the policy implementation, 
from constitutional and legislative to educational, media and socio-cultural.  
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Comparing scores assigned to Finnish multiculturalism policies for immigrant minori-
ties from research implemented at four points of time (1980, 1990, 2000, 2010), it is 
possible to see evidence that Finland achieved a significant improvement in imple-
menting its multiculturalism policies. Hence, in 1980 and 1990 Finland was scored 
with 0 (zero), and in 2000 the country was scored with 1,5 respectively. (Multicultur-
alism Policies in Contemporary Democracies. Immigrant minorities, Finland n.d.) 
In 2014 another research measuring how countries are promoting the integration of 
immigrants provided by Migrant Integration Policy Index ranked Finland with the 
fourth place out of 38 investigated countries with the MIPEX Score of 69 which is 
considered as a slightly favorable country for migrant integration (Migrant Integra-
tion Policy Index 2015). Although in the context of this index, models of intercultural 
interaction are not considered, the MIPEX Score assigned to Finnish policies to inte-
grate migrants allows concluding that segregation and exclusion strategies of atti-
tudes toward migrants for representatives of the host culture are not taking a lead-
ing place within the Finnish society.  
Taking into consideration progressive multiculturalism policies introduced by differ-
ent units of the Finnish government within the last decade such as the initiative of 
the Ministry of Education and Culture of Finland aiming at fostering social inclusion 
and straightening multiculturalism practices within the country, it is possible to con-
clude that the prevailing model of intercultural interaction in Finland promoted by 
the government is multiculturalism. 
Moreover, according to the research on the perception of Finnish citizens with a for-
eign background implemented in 2017, assimilation is considered as general accul-
turation expectation in the Finnish society (Sievert 2017, 58). 
The researcher made the following assumptions about what strategy of acculturation 
is perceived by each informant of the study on the basis of the analysis of the state-
ments revealing the informants’ attitudes towards the Russian and the Finnish cul-
tures. However, sociologists suggest that more empirically rigorous and holistic anal-
ysis of acculturation strategies perceived by representatives of cultural minorities 
should be implemented with the use of cluster analysis or latent class analysis of con-
tinuous acculturation indices (Schwartz, Zamboanga 2008, 276). 
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The first step in defining what particular strategy of acculturation is adopted by each 
informant requires classifying individuals with high or low score on host culture ac-
quisition and home culture maintenance dimensions (Rudmin 2003, 4-7). 
The informants of the study were categorized with a high or low score on both di-
mensions regarding the perceptions they shared about different aspects of home cul-
ture maintenance and host culture acquisition. (See Table 8.) For example, if an in-
formant stated that he or she feels proud or happy about being Russian, has a strong 
sense of belonging to the Russian ethnic group and willing to maintain aspects of the 
Russian culture, then the informant’s home culture maintenance was marked with 
high score. Oppositely, if during the interview an informant stated that he or she 
does not refer to himself or herself as Russian, proud and concerned about maintain-
ing aspects of the Russian culture, then an informant’s home culture maintenance 
was marked with low score.  
As regards host culture acquisition dimension, each informant was marked with high 
or low score considering at what extent an informant is involved in interaction with 
people belonging to the Finnish ethnic group, at what extent an informant is looking 
forward learning about aspects of the Finnish culture, language, traditions; how ac-
tively an informant is trying to adapt to the Finnish cultural environment and to be-
come a part of the Finnish society. 
 
Table 8. Informants’ results on home culture maintenance and host culture 
acquisition 
Informant’s study code Home culture 
maintenance 
Host culture 
acquisition 
1M18      High Low 
2M18      High High 
3M19      High Low 
4M20      High Low 
5M20     High High 
6M23      Low High 
7F18       Low  Low 
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8F19      High Low 
9F19       High Low 
10F20    High Low 
11F20    High Low 
12F22   High High 
 
The majority of the research informants (10) showed high home culture maintenance 
and stated that they identify themselves as belonging to the Russian ethnic group 
and willing to preserve and share aspects of the Russian culture. These informants 
also shared that they remain in a strong connection with their Russian past as well as 
recognize a strong connection with their Russian present. This implies considerable 
attachment to other representatives of the Russian ethnic group, interest in social, 
cultural, political life of Russia. 
Informants 6M23 and 7F18 were marked with low score on home culture 
maintenance since they stated that they do not feel belonging to the Russian ethnic 
group and are not interested in preserving and sharing aspects of the Russian 
culture. 
Concerning the host culture acquisition dimension, only four (4) informants were 
marked with high score at this point. These informants stated that they feel 
interested and willing to establish connections with Finns, explore the Finnish culture 
and social patterns, learn Finnish language and traditions, participate in the life of 
the Finnish society. The informants with high score on host culture acquisition also 
stated that they are looking forward living in Finland in the future and obtaining the 
Finnish citizenship or Finnish passport. Informants 6M23 and 12F22 are fluent in 
both Russian and Finnish and already have Finnish citizenship, which makes them 
identify themselves as the members of the Finnish society. 
The rest of the informants (8) showed low interest in adapting to the Finnish cultural 
environment; these informants shared a common idea that they consider Finland as 
"a springboard" for further movement across Europe. Thus they are not interested in 
exploring the Finnish culture, studying Finnish language and learning about aspects 
of the Finnish culture. The pursuing of interaction with members of Finnish society is 
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also not a priority for the informants marked with low score on host culture 
acquisition dimension.   
Comparing results of the informants' scores on two dimensions allows determining a 
particular strategy of acculturation among assimilation, integration, marginalization, 
and separation. (See Table 9.) 
Until recently, sociologists believed that the best strategy for acculturation is com-
plete assimilation within a dominant culture. Today, most researchers believe that 
the most successful strategy of acculturation is the achievement of cultural integra-
tion, resulting in a bicultural or a multicultural personality. (Grushevitskaya, Popkov, 
& Sadohin 2003, 73.) 
According to Berry (2005), the most favorable strategy of acculturation is also 
integration. Integration implies that migrant is aiming at preserving his or her native 
culture, at the same time looking forward exploring a host culture, participate in the 
social life, learn the language, traditions, beliefs of a host culture. (700.) 
 
Table 9. Informants’ acculturation strategies by Berry, Sam (1996, 296) 
Acculturation strategy Informants 
Assimilation 6M23 
Integration 12F22, 2M18, 5M20 
Marginalisation 7F18 
Separation  1M18, 3M19, 4M20, 8F19, 9F19, 10F20, 
11F20 
 
Thus, informants 2M18, 12F22 and 5M20 managed to adapt to the Finnish cultural 
environment most efficiently. They feel equally belonging to two cultures, Russian 
and Finnish, and look forward becoming bicultural, obtain and retain multiple (dual) 
citizenship. For informant 12F22 integration is already achieved; she moved to 
Finland at the age of 8 with her family and managed to fully adapt to the Finnish 
cultural environment. The informant emphasized that: "For me, it took a long time to 
understand who I am, Russian or Finnish, or both. It used to be painful for me at some 
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point when I was younger, however, after some time, I understood that I do not need 
to choose only one identity. I feel that my soul is Russian, but my mentality is Finnish. 
If I were forced to choose between two (Russian and Finnish) citizenships, two 
passports, I would not be able to refuse any of them." 
Informants 2M18 and 5M20 are currently pursuing integration into the Finnish 
society, showing high scores both on home culture maintenance and host culture 
acquisition dimensions. Both informants feel strong attachment to the Russian 
culture and other representatives of Russian ethnic group, at the same time 
developing ways to interact with Finnish people, explore and absorb the Finnish 
cultural features. It should be also stated that only these two informants actively 
study Finnish language and plan to live and work in Finland in the future.  
Taking into consideration low score on home culture maintenance and high score on 
host culture acquisition it is possible to conclude that informant 6M23 chose 
assimilation strategy of acculturation to the Finnish society. Even though the 
informant admits that he his ethnicity is Russian, he is not willing to maintain aspects 
of the Russian culture and expresses strong negative perception towards Russian 
values, traditions, beliefs. While being asked "What do you think are main Russian 
values?", informant 6M23 expressed that: “Russian culture has no values. Those that 
are promoted within the society is a result of propaganda, which is the main driving 
force for the formation of public consciousness in the country.” 
At the same time, the informant gave positive feedback about his life in Finland, the 
Finnish way of life and the Finnish mentality. The informant feels comfortable in 
Finland and experience no difficulties in communication, work, study or in any other 
sphere of his life. 
Marginalization is considered the least favorable strategy of acculturation and is 
usually characterized as an unsuccessful adaptation. Moreover, the occurrence of 
marginalization among voluntary migrants is so rare that some experts question its 
validity as an approach to acculturation (Del Pilar, Udasco 2004, 171). The likelihood 
that a migrant will be able to proceed to live in a society not referring to oneself as 
belonging to either home or host culture is considerably low.  
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Indeed, only one informant of the study was assessed with a low score on both home 
culture maintenance and host culture acquisition dimensions. According to 
statements given by informant 7F18, she feels equally indifferent to both Russian 
and tFinnish cultures, traditions, beliefs, values. The informant expressed her 
perception about Russia as following: “I never position myself as a Russian, and never 
give publicity to my nationality unless I am asked about it directly. I am not proud of 
Russian culture, Russian mentality and Russia as a whole, I can say that I regret that I 
am Russian. I do not feel connected with he Russian society and do not pursue 
communication with other Russians in Finland.”  
Speaking about her attitude towards living in Finland, informant 7F18 also expressed 
criticism: "I do not want to stay long in Finland, it is boring here. I do not like the 
language. I don't feel any attachment to Finnish people and struggle to achieve 
mutual understanding with them. Generally speaking, I feel uncomfortable and 
foreign in Finland.” 
In regards to high scores on home culture maintenance and low scores on host 
culture acquisition, the majority (7) of the research informants chose separation 
strategy, meaning that they realize their strong attachment to Russian culture, 
customs, traditions, mentality, but do not seek to adapt to Finnish culture, learn the 
language and establish close relationship with members of the Finnish society. 
There is no evidence that separation strategy of acculturation is imposed on these 
young Russian migrants by the Finnish society; this choice is likely to be justified by 
the personal reasoning and motivation (lack of motivation).  
The informants whose acculturation strategy is separation agreed that they do not 
pursue integration into Finnish society and expressed low interest in getting to know 
the country better. For informants 1M18, 3M19, 4M20, 8F19, 9F19, 10F20, 11F20 
separation strategy is a voluntary choice, and they feel quite comfortable with their 
status. 
A statement given by informant 1M18 describes the general attitude towards living 
in Finland relevant to all informants of the study whose strategy of acculturation is 
separation: “I do not aspire to stay in Finland longer than for the duration of my 
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studies. This country has never been the final destination for me, rather a springboard 
for further movement around the world, finding my place.”  
Furthermore, informant 3M19 noted that: “I see no reason to study Finnish, which is 
very difficult, and to “dive” into Finnish culture, because I do not want to stay here (in 
Finland), but I want to go to Germany. Therefore, I focus on studying German culture, 
language, social behavior rules, because this knowledge will give me an advantage in 
adapting to this foreign cultural environment, to feel comfortable there, to find a job. 
In Finland, I feel that English is enough for communication. Besides, Russian and Finn-
ish cultures are not so different as to feel uncomfortable that you are not familiar 
with some cultural specifics."  
Most of the informants whose acculturation strategy in Finland is separation, identify 
themselves as Russians, feel proud about their ethnic identity and miss some things 
about their life in Russia. Informant 4M20 highlighted that: “A couple of years ago it 
seemed to me that there is no future for me in Russia, that I should go to another 
country and build my life there. However, after I have lived in Finland for two and a 
half years, I realized that I really miss Russia, the Russian way of life, bustle, big cities, 
people. I understood that Russia is the most suitable country for me, and I plan to 
return there after graduation. Perhaps, I just needed to get another experience to 
have the ability to compare living in Russia with living in other countries objectively.” 
Consequently, as a result of analyzing acculturation strategies of the research in-
formants, the most common strategy of acculturation is separation which is chosen 
voluntarily. Although the sample of the study is not big enough to make conclusions 
about the most common strategies of acculturation relevant for all young Russian 
migrants living in Finland, it is possible to report on a general tendency that might be 
common for a significant amount of the research population. It is noteworthy that 
other studies conducted with the aim to explore acculturation strategies of Russians 
in Finland identified different trends. 
According to the research on psychological acculturation and adaptation among 
Russian-speaking adolescents in Finland by Jasinskaja-Lahti (2000, 39), the most 
prevalent acculturation strategies among young Russian-speaking migrants in Finland 
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are separation and assimilation, while migrants themselves poses integration 
strategy as the most preferable.  
Another research conducted in 2013 by two master students of the University of 
Jyväskylä examined acculturation strategies of fourteen Russian migrants residing in 
Jyväskylä. The study showed that the most popular strategy of acculturation among 
the research informants is integration. However, the age group of informants of this 
study ranged from 20 years old to 63 years old. (Ikonen, Romu 2013, 73.) 
5.3 Russian and Finnish core values recognition 
Discovering informants’ perceptions towards Russian and Finnish core cultural values 
allows to formulate a better understating about what meanings these young Russian 
migrants residing in Finland attribute to Russian and Finnish cultures. However, it 
must be taken into consideration that the discussion presented in this chapter is 
based on the value judgments of individuals, which correlates with the subjective na-
ture of phenomenological research that processes implications that individuals assign 
to specific aspects of their lived experiences (Dukes 1984, 199). 
Thus, the analysis of the meanings that the informants of the study attribute to Finn-
ish and Russian core cultural values does not allow concluding about these values be-
ing shared by the majority of the Finnish and the Russian people. However, it pro-
vides evidence to consider what are the challenges and the opportunities that might 
be associated with the level of difference or similarity between these two cultures 
for a particular individual or a group of individuals who have similar experiences of 
living in a foreign cultural environment. Moreover, exploring personal and cultural 
values, as well as the meanings that individuals attribute to them, helps to reveal 
deeply the psychology of human consciousness and the nature of interpersonal and 
intercultural interacting in the context of diversity of most modern societies (McKin-
non, Castiglione 2003, 72).  
Sociologist typically set the concepts of culture and values in proximity. One of the 
definitions of a culture characterizes it as a process and the result of the realization 
of certain values. The aggregate of values shared by the majority of representatives 
of the people, ethnic group or a society underlies the fundament on which cultures 
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are built. Thereby, social models, beliefs, norms, and taboos are subsequently 
formed according to that values basis. Metaphorically, cultural values comprise a 
prism through which an individual belonging to a particular culture sees and evalu-
ates the world. (Richerson, Boyd 2005, 17-21.) Thus, the difference in core cultural 
values premises cultural distance, in-group bias and experiencing major culture shock 
(Bochner 2003, 6). 
One of the questions designed for the interview protocol aimed at exploring the in-
formants’ perceptions towards Russian and Finnish core cultural values to examine 
how similar or different are Russian and Finnish cultures from the point of view of 
the young Russian migrants living in Finland. The answers given by the informants of 
the study will be compared with the Finnish and the Russian core cultural values de-
fined by the Cultural Detective Values Lenses tool. (See Tables 10 and 11.) 
Surprisingly, the question “What do you think are the main Finnish values? What are 
the main Russian values?” turned out to be the most difficult one among all ques-
tions asked to the interviewees and took the most time to be processed. Two (2) in-
formants of the study could not fully answer this question, explaining that they have 
never considered the Russian or the Finnish culture regarding the core cultural values 
underlying it. For instance, informant 1M18 struggled with answering this question 
and stated that: “I do not know. It is a hard question. I never really thought about it.” 
Nevertheless, those answers to the question that were collected turned out to be 
very similar among all the informants regarding both Russian core cultural values and 
Finnish core cultural values. It is important to mention that no possible answers were 
proposed or suggested by the researcher so that the informants did not know about 
the core cultural values defined by Cultural Detective neither about each other’s re-
sponses.  
Concerning Russian core cultural values, the most stated among the informants of 
the study were: family (reported by ten informants), friendship (reported by nine in-
form-ants), soulfulness (reported by seven informants), patriotism and national pride 
(reported by five informants), collectivism (reported by five informants). While for-
mulating their perceptions about Russian core cultural values informants of the study 
also proposed social status, welfare, maintenance of the cultural heritage. However, 
114 
 
 
these features cannot be attributed to values, as they are somewhat personal ideals 
considered by the participants of the study.  
As regards Finnish core cultural values recognition, there is no evidence that the in-
formants of the study defined Finnish core cultural values from stereotypes they 
have about the country since each informant have been living in Finland from almost 
a year to fourteen years. The most reported Finnish core cultural values were: hon-
esty (reported by ten informants), safety (reported by ten informants), stability (re-
ported by ten informants), equality (reported by six informants) and law-abidance 
(reported by four informants). Recognition of the stated core cultural values was also 
proved in answers to other questions designed for the interview protocol. 
 
Table 10. Comparing Russian core cultural values defined by the Cultural Detective 
Values Lenses and the informants of the study 
Russian core cultural values according 
to the Cultural Detective Russian Values 
Lens 
Russian core cultural values according 
to the research informants 
Friendship  
Soulfulness  
Creative problem solving 
Fatalism 
Perseverance 
Family 
Friendship 
Soulfulness 
Patriotism and national pride  
Collectivism 
 
 
Table 11. Comparing Finnish core cultural values defined by the Cultural Detective 
Values Lenses and the informants of the study 
Finnish core cultural values according to 
the Cultural Detective Finnish Values 
Lens 
Finnish core cultural values according to 
the research informants 
Honesty  
Perseverance  
Self-Reliance 
Honesty 
Equality 
Stability 
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Law-Abidance  
Stability  
Safety 
Law-Abidance  
 
Even though according to the informants of the study there are no coincidences be-
tween Russian and Finnish core cultural values, most informants talked about the 
similarities of Russian and Finnish cultures. In this case, it is possible to state about 
perceived rather than the actual similarity between these two cultures (Bochner 
2003, 5). 
Consequently, according to the informants, the differences in values of cultures does 
not lead to experiencing many difficulties and do not result in cultural shock. During 
the interviews, most informants alleged challenges in coping with Finnish law-abid-
ance. This cultural value defined by both Cultural Detective and the research inform-
ants is a core value in the Finnish culture, but it is not peculiar to the Russian culture. 
As regards such Finnish core cultural values as honesty, equality, stability, and safety, 
they were positively evaluated by the interviewees and experiencing them was con-
sidered as an asset of living in Finland. Thus, the values portrait of the Finnish culture 
compiled by the informants mainly reflects on the most positive aspects of living 
within the Finnish cultural environment according to the research informants.  
The core Russian cultural values defined by the informants coincide with their an-
swers to the question about the most important things in life, from which it is possi-
ble to conclude that these answers are rather subjective. Moreover, the responses of 
the informants almost do not coincide with the variants proposed by Cultural Detec-
tive and most likely reflect personal values of the informants than Russian core cul-
tural values. 
The similarity of the informants’ answers allows to make the assumption that the 
young Russian migrants residing in Finland are more or less equally perceiving the 
value aspect of Finnish culture, which can be explained by the similarity of their lived 
experienced, belonging to one age group, relatively equal extent of involvement in 
the life of the Finnish society.  
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While comparing the answers of the informants with the values identified by the Cul-
tural Detective, it is possible to observe a certain alignment that can serve to support 
the Cultural Detective materials’ validity. However, there is no evidence to show that 
the Cultural Detective Values Lens is a highly reliable academic source that would be 
widely applicable to research investigation. First and foremost, it lacks references 
and the proven reliability of resources which constitute the bases for the Values 
Lenses tool development. The academic utility of this method is inferior to its practi-
cal utility since simultaneously, the Cultural Detective Values Lenses tool best suits 
practical implementation and serves as a significantly efficient instrument for devel-
opment of teaching, learning, and training practices for people of diverse cultural 
background.  
5.4 Study Limitations 
The limitations section describes separately the limitations regarding answering all 
the research questions since the process of providing sufficient answers to these 
questions implied different procedures and consequences. It is essential for the 
researcher to be aware of the limitations of the study that merit discussion and be 
able to identify, formulate and proceed them adequately (Creswell 1998; Miles, 
Huberman, & Saldana, 2014). 
As regards discovering and exploring for challenges and opportunities in Russian 
migrant youth living in Finland the three main factors limiting the study were: 1) 
restricted access to the preferable sample of the study, 2) lack of time due to the 
deadline set for materials developed for the New Horizons youth game due to 
planned release the of the Game in August 2018, and 3), the bias factor.  
Initially the research expected to engage Russian adolescent at the age 14-20 years; 
however, due to the fact that it is hard to locate and access Russian migrant high 
school students in Jyväskylä, moreover the engagement of underage participants to 
the study would require resolving ethical considerations and involvement of 
guardians or legal representatives of the minor informants to obtain an extended 
informed consent, the researcher considered appropriate to collect data from major 
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informants, primarily JAMK students who are easily accessible and willing to 
participate in the present study.  
Working on a phenomenological study and working directly with individuals through 
in-depth interviews required a lot of time and a considerable amount of data to 
process, so the researcher’s ability to focus on a comprehensive analysis of the 
present study was limited. Since the researcher implemented the present study 
alone, the results might lack independent peer assessment.  
Even though face-to-face interviews with participants of the study is the most 
relevant method of data collection for the phenomenological study, the subjectivity 
of this method falls under the biases held by the interviewer. This usually implies that 
to some extent the research design, interpretation of data and generalization of 
results are directed by a researcher’s own implicit biases. Despite the fact that in the 
present study, phenomenological reduction and bracketing were carefully described 
and followed in order to ensure validity and reliability of the findings, researcher bias 
is difficult to determine and detect especially if only one person implements the 
study. (Starks, Brown Trinidad 2007, 1374.) 
As it is widely typical for most qualitative research, the findings of the present study 
cannot be called statistically reliable despite the fact that the sample of the study 
was relatively large for phenomenological analysis (Giorgi 2012, 8). The findings 
emerged from the present study may not translate to all young Russian migrants 
living in Finland thus lack generalization.   
As regards the development of the Russian-oriented content for the New Horizons 
youth game and possibly for a future Russian-Slavic culture game, the main 
limitations implied the researcher’s lack of Finnish language skills which did not allow 
to provide the draft cards with Finnish translation which is required for the New 
Horizons games cards. However, the researcher decided to supply the draft cards 
with a proofread Russian translation which might be an asset for creating a game on 
Russian-Slavic culture, or for playing the game among people who speak English and 
are interested in learning the Russian language.  
Another limitation associated with the draft cards development process is that the 
researcher was generating the content alone, which prevented the development 
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process from covering all the stages of card creation from beginning to end, including 
the editing and the testing stages that require participation of a group of outsiders. 
6 Conclusion 
In recent decades the process of globalization has considerably affected different 
spheres of lives of modern socieies. In addition to economic globalization, the 
consequences of which are subject to the most active and contradictory public 
discussions and analyses, it is crucial to distinguish cultural globalization, which has 
its specific characteristics and dynamics. The impact of cultural globalization on most 
countries cannot be underestimated; a high rate of human capital mobility results in 
the intersection, blending and mutual influence of different cultures and cultural 
features. Even those countries whose national and cultural portrait has been 
historically homogeneous are now involved in the process of intensive intercultural 
interaction and exchange. However, every state is in charge to solve the critical 
dilemma of globalization in its own way – whether the globalization and its 
consequences are favorable or unfavorable.  
Currently, the Finnish society that has been historically characterized as rather 
monocultural is undergoing the process of reformation of its national, cultural, and 
linguistic composition. The Finnish government is aware of a need to address to 
these changes and to foster social inclusion and multiculturalism practices within the 
community as to benefit from the effects of cultural globalization. The New Horizons 
project based at JAMK University of Applied Sciences in Jyväskylä, Finland (JAMK), 
also shares these views and strives to contribute to building intercultural bridges 
between host and migrant cultures across Finland, enhance cross-cultural learning, 
and promote the creation of meaningful and empathetic connections among 
culturally diverse individuals residing in the country. 
The presence of Russian migrants in Finland is considerable, and the Russian-
speaking population historically comprises one of the largest minority groups in 
Finland. Thus, the importance of strengthening mutual understanding between 
Russians and Finns is evident, as some of the challenges associated with ensuring 
productive and peaceful coexistence are still unresolved.  
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The present study conducted by this third-year student in the International Business 
Programme at JAMK University of Applied Sciences presents insights into the lives of 
Russian adolescents residing within the Finnish society, to explore what it means to 
be a young Russian migrant in Finland, what challenges and opportunities are 
associated with their acculturation experience, and to indicate areas of development 
concerning building trustful and empathetic relationships between the Finnish and 
the Russian cultures. 
6.1 Reliability of the research approach, data collection and conclusions   
The careful following of phenomenological research implementation procedures for-
mulated by such phenomenologists as Giorgi (1988), Polkinghorne (1989), and 
Moustakas (1994) ensure the reliability of the research approach, data collection, 
and conclusions of the present study. The approach to phenomenological analysis 
implemented in this research is a modification of the Stevick-Collaizzi-Keen method. 
The researcher carefully studied the steps in a procedure implied by this method, ac-
curately described them in the methodology section of the study and followed con-
sequently during the research implementation.  
Compliance with these analysis steps – horizonalizing individual statements, creating 
meaning units, clustering themes, advancing textural and structural descriptions into 
the essence of the experience provided a highly structured and a clearly articulated 
narrative report (Moustakas 1994, 142). 
Giorgi (1994, 194) suggests the use of phenomenological reduction or bracketing 
meaning that the researcher identifies and sets aside his or her own implicit and ex-
plicit biases, previous experiences, expectations, and prejudgments concerning the 
results of the study as a fundamental guarantor of the phenomenological research 
reliability. In the present study, the researcher achieved bracketing by introducing 
her experience about the phenomenon under investigation in the introduction sec-
tion of the report, however minding the bracketing principles during all stages of the 
research implementation.  
In search of the essential, invariant structures of the experiences of the studied phe-
nomenon, the use of free imaginative variations in processes suggested by Husserl 
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resulted in obtaining relevant essences in the present study. The process of free im-
aginative variation implies that the researcher is trying to identify the truly essential 
characteristics of the phenomenon by imaginatively testing whether the presence or 
the absence of these characteristics vary the nature and the identity of the phenom-
enon. (Beck 1994, 255.) Indeed, the characteristics of the phenomenon explored in 
the present study affect the overall meaning of the experience associated with this 
phenomenon thus can be considered essential in the context of the study which con-
stitutes the reliability of the research findings (Husserl 1970, 82). 
Since the New Horizons project is positioned in the non-profit education business 
sector, covering issues related to intercultural competences and intercultural interac-
tion, the complexity and the scope of the present study makes the findings relevant 
from both sociological and business perspectives. 
Involvement of several individuals in the process of the research implementation 
guaranteed the overall validity of the study. Even though the prevailing part of the 
research development was maintained by the researcher herself, the informants of 
the study were considered as “co-researchers” and requested to provide necessary 
comments and reconciliation at certain stages of the research implementation. Dur-
ing the whole course of the study, the researcher remained in constant contact with 
the supervisor of the study to receive feedback and suggestions regarding each step 
of the research development process separately. This matter corresponds to the Van 
Kaam method for ensuring reliability and validity of the research approach, data 
analysis, and conclusions of phenomenological study. Van Kaam (1966, 31) empha-
sizes that the researcher should request to “an expert judge” for reviewing and con-
firming the reliability of the analysis, which constitutes a matter of controlled explica-
tion.  
Finally, several individuals provided assistance to ensure the reliability of the re-
search finding by facilitating proofreading of the material, particularly of the draft 
cards for the New Horizons youth deck developed from the findings emerged. 
The researcher provided final validation of the study findings by returning to each 
participant with the processed data to ask for confirmation of reliability and accuracy 
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of the interpretations. Colaizzi (1978, 54) considers this step in the process of reveal-
ing the reliability of the data critical for the phenomenological study implementation. 
6.2 Recommendations  
In the course of the study, the researcher explored several critical features related to 
the experiences of the Russian adolescents in Finland that the New Horizons project 
might find applicable for its further development, especially if the project will con-
tinue to generate content about the Russian youth and Russian-Slavic population re-
siding in Finland. Currently, the New Horizons project is seeking to expand its stake-
holders' network and to build partnership relations with educational and other or-
ganizations and societies operating across Finland in order to increase awareness 
about the New Horizons products and ensure mutually benefit from the collaborative 
research and development. 
The following table (Table 12) summarizes information about clubs, organizations, 
and communities located across Finland that provide the Russian speaking migrants 
in Finland with support in socio-cultural adaptation to the Finnish society. The activi-
ties of these communities are broad and diverse and targeted at people of different 
ages. These organizations offer interest clubs, skills development courses, conduct 
educational and recreational activities, organize events and seek to preserve Russian 
culture and traditions abroad. The societies are open to interaction with other non-
profit organizations and in the future could possibly become strategic partners for 
the New Horizons project. 
 
Table 12. Organizations supporting Russian-speaking population in Finland 
Description of the organization Contact details 
The Finnish Association of Russian-
Speaking Organizations (FARO) 
Established in 2000, the association in-
cludes about 40 Russian-speaking clubs 
Chairman– Natalia Nerman 
mamuvamnerman@gmail.com 
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across Finland. The association posi-
tions itself as a Finnish public organiza-
tion which main task is to help in adap-
tation of the Russian-speaking migrants 
to Finnish society. Forty-two Member-
ship organizations and branches oper-
ate in different cities in Finland: Hel-
sinki, Espoo, Vantaa, Imatra, Jyväskylä, 
Raasepori, Kotka, Pori, Turku. 
Address: Hitsaajankatu 6, 
Helsinki 00810 
 
Tel: +358 45 264 9700 
e-mail: info@faro.fi 
Website: www.faro.fi 
Russian Cultural and Democratic Union  
“Russkiy Dom”  
Russkiy Dom is a collaboration of two 
legally independent public organiza-
tions. 
The founders of the "Russkiy Dom" are 
the Russian Cultural-Democratic Union 
(Venäläinen Kulttuuridemokraattinen 
liitto (VKDL), and the Russian club 
"Sadko." Each of these organizations 
has its own work plan and budget, but 
their goals and objectives largely coin-
cide – provision of youth-targeted activ-
ities, Russian culture-oriented events, 
meetings, music festivals, etc. 
Chairman– Kyuosti Kozlov 
 
 
 
Address: Sörnäisten Rantatie, 33 D, 5 
krs., Helsinki 00580 
 
e-mail: rkds@vkdl.fi 
sadko.vkdl@gmail.com 
Tel.  09 623 1203 
Tel.  050 343 60 96 
Website: www.vkdl.fi 
 
The Russian Club (Tampere) 
The Russian Club founded in March 
1989 is a public non-profit organization 
that unites the Russian-speaking popu-
lation of Tampere and Pirkanmaa. 
The main aim of the organization is to 
preserve and popularize Russian culture 
in Finland including Russian language 
Chairman – Sulo Niemi 
 
Address: Keskustori 4 (vanha kirjasto 3 
krs.), 33100 Tampere 
 
Tel. +358 40 189 5980 
e-mail: office@tampereclub.ru 
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and traditions, as well as to help mi-
grants, especially those newly arrived in 
the country, with employment and sup-
port in crisis situations. 
Website: www.tampereclub.ru 
The Russian Club (Lappeenranta) 
The Russian club has been working in 
Lappeenranta for 12 years. Activists of 
the club organize and conduct cultural, 
language, learning groups and activities 
for both adults and children. The club is 
open to everyone who is interested in 
collaboration and exploring Russian cul-
ture. 
Chairmen - Irina Korshunova 
 
Address: Kompassi, Sammontori 2, 2. 
kerros.  
email: lpr.ven.klubi@gmail.com 
Tel. 050 465 4644 (I. Korshunova),  
Tel. 040 766 9475 (A. Gebel) 
Website: www.venajaseura.com 
The Russian-speaking society "Feniks" 
(Jyväskylä)  
Feniks is an active community that 
unites Russian migrant of all ages resid-
ing in Jyväskylä. The society was 
founded in 2002, and within sixteen 
years of its activity facilitated hundreds 
of Russians with training, support, and 
entertainment activities.  
Chairman - Carl Rautio 
 
 
Address: Laajavuorentie 3 C 45, 
Jyväskylä 40740 
 
Tel.  +358 45 234 0290 
feniks.ry@gmail.com 
Website: www.feniks.jyvaskyla.fi 
 
The Russian-speaking society “Feniks” located in Jyväskylä might be the most desira-
ble partner for the New Horizons project. The society unites about three hundred 
Russian-speaking citizens of Jyväskylä and nearby communities. The society facili-
tates a youth club which activity focuses on weekly developmental trainings on topi-
cal issues: "confidence in yourself", "successful communication", "conflict resolution" 
and many others; joint trips; excursions; general creative activities; meetings with 
people of different professions, camps and two-day "intensive trainings." 
(Молодежный клуб [Youth club] 2018.) 
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The New Horizons project might also benefit from partnering with Russian-Finnish 
high schools that are located in several cities across Finland. These schools are: the 
Russian-Finnish school of Eastern Finland (Itä-Suomen suomalais-venäläinen koulu) 
that has branches in Imatra, Lappeenranta and Joensuu; the Russian-Finnish school in 
Helsinki (Suomalais - Venäläinen koulu). 
6.3 Suggestions for Further Research  
The New Horizons project will continue to expand, grow and seek for new develop-
mental opportunities in autumn 2018 which will include covering more topics for the 
New Horizons games materials and incorporating stakeholders and potential part-
ners for collaborative research and development. Another Russian student partici-
pating in New Horizons Phase 5 activities is currently implementing a research on 
Russian youth culture. The findings emerged from the present study, and the findings 
that will be derived from another Russian student’s research may constitute the fun-
dament for development of a Russian-Slavic culture game. Hence, the project will 
benefit from having more research related to exploring Russian-oriented topics.  
One future research possibility can be focused on the Russian diaspora in Finland, 
and could reveal more precisely the specifics of cultural adaptation and well-being of 
Russian adolescents in Finland using the approach by Berry examined in the present 
study, or the Sue & Sue racial/cultural identity model. It will also help to reveal atti-
tudes of the Finnish society toward the Russian-speaking minority in Finland compre-
hensively and measure the level of discrimination and racist feelings regarding Rus-
sians in Finland. Collaboration with possible partners stated in the recommendations 
chapter of the present study might result in extensive participatory action research 
implying introducing the New Horizons to the Russian-speaking non-profit organiza-
tion that could be a valuable opportunity for thesis implementation for future Rus-
sian cross-cultural management students who are usually numerously enrolled and 
present within each year of a cross-cultural management study track.  
Another research possibility can be aiming at providing a holistic study on the inte-
gration of the Russian migrant graduates into the Finnish labor market. The existing 
research on this topic is obsolete and cannot adequately reflect the actual situation 
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relevant for 2018, as since the last analysis implemented on this topic and available 
in English was published the economic situation in the country has changed signifi-
cantly. 
Finally, the use of Berry’s theory of acculturation and the four strategies approach to 
defining the process of adaptation of minority groups will assist those researchers 
who will be willing to explore the specifics of cultural adaptation of other ethnic mi-
norities in Finland. The present study was also one of a few in implementing a phe-
nomenology research for describing experiences of adolescent migrants’ socio-cul-
tural adaptation to a foreign cultural environment. The use of a phenomenological 
research approach has shown its utility and reliability in exploring the process of ac-
culturation and could be followed by the future researchers interested in uncovering 
related topics.  
The suggestions for further research presented in this chapter are based on the rele-
vant topics missing concerning the development of Russian-oriented materials, the 
exploration of which would further enrich the content of the New Horizons games at 
high extent. The other suggestions mentioned previously in this subchapter could 
also be applicable for both the Bachelor and the Master level of research imple-
mented within JAMK University of Applied Sciences as well as in other higher educa-
tional institutions in Finland and abroad.  
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